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Abstract 

Teacher motivation themes were investigated using a mixed-method exploratory 

approach. An online survey instrument was used to collect data from participating volunteer 

teachers. Thirty-one participants completed the survey, providing both quantitative and 

qualitative data.  

A literature review examined relevant, current research on teacher motivation themes and 

strategies to influence change in motivation. A survey was then generated and distributed. The 

survey asked about teachers’ background and self-selected themes of positive motivation. A 

narrative style questionnaire followed the quantitative survey. Data were then analyzed to 

discover the most significant themes of motivation as perceived from the self-selected motivators 

and the teacher-reported motivation. The top five motivators identified were student 

relationships, colleague relationships, sense of achievement, school and education policies, and 

academic freedom. 

Key words: Teacher motivation, Relationships  

  



FACTORS ASSOCIATED WITH TEACHER MOTIVATION  iii 

Table of Contents 

Abstract  ................................................................................................................................. ii 

Table of Contents  .................................................................................................................. iii 

List of Tables .........................................................................................................................  vi 

List of Figures ............................................................................................................ …...vii 

Chapter One: Problem to be Investigated  ............................................................................. 1 

Purpose of the Study .................................................................................................. 1 

Justification of the Study ........................................................................................... 2 

Research Question and Hypothesis ............................................................................ 4 

Definition of Terms.................................................................................................... 5 

Brief Overview of Study ............................................................................................ 5 

Chapter Two: Review of Related Literature .......................................................................... 7 

Challenges Related to Teacher Motivation ................................................................ 7 

Common Teacher Motivation Factors ....................................................................... 10 

Solutions to Influence Teacher Motivation................................................................ 13 

Conclusion ................................................................................................................. 16 

Chapter Three: Procedures and Methods ............................................................................... 17 

Research Design........................................................................................................ 17 



FACTORS ASSOCIATED WITH TEACHER MOTIVATION  iv 

Sample Selection ....................................................................................................... 17 

Participants ................................................................................................................ 18 

Instruments Used ...................................................................................................... 19 

Procedures Followed ................................................................................................. 22 

Validity ..................................................................................................................... 23 

Justification of Methods of Data Analysis ................................................................ 24 

Chapter Four: Results ........................................................................................................... 28 

Feelings of High Motivation throughout a School Year ....................................... 29 

Results from Self-Selected Factors That Promote Teacher Motivation ............... 32 

Results from Narratives to Determine Themes that Promote  

Teacher Motivation ............................................................................................... 37 

Chapter Five: Summary and Conclusions............................................................................. 48 

Summary ............................................................................................................... 48 

Discussion ............................................................................................................. 49 

Motivation Theme: Student Relationships ........................................................... 51 

Motivation Theme: Colleague Relationships ....................................................... 52 

Motivation Theme: Sense of Achievement .......................................................... 54 

Motivation Theme: School and Education Policies .............................................. 55 



FACTORS ASSOCIATED WITH TEACHER MOTIVATION  v 

Motivation Theme: Academic Freedom ............................................................... 56 

Other Motivation Themes ..................................................................................... 57 

Limitations ............................................................................................................ 58 

Implications and Recommendations ..................................................................... 60 

Suggestions for Further Research ......................................................................... 62 

 References ............................................................................................................................ 64 

Appendix A: Research Consent Form .................................................................................. 68 

Appendix B: Survey .............................................................................................................. 70 

  



FACTORS ASSOCIATED WITH TEACHER MOTIVATION  vi 

List of Tables 

Table 3.1:  Participant Demographics by Years of Teaching Experience ............................ 18 

Table 3.2:  Participant Demographics by Current School Level .......................................... 19 

Table 3.3:  Participant Demographics of Socioeconomic Status of Current School ............ 19 

Table 3.4:  Motivators Suggested in Question 8 of the Survey Categorized  

into Themes............................................................................................................ 25 

Table 3.5:  Motivators Mentioned in Narrative Story Categorized into Themes ................. 26 

Table 4.1 Percentage of Top Motivators in their Career Self-Selected by  

Participants (n=31) ................................................................................................. 33 

Table 4.2:  Motivation Themes with Example Quotes ......................................................... 38 

Table 4.3:  Top 5 Motivation Themes from Data ................................................................. 39 

 

 

 

 

 

  



FACTORS ASSOCIATED WITH TEACHER MOTIVATION  vii 

List of Figures 

Figure 4.1. Comparison of feeling of maintaining high motivation throughout the 

school year by gender. ........................................................................................... 30 

Figure 4.2. Comparison of teachers at different school levels by frequency of  

high motivation throughout the school year. ......................................................... 30 

Figure 4.3. Comparison of teachers with a bachelor’s degrees to teachers with a master’s  

degree by frequency of high motivation throughout the school year. ................... 31 

Figure 4.4. Comparison of teachers’ years of experience with their frequency  

of high motivation throughout a school year. ........................................................ 32 

Figure 4.5. Comparison of themes of motivation found from self-selected data.  Male 

and female top themes are compared to the total top themes ................................ 34 

Figure 4.6. Comparison of themes of motivation found from self-selected data  

for the demographic factors of school level taught................................................ 35 

Figure 4.7. Comparison of themes of motivation found from self-selected data for  

demographic factors of education level. ................................................................ 36 

Figure 4.8. Comparison of themes of motivation found from self-selected data.   .............. 37 

Figure 4.9. Motivation themes comparing top themes from self-selected  

data and narrative responses.   ............................................................................... 39 



FACTORS ASSOCIATED WITH TEACHER MOTIVATION  viii 

Figure 4.10. Comparison of Motivation Themes from Narrative Stories for high  

school teachers compared to elementary school teachers and the total  

responses. ............................................................................................................... 46



FACTORS ASSOCIATED WITH TEACHER MOTIVATION  1 

Chapter One: Problem to be Investigated 

Purpose of the Study 

This study investigated factors supporting career-long teacher motivation, including 

teacher-identified motivation factors. The goal was to make recommendations to teachers and 

administrators to improve workplace motivation for educators. Significantly, not all identified 

motivation factors are applicable for every teacher. This study is to provide support options for 

teachers who experience barriers to their motivation throughout their school year or career. 

Each year, educators struggle to maintain their motivation, and some lose interest into 

doing their best for students. Teachers’ levels of motivation change throughout the year.  

Sometimes they are motivated; sometimes, they lack motivation. This cycle happens in other 

vocations as well. Staying motivated all year long is a persistent challenge and requires effort for 

all educators.  Over the past five years, the researcher experienced internal resistance and 

frustration as well as a decrease in motivation to keep teaching.  To help with personal 

motivation and remain interested in teaching, they enrolled in higher learning courses, networked 

with other teachers, and started coaching school sports.  The researcher has a passion to help 

change the school culture to support greater wellbeing within the workplace for all. 

This research was focused on determining the intrinsic and extrinsic forces affecting 

teachers’ motivation and supporting individuals’ desire to remain at the top of their profession.  

Many factors affect motivation.  By identifying these factors, the researcher hopes to help 

individuals overcome motivation hurdles throughout their teaching careers. 
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Justification of the Study 

A person’s motivation changes throughout their day, year, and lifetime.  Emotions, 

relationships, and environments play important roles in motivation, both positively and 

negatively. Motivation is a complex physiological behaviour, and thus, there is no one way to aid 

and develop motivation. 

Motivation is an important topic in the field of educational psychology. According to 

Ryan and Deci’s Self-Determination Theory (SDT) (2000), people invest in an activity to 

varying degrees, with various reasons, based on quantity and quality of motivation.  The degree 

of commitment relates to the quantity of motivation, and the reasons for motivation relate to the 

quality of motivation. SDT identifies two motivation types: intrinsic motivation and extrinsic 

motivation.  Ryan and Deci (2000) define intrinsic motivation as doing something because it is 

enjoyable and interesting, and extrinsic motivation as doing something because it will lead to an 

independent outcome. According to Ryan and Deci (2000), “the quality of experience and 

performance can be very different when one is behaving for intrinsic reasons versus extrinsic 

reasons” (p. 55).  

The quantity and quality of motivation an employee applies to any task play a direct role 

in their job performance and job satisfaction. Work motivation involves both intrinsic motivation 

and extrinsic motivation; intrinsic and extrinsic motivation are not always independent of each 

other but can interact (Müller, Alliata, & Benninghoff, 2009).   An individual will work for 

something they value, but the financial means to meet their needs must also be present.  

Canada Human Resources Centre (“Employee Engagement,” n.d.) found that 60% of 

Canadians are disengaged at work. This lack of active engagement costs the economy over $350 
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billion each year in North America (“Employee Engagement,” n.d.). Wright and McMahan 

(1992, in Müller et al., 2009) state that qualified and motivated employees are considered to have 

a significant influence on an organization’s success. Keeping employees engaged in their work 

benefits the economy, the organization, and the individual.  

An employee working to their peak ability will have higher work performance. 

Motivation plays a vital role in driving and maintaining an individual’s performance at work. 

Employee motivation is an integral part of an individual’s performance and affects the capacity 

of organizations to achieve their goals (Müller et al., 2009). The workplace also has significant 

effect on the working person’s general wellbeing (Muschalla, Linden, & Olbrich, 2010; Gillet, 

Fouquerea, Lafraniere, & Huyghebaert, 2016). The workplace can have a positive effect on 

wellbeing by providing support, identification, and self-esteem (Sczesny & Thau, 2005, in 

Muschalla et al., 2010). Employees that are healthy, happy, and satisfied at work will be better 

employees and more committed to work.  Ultimately, these motivated employees will improve in 

performance, benefitting the organization directly.   

Motivation in schools is typically explored from a student’s perspective, and the teacher’s 

job includes creating a supportive and productive learning environment for their students 

(Daniels, 2016). Thus, teachers also need to be motivated to be their most effective (Han & Yin, 

2016; Pelletier & Rocchi, 2016). In the classroom, a teacher’s motivation plays an important role 

in student learning as well as the school’s capacity to achieve its objectives (Müller et al., 2009). 

Teachers who maintain motivation and are determined to teach well will ultimately provide a 

supportive learning environment for their students. In the end, these teachers will see greater 

success in student achievement.   
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A number of factors have been identified as related to teachers’ motivation, including the 

right to choose teaching materials; programs and teaching methods; organization of the 

classroom; class discipline; professional input; physical environment; relationships with 

colleagues, students, and parents; leadership; teacher evaluation; teacher development; financial 

benefits; academic freedom; time for preparation and grading; schedules; resources; personal 

feelings; professional expectations; job security; working conditions; support; workload; role 

ambiguity; and career advancement (Anderson, Bjornholt, Landgaard, Bro, & Holm-Perterson, 

2016; Daniels, 2016; Gillet et al., 2016; Han & Yin, 2016; Jansen in de Wal, den Brok, Hooijer, 

Martins & van den Beemt, 2014; Müller et al., 2009; Salifu, 2014). Teachers are more motivated 

when they engage in tasks they believe in and value. Motivators can work independently or 

interdependently.  A factor that supports motivation for one individual may have no effect or a 

negative effect on another individual.  Each individual must have a degree of self-awareness to 

understand what motivator will have the greatest benefit in supporting their own workplace 

motivation. 

Research Question and Hypothesis 

Given the importance of teacher motivation in student motivation, education 

development, and fulfillment of teachers (Han & Yin, 2016), the following research question 

emerges: What factors support teacher motivation? 

The researcher believed that teachers would list a variety of factors that support teacher 

motivation and these factors would be common across participants. It was hypothesized that 

some emergent themes would be similarities and differences between gender, level of school 

taught, education level and years of teaching experience.  
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Definition of Terms 

Individual motivation is the drive to do something. Motivation is a psychological force 

(intrinsic or extrinsic) that starts, reinforces, and maintains a behaviour of an individual towards 

a goal (Roussel, 2000, in Müller et al., 2009). Motivation is the reason why people decide to do 

something, how long they sustain the activity, and how hard they work at the activity (Han & 

Yin, 2016).  Motivation is defined by Ryan and Deci (2000) as the initiation of, and persistence 

of behaviour to attain a desired outcome or goal.  Individuals have multiple reasons for engaging 

in behaviours; these factors can include salary, being told to do so by a supervisor, perceived 

pressure by colleagues, competition, interest, and value in the behaviour.  

Teacher motivation has been investigated in terms of attraction, retention, and 

concentration. Questions asked included, why did the individual want to teach? How long will 

they stay teaching? To what extent will they remain engaged in their profession? (Sinclair, 2008, 

in Han & Yin, 2016).  Han and Yin (2016) summarized teacher motivation coming from an 

individual’s intrinsic values to choose teaching and remain in the profession. They also found the 

intensity of teacher motivation is indicated from the effort the teacher expends. For the purpose 

of this study, teacher motivation is defined as the force that initiates, reinforces, and maintains 

behaviours to remain engaged in the teaching profession.  

Brief Overview of Study 

This study used a narrative design to investigate common themes in circumstances when 

teachers felt most motivated.  Participants were recruited through a survey and story prompt on a 

Facebook post seeking a convenience sample of teachers in private and public schools 

worldwide.  
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Both a survey and narrative writing prompt were administered to volunteer participants. 

The survey consisted of questions to determine background, current career information, and 

teacher motivation. The second section of the survey used narrative methods to explore teacher 

motivation. Participants were asked to write either a true or fictitious story about a time a teacher 

felt motivated in their career.   

The results were coded for themes related to factors which support teacher motivation. 

Demographics were collected to analyze potential relationships between motivation factors and 

position, levels taught (elementary, secondary), gender, and years of experience.  
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Chapter Two: Review of Related Literature 

The following review of literature discusses the importance of teacher motivation as a 

concern for school organizations, administrators, and teachers themselves. Motivation is 

influenced by extrinsic and intrinsic factors. Each teacher is affected and influenced by different 

factors, which ebb and flow throughout a school year and across a teacher’s career. More 

specifically, this review focused on literature addressing the problem of low motivation among 

teachers, identifying factors and themes that previous researchers found influenced teacher 

motivation, and proposed solutions for organizations, administrators, and teachers to improve 

teacher motivation.  

Challenges Related to Teacher Motivation 

Teacher motivation is a well-researched topic in education because of its relationships 

with school success, student success, teacher burn-out, and teacher wellbeing. Nearly all the 

literature on teacher motivation connects the value of motivated teachers to student and school 

success (Börü, 2018; Daniel, 2016; Han & Yin, 2016).  Teachers’ personal wellbeing connects 

all areas of concern in teacher motivation. Studies and literature reviews consistently relate 

intrinsic motivation as more resistant to barriers to motivation than extrinsic motivation (Ryan & 

Deci, 2000; Watt et al., 2012). To develop and maintain intrinsic motivation, teacher wellbeing 

must be in place and given high priority.  

School and student success are primary foci in educational research. The success of 

education programs and initiatives as well as the overall organization of a national education 

system can be connected to teacher motivation. Börü (2018) and Müller et al. (2009) recognize 

that employee motivation is a critical element in terms of its influence on individual performance 
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and on the capacity of organizations to attain their objectives. For schools, teacher motivation 

plays an essential role in student learning as well as in the school’s capacity to achieve its 

objectives as an organization.  

Another connection to a school’s success is for teachers to become lifelong learners and 

seek professional development, inspired by new education trends, policies and innovations that 

help schools and students be successful. Gorozidis and Papaioannou (2011) found that 

policymakers should find strategies to help and improve teacher motivation when promoting new 

education policies and innovations.  A critical factor in school success is for teachers to be 

intrinsically motivated to become lifelong learners and pursue professional learning experiences.  

Intrinsically motivated teachers are more likely to get involved in professional learning even 

when educational contexts are negatively affected by economic depression.  

Student success and student motivation have been researched extensively. Many 

connections have been made between highly motivated teachers and students’ motivation. 

Pelletier and Rocchi (2016) state that society increasingly holds teachers accountable for student 

performance, and given the role that teachers play in students’ motivation, understanding teacher 

motivation is important. One concern is the effect of the education system on teacher motivation. 

The education system influences the teacher’s ability to teach and their wellbeing. Teachers are 

influenced by numerous pressures: higher workloads assigned by administrators (policies to 

follow, demands, deadlines), students (motivation, behaviour), and teachers themselves 

(perceived success and demands they place on themselves). A teacher who is highly motivated 

and able to manage workload, students, and their own pressure can be more effective in the 

classroom. Teacher motivation plays an important role in promoting a healthy teaching 

environment and classroom culture (Pelletier & Rocchi, 2016). Teachers that are fully engaged 
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create motivating learning environments, increasing student engagement and academic success 

(Daniels, 2016).  Thus, teacher motivation is a critical factor in the goal of educational systems 

to provide safe and productive learning environments for students.  

Salifu’s (2014) research identified the importance of the teacher for students. This study 

focused on the state of education in a lower economic setting of Ghana. According to Salifu, a 

quality education is a way for students to attain economic freedom and lift themselves out of 

poverty.  Teachers are at the core of education practice. He stated that teachers struggling with 

low motivation can do little to influence students positively and are unable to support academic 

development. In Ghana, teachers’ conditions of service (large class size, lack of resources, 

inadequate facilities, and unattractive salaries) resulted in barriers to motivation.  

Teachers need to overcome barriers to motivation. Han and Yin’s (2016) literature review 

on teacher motivation focused on challenges teachers face in staying motivated.  They found 

several factors that influence individuals, including school, society, and economics. Motivation 

can be decreased due to specific events and experiences or factors in the social environment. Han 

and Yin (2016) found barriers to maintaining teacher motivation included conceptualization and 

operationalization of education aims in society, determination of the pedagogical outcomes, 

ambiguous and conflicting role demands, variety in teaching routine, mastery of teaching 

technology, understanding of student learning styles, stress, inhibition of teacher autonomy, 

insufficient self-efficacy, inadequate career structures, and limited potential for intellectual 

development. Their research showed that high teacher motivation is related to high teacher 

retention rate. An individual’s choice to teach and sustain teaching is influenced by an endless 

number of factors that teachers encounter throughout the year.   
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Teachers’ investment in their career and their wellbeing influences their ability to remain 

motivated throughout the school year.  Deci and Ryan’s (2000) research on self-determination 

theory (SDT) found that at work, motivation and quality of motivation represent reasons why 

people invest in their careers. Watt et al. (2012) conducted a review of teacher motivation and 

identified a number of factors that can lead to a decrease in teacher motivation, psychological 

health, and wellbeing. Both of these studies showed the importance of personal wellbeing as a 

foundation for maintaining motivation at work.  

Common Teacher Motivation Factors 

Motivation can be either intrinsic or extrinsic. This literature review examines research 

into both types of motivation for teachers.   

Factors that are informed by self and personal feelings are intrinsic factors. Börü (2018), 

Han and Yin (2016), and İpek and Kanatlar (2018) found intrinsic motivation includes 

immaterial aims, self-evaluation, personal perceptions, responsibilities and concerns for 

teaching, intellectual stimulation, success, recognition, and personal characteristics. Motivators 

that are influenced by others or constraints of a system are extrinsic factors. Logistical factors are 

extrinsic motivators that are influenced by sources outside of the teacher’s control.  

Daniels looked closely at extrinsic factors in a survey on teacher motivation conducted 

over several years (2016, 2017; Daniels & Pirayoff, 2015). Thirty-two middle school teachers 

from southern California participated in voluntary in-depth interviews. The teachers’ experience 

ranged from one to forty-two years. The researcher identified common themes expressed by self-

identified motivated teachers. Big ideas and experiences were labelled based on common 

teaching elements, curriculum, students, instruction, and administration. She coded interviews, 



FACTORS ASSOCIATED WITH TEACHER MOTIVATION  11 

then focused on connection factors between and among the experiences. Codes were later 

collapsed into three categories: relationships, curriculum, and logistics. The purpose of Daniels’ 

(2016) study on logistical factors in teacher motivation was to understand how teachers can 

maintain their enthusiasm for the profession over their career. Logistical factors included master 

schedules, organization of time, and conditions of physical environment. Daily schedules that are 

consistent from year to year, as well as acknowledging that afternoon classes are more difficult 

to teach can influence teacher motivation. A schedule needs to allow for relationships to build 

with students and colleagues. Daniels (2016) argued that teachers felt more motivated when they 

had the freedom to make curriculum decisions for their class. Time for teachers is extremely 

important when considering scheduling. Grading, planning, and communication take time; this 

time needs to be created and protected for teachers. In addition, protecting instructional time is 

critical: decreasing disruptions such as drills, announcements, and problematic student behaviour 

can help to maintain needed teaching time.  Helping teachers balance time and their schedules 

can help to maintain motivation. This includes time allowance, time for professional 

development, and reflection time. Time for teachers to plan together and reflect needs to be built 

into schedules. In addition to time, the physical environment plays a role in maintaining teacher 

motivation. The condition of buildings and classrooms influence the behaviour of students, 

which affects teacher motivation. An environment with less distraction is a better learning 

environment. The conditions of the environment can increase the difficulty of the job, which 

negatively influences motivation. Börü (2018) also found national and school policies such as 

class size, condition of school, materials, hours, curriculum, accountability and professional 

development, were influential on teacher motivation. 
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 Other common extrinsic motivation factors for teachers are salary, security, and 

compensation. Rasheed, Humanyon, Awan, and Ahmed’s (2016) research on teacher motivation 

determined compensation packages, job design and working environment, performance 

management system (PMS), and training and development affected teachers’ motivation in the 

public sector of higher education institutes (HEI) in Pakistan.  They used both quantitative and 

qualitative research strategies to study the relationship between the above motivators.  They 

sampled 341 teachers from a population of 2290 teachers from five sections in their selected 

institutions. Questionnaires were distributed within each section randomly with consideration of 

sample size. The data was collected through questionnaires that were delivered in person to the 

sample population. Two kinds of data were collected: responses from close-ended questions and 

responses to open-ended questions. Open-ended questions were used to avoid research biases 

and provide detailed insight into the teachers’ motivation factors. The results of the survey 

showed that compensation, teacher evaluations, job design and work environment, and training 

impact teacher motivation, with the compensation package—including higher salaries, fringe and 

non-fringe benefits, facility and quality of benefits—having the greatest positive impact.  

People and relationships can be both positive and negative factors in teacher 

motivation. Börü (2018) and Daniels and Pirayoff (2015) discussed the extrinsic motivators of 

students, administration, colleagues.  Student, principal, and colleague attitudes and behaviours 

influence whether a teacher is successful in their profession. Daniels and Pirayoff (2015, p. 22) 

stated that motivating learning environments are developed through attention to interactions with 

students, collaboration with colleagues, and focus on creating a productive culture. Müller et al. 

(2009) found highly motivated teachers related to the social aspect of teaching and were 

motivated by the thought of transferring their subject knowledge to students. Teachers are 
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excited to share knowledge and inform youth of important subjects and provide them the skills to 

be successful in school. İpek and Kanatlar (2018) found the aspect mentioned most frequently as 

affecting teacher motivation was student-induced factors. İpek and Kanatlar (2018) conducted a 

qualitative design research study on teacher motivation for English Foreign Language (EFL) 

teachers. They surveyed 117 teachers at a state university in Turkey. The volunteer participants 

varied in years of teaching experience and education levels. They also varied in language skills 

and level of English taught. Participants were asked to write down factors that motivated them 

positively and negatively. Data was analyzed to determine themes. The most commonly cited 

motivator was student feedback. Success and improvement of students along with students’ 

participation and motivation in class were regarded as positive factors for teacher motivation. 

Teachers’ relationships with students were also cited as barriers to motivation. Participants 

reported that their students’ lack of enthusiasm and motivation to learn English affected their 

own motivation negatively. Another negative factor was students’ attitudes towards the teacher 

or towards other students. Negative or disrespectful attitudes of students seemed to be a barrier 

for teacher motivation.  Overall, the research literature shows student relationships influence 

teacher motivation in a positive way, despite the challenges to creating positive student 

relationships.  

Solutions to Influence Teacher Motivation 

Maintaining motivation is an immense challenge for teachers. Factors that affect 

motivation and influence teachers’ demotivation vary. However, strategies exist for 

administrators, school structures, and teachers to decrease burnout. In addition, other strategies 

can be put in place to increase motivation throughout a school year and career.  
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Administrators are an important part of the relationship in teachers’ careers and daily 

practice. The way administrators lead, assign tasks, and place pressures on teachers can alter 

their motivation. Daniels (2016) and Anderson et al. (2016) stated that administrators are 

important in creating motivational environments and supporting teacher motivation. Anderson et 

al. (2016) emphasize that transformational leadership with a clear vision for the employees and 

leadership that sustains the vision for the long run can help increase motivation in public service 

employees. Clarifying the vision provides confidence and direction about the future of the 

organization.  They also found that motivation was maintained when relationships were created 

and sustained between employees and between employees and the leaders. Pelletier and Rocchi’s 

(2016) results show that transformational leadership styles are associated with increased 

motivation quality, while transactional styles are associated with a decrease in motivation 

quality. Transformational leadership occurs when an individual in a position of power provides 

subordinates with a clear vision, opportunities for intellectual stimulation, and demonstrates 

concern for each individual.  

National education policies and school policies ultimately affect teacher motivation. 

School administrators and teachers need to be mindful of factors that can undermine teacher 

motivation. A school’s administration plays an important role in the school culture and 

environment, and in turn, in teacher motivation. Pelletier and Rocchi (2016) suggested that 

administrators need to carefully consider the objectives of constraints or evaluations they have in 

place for their teachers. Are these objectives in place to achieve the desired results? If teacher 

motivation is negatively affected, administrators need to consider ways to respond to the 

teachers’ need. Administrators can help teachers by providing pedagogical resources, reducing 

administrative tasks, and providing emotional support as well as by training teachers to support 
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the needs of students. Improving student motivation may also improve teacher motivation due to 

their perceived effect from students.  

Daily school structure and strategies for teacher practice improvements can influence an 

educator’s motivation. Jansen in de Wal et al. (2014) linked motivation to basic needs and the 

teachers’ satisfaction in meeting these needs. Schools and their leaders need to change work 

environments to enhance the satisfaction of basic needs identified by teachers. One suggestion is 

to address feelings of autonomy. Autonomy can be enhanced by allowing flexibility in teachers’ 

daily timetables and increasing the freedom of when and how to do professional learning that 

reflects the teacher’s own needs and goals. Other ways to improve work conditions is through 

creating school environments that enhance relationships between colleagues. Schools can use 

proximity and other means to create informal social activities.  Jansen in de Wal et al. (2014) 

suggested that schools and administrations can do this by good timetabling and providing 

meeting spaces. These changes can influence the school’s culture in a positive way. 

Administrators have a role to play in teachers’ motivation, but their influence alone 

cannot change the mindset and motivation of an individual. The teacher can change their 

behaviour, mindset, and relationships to increase motivation and avoid barriers. Elden (2013) 

suggested that to help with their motivation, teachers need to address and react to problems that 

can be managed. An example of this is to disengage from conversations that aren’t productive 

and actively search for conversations that are. Another suggestion is to break down long to-do 

lists into smaller, manageable tasks that can be crossed off and to look out for wishes on the to-

do list. Wishes should be converted into achievable items. Another suggestion is to manage the 

take-home work and make sure self-care is valued and part of a teacher’s time. Elden (2013) also 

reminded teachers to focus on the parts of the job they love the most and work to minimizing the 
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parts they don’t love as much. Sacrificing happiness won’t help students and their education. She 

stated students benefit the most from mentally healthy teachers that want to be in the classroom. 

Conclusion 

Teachers are at the center of the education system. Teachers need to have a positive 

wellbeing and be highly motivated to be at their best for the education system and most 

importantly for their students. The factors that affect and influence teachers are numerous and 

varying. Researchers have shown that relationships with students and colleagues, school policies 

and working conditions, job security, autonomy, and a sense of achievement are principle 

motivators for teachers. This study seeks to explore these factors in terms of teacher motivation. 

Addressing factors that influence motivation, both negatively and positively, will improve 

teacher motivation. Thus, the findings of this study can provide recommendations for national 

school organizations, administrators, and teachers to improve teacher motivation.  
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Chapter 3: Procedures and Methods  

Research Design 

 

This study used a survey design informed by narrative methods to investigate common 

themes revealed by teachers’ reflections on times they felt most motivated. Data was collected 

through a survey and story prompt available to participants who responded to a post on the 

researcher’s personal Facebook page.  This convenience sample of teachers came from various 

public and private schools. Teacher motivation themes from this study were analyzed and coded 

from survey responses collected between December 2018 to March 2019. Results were analyzed 

according to gender, levels of schools (elementary or secondary), levels of education, and years 

of teaching. 

Sample Selection 
 

The researcher posted a link on their personal Facebook page seeking teachers’ responses 

to a survey.  The survey was open to individuals currently teaching or retired in all streams of 

education (elementary, secondary, adult education, and university). These teachers—at different 

stages of their career—have various backgrounds and worked in private, public, independent, or 

a combination of these schools. The researcher’s background and experience teaching 

internationally and in three British Columbia communities have facilitated her connection with a 

wide variety of teachers. Thus, a diverse group of educators have access to her Facebook profile. 

It was estimated the recruitment post reached about 40 teachers and expected that 15 participants 

would complete the survey. This method facilitated the recruitment of a range of participants 

from different teaching contexts into a convenience sample to ensure a variety of experiences 

could be captured. 
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The goal of this study was to find common themes for teacher motivation across school 

levels, level of education, and years of experience. The researcher wanted data to represent 

teachers across all education fields to decrease the bias that may exist if just one community of 

teachers were surveyed. Using Facebook as a platform to reach participants allowed teachers 

internationally and locally to participate in the survey if they were interested. Since the survey 

could be shared, it was able to reach multiple people with different backgrounds and experience.  

Participants 

Out of the 31 surveys initiated, 23 participants (74%) completed the narrative component 

of the survey. Of the 31 participants, 20% were male and 80% female. One participant did not 

specify gender, school background, and education background. Of these participants 70% hold 

bachelor’s degrees and 30% hold master’s degrees. With regards to years of teaching experience, 

demographic information is reported in Table 3.1.    

Table 3.1  

Participant Demographics by Years of Teaching Experience 

Years’ Experience # of Survey Participants % 

 

0-5 

 

4 

 

13% 

6-10 4 13% 

11-15 11 37% 

16-20 4 13% 

21+ 7 23% 

Total 30 100% 

 

 

Demographics were also analyzed by grade level taught, as seen in Table 3.2. 
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Table 3.2 

Participant Demographics by Current School Level 

Current School Level # of Survey Participants % 

 

Elementary School 

 

14 

 

47% 

Middle /Junior High School 0 0% 

Secondary School 11 37% 

Other * 5 17% 

Answered 30 100% 

 

Noteworthy: no participants taught in middle school or junior high school.   

*Other schools included; one adult education, one alternate, one distributed learning, and two 

university. 

Demographics were also analyzed by socioeconomic status of school, as seen in Table 3.3. 

Table 3.3  

Participant Demographics of Socioeconomic Status of Current School  

 

 

Teachers in the sample varied by gender, years of teaching experience, school level 

taught, and socioeconomic status of schools.  

Instruments Used 

A survey that included a narrative writing prompt was administered to willing and known 

participants. The survey consisted of questions to determine background and current career 

information. The survey included six questions about the individual’s background: education, 

years of teaching experience, and current teaching placement. One question on the survey was 

designed to determine the individual’s self-assessment of their frequency of high motivation to 

Socioeconomic Status of School # of Survey Participants % 

 

Low 10 33% 

Average 14 47% 

High 4 13% 

not applicable 2 7% 

Answered 

 
30 

 

100% 
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engage in their current position with teacher motivation defined as the force that initiates, 

reinforces, and maintains behavior to remain engaged in their profession. This ensured all 

participants clearly understood the definition the researcher was using. Another question was 

asked to find the key motivators that the participant felt were important for themselves in their 

career.  

The survey included a question on socioeconomic status to determine whether the 

economic status of school has an impact on whether teachers feel motivated. Ellis and Bernhardt 

(1992) found that teachers working in low socioeconomic districts had lower motivation 

compared to colleagues in higher and average socioeconomic districts. Research has shown that 

teachers who teach in schools with a higher number of students in poverty have fewer resources, 

less experience, less influence on school policy, and are offered fewer opportunities for 

professional development (Cox, 2017).  

A survey question to determine participants’ current school level was asked because 

research has shown that elementary teachers are more motivated and satisfied with their career 

compared to teachers in other school settings (Ellis & Bernhardt, 1992).  Research on teacher 

motivation found that new teachers and teachers later in their career have higher motivation; 

therefore, demographic information about years of experience was collected. The researcher was 

interested in teacher motivation at different stages of teaching careers and determining the 

relationship of those motivators to public and private school and elementary and secondary 

school settings.  

The survey included two questions on motivation.  Participants were asked how often 

they felt highly motivated to engage in their work through the school year. Additionally, 

participants were shown a list of possible motivators determined by research and asked to choose 
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the ones that they felt were high teacher motivators.  The list of possible motivators was offered 

because it allowed the participant to reflect on motivators in their career.  Providing the research-

based list could encourage the participant to think of and reflect on the typical types of 

motivation and incorporate them into their narrative response, if applicable. The list of 29 

motivators was not meant to persuade or push a participant to choose a specific motivator, but to 

provide ideas for them to contemplate during the time of the survey. Motivators were presented 

in alphabetical order to reduce hidden bias in presentation. These motivators were derived from 

the literature reviewed in Chapter Two.  Motivators discussed by more than one author or 

research finding were presented in this question.  The intrinsic themes included a sense of 

achievement and personal characteristics. Extrinsic motivations were more broad and situational 

to schools and socioeconomic environments. The researcher reviewed studies and narrowed 

down motivators to those common to several studies. Daniels’ motivation research (2016, 2017; 

Daniels & Pirayoff, 2015) categorized motivators into relational, curriculum, and logistics.   

Daniels identified both positive and negative motivators for teachers. The main motivators 

included schedules, time, physical environment, student relationships, colleague relationships, 

curriculum, and pedagogy. Starting from the language used in the literature, the survey narrowed 

and re-worded the concepts into simpler common language. For example, pedagogy and 

curriculum were reworded to academic freedom, right to choose teaching materials, and teaching 

methods.  Börü (2018), İpek and Kanatlar (2018), and Muller et al. (2009) agreed with Daniels’ 

themes; their frequently identified motivators related to relationships, with both students and 

colleagues. Other research found salary, job security, and benefits to be influencing motivators 

(Rasheed et al., 2016; Salifu, 2014).  
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The survey concluded with a question that employed a narrative approach to data 

collection. A narrative methodology allows for the collection of rich description of context 

through peoples’ stories about significant issues. McAlpine (2016) stated that the strength of a 

narrative approach is that it allows the participant to use images and metaphors to represent 

powerful influences on their experience. Participants were asked to write either a true or 

fictitious story describing a time they felt motivated in their career.  The story prompt requested 

teachers to change the names of people and schools to keep all parties associated anonymous and 

protected. Using narratives helps to demonstrate how individuals navigate their desires, hopes, 

and intentions within the structure of their lives through their own experience (McAlpine, 2016). 

McAlpine (2016) also pointed out that narratives provide a way of integrating past experience 

into meaningful learning, locating oneself and others in the data collected. By creating narratives, 

these participants form and re-form who they have been, are presently, and hope to become. 

Narratives give the opportunity provide long-term reference points the participant can share and 

reflect on.  Including an individual’s voice provides more support for self-motivation. Using a 

narrative approach not only provides insight into teachers’ experience with motivation, but also 

preserves their stories. These narrative stories of individual experiences provided a deeper 

understanding of the participant’s setting and experience with teacher motivation.  

Procedures Followed 

Over a three-month period in winter 2018-2019, teachers were able to participate in an 

online survey by following a link on the researcher’s Facebook page inviting interested teachers 

to participate in a study on teacher motivation.  Participants who clicked the link viewed a cover 

letter that included a full explanation of the purpose and intentions of the study, a clear statement 

that participation was voluntary, a deadline to withdraw from the study, and a link to the online 
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survey with the narrative story prompt (see Appendix A).  It was stated that completion and 

submission of the survey implied consent. Participants were asked to provide their name and 

contact information for the analysis of the survey to be checked over by the participant.  

Using SurveyMonkey, a Canadian electronic statistical data analysis program, data was 

collected and statistics compiled. Electronic data and results were accessed by a password 

protected account during the course of this study.  Upon completion of the study, the electronic 

data was downloaded onto a password protected personal computer and stored with any printed 

documents in researcher’s personal office for a period of two years.  At the conclusion of that 

period, the electronic data will be deleted, and the documents shredded.   

Validity 

Internal validity refers to the degree to which the survey measures the phenomenon that 

the researcher intends to measure. External validity refers to the degree to which the study 

represents the real world. Both external and internal validity of the sample were supported by 

sourcing data from teachers of schools in various socioeconomic levels, education backgrounds, 

school levels, sectors of schools, and years of teaching experience.  The internal validity of the 

survey was improved by modeling it on past surveys on motivation (Mertler, 2002), keeping 

questions on the survey connected to data the researcher was interested in, and providing 

multiple questions on teacher motivation. The internal validity of the survey and narrative were 

increased by asking participants two different motivation questions. They were asked to identify 

what they felt were strong motivators for teachers. Participants were also asked to identify 

motivation through their personal description of an event in teacher motivation.  Internal validity 

was also increased by having participants engaged in the process through verification of 

transcripts from the narrative story by member checking. 
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Internal validity was improved by using literature to generate a list of motivators and to 

inform what demographic data to include.  The external validity of the study was increased 

because the participants come from a number of different communities, schools, school districts, 

and school sectors.   

Although every attempt was made to eliminate or minimize threats to the validity of this 

study, some threats remained. First, the number of participants that completed the survey reduced 

the amount of data able to be analyzed. In the sample size of 31 participants, the distribution of 

participants was uneven, both locally and worldwide. Unfortunately, this uneven distribution 

makes the study not generalizable to the population of teachers globally. Additionally, providing 

a question on past research identified themes may have prompted participants to use one of the 

themes listed for their narrative rather than free write.  Another limit might be due to having a 

relationship or past relationship with the researcher participants may have felt obligated to 

participate even though the researcher had no authority over them.  

Justification of Methods of Data Analysis 

The participant population demographics were tallied and summarized. The data from the 

narrative story were analyzed for common themes. The results were ranked from most common 

teacher motivation theme to least common teacher motivation theme using frequency 

distributions. 

The researcher coded narrative data and then organized them to themes. The narratives 

were read for key words and phrases. Data was coded into two broad themes of (1) extrinsic 

motivation and (2) intrinsic motivation.  Within the broad theme of extrinsic motivation, six 

themes were found: (a) student relationships, (b) colleague relationships, (c) job security, (d) 

education and school policies, (e) academic autonomy, and (f) professional learning. Intrinsic 
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motivations themes were (a) sense of achievement, and (b) personal characteristics. The 

motivators in Question 8 of the survey (Appendix B) were also grouped into the same themes. 

This way the themes that were selected from the list could be compared to themes the participant 

highlighted in their narrative based on personal experience. Table 3.4 shows the motivators listed 

in question 8 categorized into the teacher motivation themes used for examining results. Table 

3.5 lists the motivators mentioned in narrative stories and how they were categorized into the 

teacher motivation theme.  

Table 3.4 

Motivators Suggested in Question 8 of the Survey Categorized into Themes.  

Motivation Themes Motivators suggested in Question 8 of survey 

 

Student Relationships 

 

Student relationships 

Colleague Relationships Colleague relationships 

Education and School Policies Career advancement, class, district policies, leadership 

opportunities, organization of classroom, physical 

environment, professional expectations, professional 

input, recognition, resources, responsibility, role 

ambiguity, schedule, teacher evaluation, time for 

preparation and grading, working conditions, workload 

Job Security Job security, salary, financial benefits 

Academic Autonomy Academic freedom, right to choose teaching material, 

teaching methods 

Professional Learning Teacher professional learning 

Sense of Achievement Sense of achievement 

Personal Characteristics Personal feelings  
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Table 3.5  

Motivators Mentioned in Narrative Story Categorized into Themes 

Motivation Themes Key Motivators from Stories Provided 

 

Student Relationships 

 

Student relationships, moving narratives from 

students, shared interests with students, student 

learning 

Colleague Relationships Colleague relationships, administration support, 

partnerships 

Education and School Policies Resources, time, workload, professional expectations, 

job conditions, job policies 

Job Security Job security 

Academic Autonomy Academic freedom, creative ways to teach, creating 

lesson plans 

Professional Learning Teacher professional learning, learning opportunities, 

involvement in initiatives 

Sense of Achievement Sense of achievement, success 

Personal Characteristics Personal feelings, self-reflection, self-care 

 

 

The narrative stories were coded for recurring motivators using a list of synonyms for 

each motivator in Microsoft Word. Subsequently, motivation synonyms were collapsed into 

common themes. Direct quotes from the narratives were used to support interpretations of 

emerging themes, support quantitative results from survey questions, and bring the human voice 

of experience and emotions into the data. 

Data analysis for demographics were compared for groups with equal numbers of 

participants and large number of participants for a group. Data was compared between gender, 

high school and elementary teachers, level of education, and years of teaching experience. 

Research by Cox (2017) and Ellis and Bernhardt (1992) found teachers in high economic status 

schools had higher motivation. Due to the lack of high-status school participants (four 
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participants), the researcher did not analyze this comparison.  Private and public schools were 

not analyzed due to low number of participants for private schools (one participant).  Even 

though six male participants is a low representation of the male teaching population, the 

researcher chose to analyze this population and saw possible trends in the data. 

After the analysis, data was shared with participants in the study. The results have 

potential to affect the individuals’ self-understanding of what key motivators can be most 

influential in helping to sustain higher motivation. As well, they can help to illuminate when 

individuals may need a change to reach higher motivation in their careers.  
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Chapter Four: Results 

The findings of this survey and narrative research addressed the following question: 

What factors support teacher motivation? Data was collected from an on-line survey distributed 

through the researcher’s personal Facebook page. Upon completion of collection, the data was 

analyzed using SurveyMonkey and Microsoft Excel. A total of thirty-one surveys were 

completed. Out of the thirty-one surveys, only twenty-three completed the narrative component 

of the survey (74%). Data was analyzed for demographic factors: gender -  six (19%) males and 

24 (77%) females; school level taught - 15 (48%) elementary school and 11 (35%) secondary 

school teachers; education level - 21 (70%) bachelor’s and nine (30%) master’s; and years of 

teaching experience - four (13%) zero to five years, four (13%) six to ten years, ten (32%) with 

11 to 15 years, four (13%) with 16 to 20 years, and seven (23%) with 21 or more years. The 

socioeconomic demographics of the schools were not analyzed due to the inequality of 

participants for groups in low, average, and high economic status.  Private and public schools 

were not compared, as there was limit responses from those working in private schools.  

The data reflects participants’ responses about teacher motivation factors by sharing 

the participants’ self-selected top five motivators. These motivators were clumped together into 

themes (Table 3.4). The themes were analyzed using the following demographic factors: gender, 

school level taught, education level, and years of teaching experience.  

The survey concluded by asking participants to compose a narrative, story or example 

of a time they felt motivated. A tally of qualitative themes was then recorded. The data highlights 

the common motivation themes found in the narratives provided about personal experiences with 

motivation during a teaching career. Direct quotes from the narratives were used to demonstrate 

the motivators described (Appendix C). Due to space limitations, only a few examples and brief 
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excerpts are presented in this chapter. From the list of possible motivators, many were clumped 

together into common themes (Table 3.5). The number of teacher motivation themes were 

compared between narrative responses and self-selected teacher motivation themes. These 

themes were also analyzed to compare demographic factors: level of school taught, 11 (48%) 

elementary and eight (35%) secondary school teachers, and education level, 16 (70%) bachelor’s 

and six (26%) master’s degrees. The other demographics were not compared due to the low 

number of participants for a group.  

Finally, the percentage of the broad themes of extrinsic and intrinsic motivation, were 

compared from both the self-selected themes of motivation and the narrative stories sharing 

experience with teacher motivation.  

Feelings of High Motivation throughout a School Year 

Data was analyzed between different demographic factors to compare participants’ 

frequency of feeling highly motivated to engage in their work through the school year. Teacher 

motivation was defined for participants as the force that initiates, reinforces, and maintains 

behaviour to remain engaged in their profession. The mode of the data was ‘frequently’ highly 

motivated. The total is represented in each figure to compare the demographic with the total 

number of participants.  

Figure 4.1 reflects a summary of data received from participants to rate their frequency 

of feelings of high motivation over the school year. As the data shows, there is no significant 

difference between gender and frequency of high motivation.  
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Figure 4.1. Comparison of feeling of maintaining high motivation throughout the school year by 

gender. Total represents the total participants’ feelings of high motivation throughout the school 

year.  

Figure 4.2 shows results of frequency of feeling highly motivated by school level 

taught. Data showed a slight increase in frequency of high motivation maintained over the year 

for secondary teachers when compared to elementary teachers.  

  

Figure 4.2. Comparison of teachers at different school levels by frequency of high motivation 

throughout the school year. Total represents the total participants’ feelings of high motivation 

throughout the school year. 
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Figure 4.3 reflects a summary of data for how often participants feel highly motivated 

to engage in their work throughout the school year for the demographic of education levels. 

Participants with a bachelor’s degree were ‘frequently motivated’ (62%) and those with a 

master’s degree had a mode of ‘sometimes’ highly motivated, but the mean was ‘frequently’ 

highly motivated.  

 

Figure 4.3. Comparison of teachers with a bachelor’s degrees to teachers with a master’s degree 

by frequency of high motivation throughout the school year. Total represents the total 

participants’ feelings of high motivation throughout the school year.  

Figure 4.4 compares years of teaching with frequency of high motivation throughout 

the school year. Data showed teachers at the beginning and end of their career maintained a 

greater frequency of high motivation.  
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Figure 4.4. Comparison of teachers’ years of experience with their frequency of high motivation 

throughout a school year. Total represents the total participants’ feelings of high motivation 

throughout the school year.   

 Overall, participants in this study described themselves as frequently highly motivated 

to engage in their work. Gender had no difference in frequency of high motivation. Teachers 

with a master’s degree, teachers new to their career, and teachers with long careers described 

themselves as maintaining higher motivation for the school year.  

Results from Self-Selected Factors That Promote Teacher Motivation 

Data was collected to determine top motivation themes for teachers. Participants selected 

their top motivators from a list generated from literature discussed in Chapter 2. These 

motivators were compiled into themes (Table 3.4) for data to be analyzed. Data was compared 

with motivation themes from self-selected data. Results were used to determine what motivation 

themes are most effective for gender, secondary and elementary school teachers, education level, 

and years of experience. 
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Table 4.1 

Percentage of Top Motivators in their Career Self-Selected by Participants (n=31)  

 

 

As shown in Table 4.1, relationships are the most influential motivator for teachers.  Both 

relationships with colleagues (74%) and with students (68%) are valued by teachers as 

Motivators                                                    n               Percent 

 

colleague relationships 23 74% 

student relationships 21 68% 

sense of achievement 11 35% 

job security 10 32% 

personal feelings 9 29% 

teacher professional development 7 23% 

academic freedom 6 19% 

professional expectations 6 19% 

professional input 6 19% 

working conditions 6 19% 

workload 6 19% 

leadership opportunities 5 16% 

responsibility 5 16% 

right to choose teaching materials 5 16% 

salary 5 16% 

financial benefits 4 13% 

recognition 3 10% 

schedule 3 10% 

teaching methods 3 10% 

organization of classroom 2 6% 

time for preparation and grading 2 6% 

career advancement 1 3% 

district policies 1 3% 

parent relationships 1 3% 

physical environment 1 3% 

class discipline 0 0% 

resources 0 0% 

role ambiguity 0 0% 

teacher evaluation 0 0% 

Answered 

 
       31 
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motivators in their careers. A sense of achievement (35%), job security (32%), and personal 

feeling (29%) are the next most valued motivators. 

Themes (Table 3.4) were compared for determining top motivation factors for gender 

where a difference appears between job security.  Males selected job security as a top motivator, 

whereas females selected job security fifth in their top five.  As shown in Figure 5, males 

selected sense of achievement and job security more compared to the total number of 

participants. Females selected colleague relationships and professional development as 

motivators. Another significant theme to note was that female participants did not value the 

intrinsic motivators, such as sense of achievement, as significant compared to male participants. 

Though differences between males and females are shown, the researcher did not have a large 

enough sample of male participants (six) to confidently confirm this trend.  

 

Figure 4.5. Comparison of themes of motivation found from self-selected data.  Male and female 

top themes are compared to the total top themes. Total represents the total number of participants 

for each theme of teacher motivation.   
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When levels of school taught were compared, the top themes for secondary school 

teachers were job security (67%), education and school policies (67%), and student relationships 

(58%), and for elementary teachers, education and school policies (92%), colleague relationships 

(85%), and student relationships (77%).  Another trend is the lower level of intrinsic motivators 

elementary teachers selected, both for personal characteristics and sense of achievement. These 

intrinsic motivators are not seen as major motivators when compared to total participants and 

their secondary school teacher colleagues. A third trend is the lack of professional development 

as a motivator for secondary school teachers.  

 

Figure 4.6. Comparison of themes of motivation found from self-selected data for the 

demographic factors of school level taught. Total represents the total number of participants for 

each theme of teacher motivation.   

As shown in Figure 4.7, participants with master’s degrees were less influenced by 

relationships with both colleagues and students, but they were more influenced by education and 

school policies as motivators when compared to participants with bachelor’s degrees. 

Participants with master’s degrees also showed greater tendency to value the intrinsic motivator 

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

Elementary School, n=15 Secondary School, n=11 Total, n=31



FACTORS ASSOCIATED WITH TEACHER MOTIVATION  36 

of personal characteristics.  Participants with a bachelor’s degree valued colleague and student 

relationships, job security, and school policies as their top motivation themes.  

  

 

Figure 4.7. Comparison of themes of motivation found from self-selected data for demographic 

factors of education level. Total represents the total number of participants for each theme of 

teacher motivation.   

Figure 4.8 demonstrates the different values in motivation themes for years of teaching 

experience. Job security for those with more years of experience was identified as a significant 

motivator compared to those with less experience.  The other motivation themes all align 

comparably with the participants’ total number in each theme. Teachers with six to ten years of 

experience valued student relationships less and personal characteristics more when compared to 

other demographics in this group. However, the researcher is not confidently concluding that this 

is a trend due to the small number of participants in this group. 
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Figure 4.8. Comparison of themes of motivation found from self-selected data.  Years of 

experience top themes are compared to the average top themes. Total represents the total number 

of participants’ percentage for self-selected themes. 

 Relationships with colleagues and students and job security were the top motivation 

themes for participants in this study.  A sense of achievement and academic freedom were the 

next two valued themes identified from this data in helping teachers to maintain their motivation.  

When demographics were compared, gender, school level taught, education degree, and years of 

experience influenced the order of these top motivation themes, but overall, the top five 

motivators were represented by each demographic.   

Results from Narratives to Determine Themes that Promote Teacher Motivation  

Data was collected from narrative responses to determine top motivators for teachers. 

Participants wrote a narrative response about a time they or a fictional teacher felt motivated in 

their teaching career. These motivators were compiled into themes (Table 3.5) for data to be 
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analyzed between demographic factors. These themes were compared to the ranking of 

motivation themes from self-selected data. This comparison of teacher motivation themes was 

for the researcher to determine which themes are the most effective motivators for teachers and 

demographic groups of teachers. 

Table 4.2 

Motivation Themes with Example Quotes 

Motivation themes 

 

n 

 

Quote * 

 

Academic Freedom 

 

 

8 

 

 

“I rarely feel the pressure from my administration to “tick all the 

boxes” when it comes to curriculum and that means I have some 

freedom to choose what’s best for my students.” 

Colleague Relationships 

 

12 

 

“Our school administrators are supportive and so are my 

colleagues.” 

Job Security 

 

2 

 

“I also find when I am in a good fit position for me, I am extra 

motivated.” 

Personal Characteristics 

 

2 

 

“Being highly reflective also motivated me to try new things and 

try again.” 

Professional Development 

 

6 

 

“Professional development opportunities earlier in my career 

helped motivate me as to what I wanted to attain.” 

Education and School 

Policies 

10 

 

“The workload was way less; it was far more enjoyable and very 

rewarding.” 

Sense of Achievement 

 

12 

 

“This was incredibly motivating for me to be part of and 

contribute to.” 

Student Relationships 

 

16 

 

“Motivation is always easy to achieve when students react to your 

teaching in a positive manner.” 

Total Responses 

 

23 

  
 * Due to space limitations, only brief excerpts were included as example quotes.  The common 

themes that emerged will be discussed further below.  

The researcher then compared common themes of motivation from participants’ narrative 

stories with the self-determined motivation themes from Question 8 in the survey (Figure 4.9). 

Figure 4.9 shows the contrast of colleague relationships, job security, personal characteristics, 

and education and school policies in teacher motivation when stories and self-selected 

motivation factors were compared. Participants shared less about these themes in narratives on 

teacher motivation experience but selected them as motivators from a list.  In contrast, a sense of 
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achievement as a teacher motivator was shared in narrative responses but was not as common a 

motivator when presented in a list.  

 

 

Figure 4.9. Motivation themes comparing top themes from self-selected data and narrative 

responses.    

Table 4.3 

Top 5 Motivation Themes from Data 

Self-Selected Narrative 

 

Colleague relationships (74%) 

 

Student relationships (70%) 

Education and school policies (74%) Colleague relationships (52%) 

Student relationships (68%) Sense of achievement (52%) 

Sense of achievement (35%) Education and school policies (43%) 

Academic freedom (32%)  Academic freedom (35%) 

 

 

The top five themes were the same for both self-selected data and narrative responses, yet 

the position of these top five themes changed. When a narrative voice was added to the 

description of teacher motivation, student relationships became the number one motivator, while 

others were mentioned significantly less often by participants. A sense of achievement was 
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mentioned a higher number of times in various narratives. In contrast, school and education 

policies was not highlighted as frequently in narratives as in descriptions of teacher motivation.  

Student relationships were significantly the strongest motivation theme mentioned in 

narratives. Teachers mentioned students and student success as a help to maintain their 

motivation. 

Motivation is always easy to achieve when students react to your teaching in a positive 

manner. Their success is part of the motivation to keep doing what you do best, that is to 

provide positive relationships and a great learning environment. (T19) 

One teacher (T23) shared, “…one day, my students had covered my whiteboard in creative, 

subject related, witty graffiti. …It was done as a gift from my students to me to show how 

engaged they were with the subject material.”  A teacher (T11) shared  

I enjoy coming to school on the days I have my clubs, and I like to put in the extra hours 

to talk and build relationships with students. I take joy and pride in seeing the students 

succeed and enjoy school. (T11)  

The above narratives demonstrate the strength of student relationships and students’ success at 

school in supporting high teacher motivation levels. 

Frequently, participants mentioned students and creative lessons (academic freedom) as 

motivators. One teacher (T15) wrote, “What motivates me are the students. I strive to make 

learning engaging and fun for them. If I can come up with a lesson that is cooperative hands on it 

will help my students’ better understanding of concepts being taught.”   

Another teacher (T2) also wrote of creative lessons and student learning. 
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One day a teacher walked into a classroom with a very exciting lesson plan. They had spent 

all night preparing to teach it the next day. They had all the materials prepped and ready to 

go. When the students arrived, they were in complete amazement: the teacher had changed 

their ordinary classroom into a Hogwarts potions room. That afternoon, the students 

partook in many different experiments, such as adding vinegar to baking sofa, putting a 

peppermint in a soda bottle then creating names for their experiments. If you were standing 

in the hallway, one may wonder how learning could be happening with so much laughter. 

But it was! The science curriculum was being accessed, career education, and even 

language arts. The students were engaged, the teacher was invested and that day everyone 

walked away knowing that they accomplished so much whilst simply having fun. (T2) 

Another teacher (T6) shared their motivational moment about teaching on social issues of 

residential school and achieving this with a new way of learning to their students.  

This teacher shared, 

We have influence over our students, and it was a great feeling to know that we are 

teaching something really important. Especially because it was something that should 

have been taught to us and wasn’t. It made me both proud to do the work we do and extra 

conscious of the level of responsibility we have to “‘get it right’ when teaching our 

students about important social struggles, both past and present. (T6)  

This quote shares the themes of student relationships, academic freedom and their intrinsic 

feeling of pride and success in the lesson and students. These narratives spoke of the importance 

of student relationships and creating lessons that engaged students in learning and are creative 

and fun for the students and teachers. These lesson plans and students’ responses to lessons 

supported the participants’ motivation.  
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Quantitative and qualitative data showed that colleague relationships were one of the 

most important motivators for teachers. One participant (T13) shared,  

I knew a teacher that was experienced, knowledgeable, and successful, but had fallen into 

a pattern of going through the motions with their classes. Then a new, recently graduated 

teacher joined their staff. This caused a huge injection of motivation to make their own 

classes as idealistic as the young teacher wanted/expected them to be. (T13) 

Another teacher (T12) shared in their narrative, 

I envision a time where a teacher felt motivated in her practice when collaborating 

with colleagues who work/have worked with the same students. At this time, co-

workers took on goals to achieve best practices to increase learner motivation and 

thus achievement in playful ways. Being on the same page with like-minded 

colleagues fuels the passion within, thus focusing on the student community rather 

than the many outside factors that can negatively impact one's passion. The best days 

are ones spent collaborating with others. (T12)  

Both participants above shared how a colleague added motivation to another’s teaching and the 

positive impact it had on the individual or participant. Teacher (T9) shared,  

…working in a collaborative partnership with a colleague where we were able to 

both combine our ideas together to create one idea that was full of possibilities that 

we could have never anticipated when we began. The workload was way less; it was 

far more enjoyable and very rewarding. (T9) 
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This participant relates the need of relationships for motivation and its ability to reduce their 

workload. The connections teachers have with colleagues and the ability to work as a team 

supported feelings of motivation and success in their job. 

 Participants mentioned a sense of achievement and success as a top motivator for 

teachers. The following narratives share a connection of personal achievement to students’ 

feelings of success. One narrative describes “….how modest students were in our classroom and 

how earnest and dedicated they were to reaching their academic and career goals in Canada. This 

was incredibly motivating for me to be a part of and to contribute to” (T22). Another narrative 

shared their experience with success and student relationships. “I knew I did my job when my 

students came back the next year and said that although they may not have liked being in my 

class, they were more prepared for high school than from the other teacher” (T3). 

Narrative responses also acknowledged the importance of school and education policies 

for teaching motivation. The next narrative shares how professional expectations maintained 

their motivation.  

Motivating factors were professional standards of practice, course competencies, and 

public safety. Also motivating in situation is due diligence in assisting a student to be 

successful and providing succinct feedback including a contract for improvement 

clearing disclosing necessary steps/standards/actions/results a student must consistently 

meet in order to be successful. (T14)  

The following narrative states the importance of resources teachers have for them to provide the 

education they feel is best for their students.  
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I was once motivated when I had applied for, and received a grant, which allowed me to 

equip my classroom with technology that allowed my students to share their learning in 

new, meaningful ways. One of the conditions of the grant was that I take time to blog 

about my experiences. (T18)  

Time was also a common factor mentioned in narratives. One teacher’s (T8) narrative shares 

motivation within a group of colleagues. 

…[O]ne of the teachers looked forward to these conversations and began arriving earlier 

and earlier to allow time for both the check-in and planning to occur. All three teachers, 

even though they varied in age, experience and interests became better teachers in their 

own rooms because of these daily morning greetings. (T8) 

Another participant’s narrative mentioned time and reduced workload when working. They 

shared,  

…working in a collaborative partnership with a colleague where we were able to both 

combine our ideas together to create one idea that was full of possibilities that we could 

have never anticipated when we began. The workload was way less it; was far more 

enjoyable and very rewarding. (T9) 

Education and school policies are shared as ways to support teachers in their career.  This 

support allowed participants to explore lessons, connect with colleagues, and it helps maintain 

motivation in their teaching.  

 The fifth most common teacher motivation theme was academic freedom. Many of the 

narratives mentioned lesson plans with stories of motivation. Participants mentioned lessons that 

they were able to explore, develop, and provide for their class as they wished. In the statement 
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above by T9, they mention working with another that lead to creating an idea that had many 

possibilities.  Another narrative mentions “…trying new things in the classroom…” (T10).  

Teacher T15’s narrative mentions their motivation comes from “…strive(ing) to make learning 

engaging and fun…a lesson that is cooperative and hands on…”  The following narrative speaks 

to their administration and pressure of academic curriculum. 

I have felt the most motivated in the past when my professional judgement is trusted by 

my administration and the emphasis is not on ensuring that I teach every single aspect of 

the curriculum but that I focus on the needs of the students in my classroom at that time.  

….I rarely feel the pressure from my administration to "tick all the boxes" when it comes 

to curriculum and that means I have some freedom to choose what's best for my students. 

(T20) 

The narrative above mentions how administration support can foster and allow motivation to 

grow if the teacher feels supported and trusted in their position. This highlights again how 

relationships work with other motivation themes to drive teachers to perform at their best in their 

career.  

The narratives speak to the top five themes mentioned as key motivators in participants’ 

careers.  These quotes give a background to what was at play for these participants and their 

teacher motivation.  The quotes also demonstrated motivation themes do not act alone. It is not 

just one theme that supports motivation for a teacher; instead, many of these themes work 

together to support the participant’s motivation. 

Results from the self-selected motivation factors showed that the level of school taught 

had a difference in terms of professional development, job security, and personal characteristics 
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as motivation factors (Figure 6). The researcher analyzed the narratives’ themes of motivation to 

confirm these possible trends. A higher number of elementary teachers wrote about professional 

learning as a motivator; this was also a trend seen in the narrative responses (Figure 4.10).  

Personal characteristics were mentioned as a motivator more from high school teachers when 

compared with elementary school teachers (Figure 4.10). Below, in Figure 4.10, personal 

characteristics were also mentioned more by high school teachers than elementary school 

teachers. Figure 4.10 also showed that high school teachers valued job security more, but this 

trend was not supported by the narrative responses.  

 

Figure 4.10. Comparison of motivation themes from narrative stories. High school teachers 

compared to elementary school teachers and the total responses. Total represents all the times 

themes were mentioned in the narratives. 

Narrative responses allowed the researcher to confirm professional development and 

personal characteristics are key motivators for high school teachers but less valued by 

elementary school teachers.  The narratives also confirmed the top five motivators from self-
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selected factors in teachers’ motivation: relationships with students and colleagues, education 

and school policies, sense of achievement, and academic freedom.  
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Chapter 5: Summary and Conclusions 

Summary 

This study investigated factors that contributed to teacher motivation. The research 

question was prompted by working in schools with teachers struggling to maintain high 

motivation with the ever-changing teacher expectations, curriculum, and student needs. 

Information about how teachers maintain high motivation in their careers has impact on a 

teacher’s feelings of success, an organization’s success, and student success. 

What factors add to teacher motivation? To understand this on a deeper level, a literature 

review took place examining common factors and themes that influence workplace motivation 

for teachers worldwide. A survey was then generated and distributed to examine motivators and 

themes teachers identified in their careers. 

The survey consisted of questions on demographics and the frequency of high teacher 

motivation throughout the year. Participants were asked to check off their top five motivators 

from a list. As well, a final qualitative question ended the survey; it asked participants to write a 

narrative to describe a time a teacher or themselves was motivated in their career. Data was 

analyzed to discover the most significant motivation themes for teachers perceived by 

participants both qualitatively and quantitatively. The quantitative and qualitative data were 

tallied for each motivation factor and categorized into themes. The quantitative data were then 

analyzed to examine differences and similarities in demographic factors of gender, school level 

taught, education level, and years of teaching experience. Data was used to compare between the 

self-selected themes of motivation to themes mentioned in personal experience narratives on 

teacher motivation. 
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The results of this study found participants were frequently highly motivated throughout 

the school year. Participants identified both extrinsic and intrinsic motivation factors influenced 

their motivation. From these motivators, five themes of motivation were found to be the most 

significant for teachers: student relationships, colleague relationships, school and education 

policies, sense of achievement, and academic freedom. These themes were confirmed by 

quantitative and qualitative questions completed in the survey. 

Discussion 

In education, motivation is influenced by intrinsic and extrinsic factors. Intrinsic factors 

are shaped by the teacher’s own interest in, curiosity about, and satisfaction from the given task. 

The teacher’s desires, enthusiasm, and willingness to do something are important factors in 

achieving the wanted outcome. Extrinsic motivation is reward and punishment based. Education 

organizations use material incentives to motivate teachers. The organization’s success depends 

on teachers. To increase motivation, positive influencing factors need to be supported and 

negative ones eliminated. It is important for education organizations to determine what these 

positive motivators are as well as the barriers to teacher motivation to help teachers work more 

effectively towards the school’s objective. School directors and administrators need to be 

sensitive to teachers’ needs and desires, and they must know what motivates.  Such knowledge 

could help to minimize a negative work atmosphere (Can, 2015).  Ultekin and Acar (2014) found 

that supporting teachers in their personal and professional goals will positively affect motivation. 

They further extend this support to improve classroom effectiveness. Research data supports the 

value of increasing intrinsic motivation for teachers (Can, 2015; Ryan & Deci, 2000; Ultekin & 

Acar, 2014). Supporting intrinsic motivation is important because teachers that are intrinsically 

motivated will participate in progress willingly, successfully, and actively. The data from this 
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research showed that 100% of participants were influenced by extrinsic motivation when both 

narratives and self-selected responses were analyzed for motivation themes.  The researcher 

found participants identified 61% of motivation themes from intrinsic motivators in narrative 

responses. The intrinsic motivation was slightly lower, 55%, when participants self-selected their 

motivators.   

Data showed that participants generally felt “frequently highly motivated” throughout 

the school year. Gender had no influence on motivation and motivational factors; this finding is 

supported by Can’s (2015) study in Turkey on teacher motivation factors. Findings showed 

secondary school teachers reported a slightly higher frequency in maintaining high motivation 

throughout the school year. One possible explanation for why secondary teachers may have rated 

their motivation of higher frequency is the time of year the survey was completed.  The survey 

was completed between December and the end of February; at this time, secondary teachers are 

ending the semester and a new semester is starting with new courses and new students. The new 

beginning could allow for optimism and excitement. Trends in education background showed 

those participants with a master’s degree selected “sometimes” highly motivated more than 

teachers with a bachelor’s degree. Those participants with a bachelor’s degree were “frequently 

motivated” (62%) and those with a master’s degree had a mode of “sometimes motivated.” but 

the mean was “frequently motivated.” Participants with their master’s have more education in the 

education field and may have higher expectations of the school and organization, as stated in 

Can’s (2015) research on teacher motivation. Trends in teaching experience saw new teachers, 

those with less than five years, and teachers with more than twenty-one years reporting an 

increase in times they felt highly motivated. Can’s (2015) study did not support this conclusion 

about teachers with long careers. He found teachers with longer careers in education were less 
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highly motivated and suggested teachers with longer careers need different motivators compared 

to individuals new to teaching. This studies researcher suggests this difference may be due to 

teachers’ personal experience. Teachers that have been in the education field for a longer time 

understand and expect the ebb and flow in motivation. Can’s (2015) study did support the 

research finding of new teachers having a higher feeling of motivation. The current study’s 

researcher suggests new teachers are highly motivated because they have passion and excitement 

for a new career. Whereas, experienced teachers’ motivation stems from experiences already 

known and understood in the struggle of maintaining motivation. 

The top five themes that emerged from the self-selected motivators in Question 8 of the 

survey were colleague relationships (74%), education and school policy (74%), student 

relationships (68%), sense of achievement (35%), and academic freedom (32%). These themes 

were also reflected in the top motivation themes that emerged from the narrative question 

responses. The narrative responses determined the motivational themes as student relationships 

(70%), colleague relationships (52%), sense of achievement (52%), education and school 

policies (43%), and academic freedom (35%). Data from the quantitative sections of the survey 

showed similar findings to those recorded in the qualitative (narrative) section. The quantitative 

and qualitative data, therefore, supported each other.   

Motivation Theme: Student Relationships 

Analysis of qualitative narrative responses revealed the emergence of several themes that 

support the quantitative responses. A significant majority of participants (16 out of 23 written 

narrative responses, and 21 out of 31 self-selected responses) noted student relationships. The 

motivators the researcher included in this theme were student relationships, moving narratives 

from students, shared interests with students, and student learning. Daniels and Pirayoff’s (2015) 
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study on relational factors in teacher motivation found that motivated teachers appreciated 

students the most and gained enjoyment from their students. Relationships connect us to others 

and increase our intrinsic motivation (Ryan & Deci, 2000). Together, relationships and intrinsic 

motivation support and create a positive cycle of engagement, which motivates teachers.  

Teacher T7 spoke of the importance of intrinsic motivation to a teacher and students’ learning, 

stating that teachers who are “….uplifted, they are more able to uplift the students to love 

learning.” Daniels and Pirayoff (2015) also indicated that motivated teachers care about their 

students and want what is best for them. Teacher T3 shared, “I demonstrated pride in the students 

and care for them as people.” Ultekin and Acar (2014) confirm the connection of students and 

teacher motivation; they said that when teachers are enhancing the learning environment, their 

efforts will have a positive influence on students. Teacher T2 supports this statement: when this 

teacher took the time and effort to create a fun lesson, they saw “students were engaged…” 

Teacher T11 shared that they “take joy and pride in seeing…students succeed and enjoy school.” 

There are many statements from the narratives that share students’ role in the teacher’s 

motivation; how students responded to the teacher’s efforts was repeated as motivators for these 

participants at the moment. Teachers often went into the education field to work with students; it 

is no surprise that students drive teachers to work hard and put effort into their careers.  

Motivation Theme: Colleague Relationships 

Relationships are the top motivator for teachers, as indicated by both narratives and self-

selected factors. A majority of participants (12 out of 23 written narrative responses and 23 out 

of 31 self-selected responses) noted colleague relationships. The motivators the researcher 

included in this theme were colleague relationships, administration support, and partnerships. 

This theme emerging as a top teacher motivator is supported by many other education studies, 
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including ones on school culture and community. Relationships shape and support motivation, 

and they create and build the community at the workplace to be a positive, productive, and 

effective environment for staff and students. Fullan, Bennett, and Rolheiser-Bennett’s (1990) 

research on school culture showed relationships as well as the school’s beliefs systems, 

perceptions, and attitudes influence school culture. Fullan et al.’s (1990) research indicated that 

the progress of a school cannot be maintained by individuals working alone. Shafer (2018) also 

said that good school culture comes from connections and interactions between all members of 

the school community.  Fullen et al.’s (1990) and Shafer’s (2018) research showed that 

relationships are important to school culture and school community; now, relationships are also 

important for motivation. Relationships with colleagues and students influenced teachers in a 

positive way to maintain higher motivation throughout their careers. Daniels and Pirayoff’s 

(2015) research found teachers described interacting with colleagues in professional ways 

increased their motivation. Teachers in their study also shared that informal interactions were 

just as valued by teachers and added to their motivation at work. Teacher (T17) shared the 

challenges faced by teachers to reach out and make time for connections and to build 

relationships.  

New teachers, supportive administrators, inquisitive students and my own professional 

development, not district PD, inspired me to teach and love where I teach. It was a 

difficult place to reach but the climb was very rewarding. You can feel quite alone at 

times, not seeing another teacher all day, you have to push yourself to the lunchroom, 

grab hold of any collaboration time and be with colleagues.   

This teacher speaks of how important and sometimes difficult it is to build relationships that are 

worthwhile and meaningful for intrinsic motivation. Teacher T8 shared about conversations 
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between colleagues that supported and helped each other’s practice. “…(T)hree colleagues 

would check in or greet each other warmly. Conversation would evolve around future plans, for 

the students, for themselves or professional development. It did not take long before one of the 

teachers looked forward to these conversations.” The following quote clearly summarizes how 

motivation and relationships between colleagues help teachers reach their goals and the goals of 

the organization.  

Motivation in this career is largely promoted and encouraged through the interaction of 

like-minded professionals and work colleagues. We encourage, motivate, and inspire 

each other to reach our potential, learn from each other and provide the best teaching to 

our students. (T1) 

Motivation Theme: Sense of Achievement 

Intrinsic motivators have been researched as important factors for individuals and 

necessary to maintain high motivation (Ryan & Deci, 2000). This research identified the intrinsic 

motivation of a sense of achievement as a top theme for teacher motivation: 12 out of 23 

participants in written narrative responses shared stories of their feelings of achievement, and 11 

out of 31 in self-selected responses. The motivators the researcher included in this theme were 

sense of achievement and success. It is interesting to note that when shared experience is 

reflected and shared on, this intrinsic motivator was more common.  The researcher found that a 

sense of achievement was also shared with an extrinsic motivator: most commonly students and 

academic freedom themes.  Participants identified feelings of pride in student success, or a lesson 

that influenced greater learning and understanding of a curriculum concept. Many of the 

narratives shared a risk the teacher took and the payoff in its success.  Teacher T3 shared their 

feeling of success coming from their feeling of what they felt was best for their students: “I knew 



FACTORS ASSOCIATED WITH TEACHER MOTIVATION  55 

I did my job when my students came back the next year and said that although they may not have 

liked being in my class, they were more prepared for high school.” Teacher T2 shared about 

creating a creative and fun lesson plan.  The teacher and students reacted to the exciting lesson 

created. “The science curriculum was being accessed, career education, and even language arts. 

The students were engaged, the teacher was invested and that day everyone walked away 

knowing that they accomplished so much whilst simply having fun” (T2). The following 

participant shared their feelings of success with working and learning from a colleague. This 

teacher “… felt more motivated and confident in their teaching because of that supportive, 

collaborative relationship with their co-worker” (T5). These participants spoke of achievement; 

all these achievements were alongside other motivation themes to create feelings of high teacher 

motivation.   

Motivation Theme: School and Education Policies 

The motivation subtheme of school and education policies was revealed by quantitative 

data to be the top motivation subtheme for 23 out of 31 participants. Narrative responses valued 

policies less as a motivation theme with 10 out of 23 responses. The motivators the researcher 

included in this theme were resources, time, workload, professional expectations, job conditions, 

job policies, career advancement, class, district policies, leadership opportunities, organization of 

classroom, physical environment, professional expectations, professional input, recognition, 

resources, responsibility, role ambiguity, schedule, teacher evaluation, time for preparation and 

grading, and working conditions. Data revealed participants discussed school environment, 

workload, time, and professional expectations as influences on teacher motivation. Ultekin and 

Acar (2014), summariezed working environments that are encouraging and inspiring 

environments can affect both teachers’ performance and motivation positively. Teachers needs to 
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be asked about what needs they have for their environment so they can perform at their best.  

Teacher T9 mentioned that working with a colleague helped reduce the workload and support 

their motivation. Rasheed et al.’s (2016) research supports this comment; they found that a heavy 

workload is a barrier for teacher motivation. Daniels’ (2016) research on logistical factors in 

teacher motivation such as time allocation, the master schedule, and conditions of the building 

and classrooms affect the ability and desire of an individual to teach effectively. Logistical 

factors can either foster or inhibit motivation. Though many of these factors are outside the 

teacher’s ability to control, they have an effect on their motivation. Administrators may have the 

ability to influence or adjust policies to provide better conditions that will promote higher teacher 

motivation.  

Motivation Theme: Academic Freedom 

The motivation subtheme of academic freedom was revealed by quantitative and 

qualitative data as an influential motivator, with 10 out of 31 participants in self-selected 

responses, and 8 out of 23 narrative responses. The motivators the researcher included in this 

theme were academic freedom, creative ways to teach, creating lesson plans, right to choose 

teaching material, and teaching methods. Daniels’ (2017) study on teacher curricular motivation 

found that teachers mentioned curriculum factors frequently as components that had an effect on 

how they were motivated. She found teachers that lacked feelings of autonomy in their ability to 

make professional decisions had lower teacher motivation. That teachers identified academic 

freedom as an important motivator is not surprising because teachers spend a large portion of 

their time and effort deciding what to teach and how to teach it effectively. Numerous challenges 

have been added to academic autonomy from new technology, implementation of new 

curriculum, and changing demands of student learning.  Maintaining motivation to make 
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effective lessons—lessons the teacher is passionate about and connected to—influence the 

attitude and motivation of the teacher.  

Other Motivation Themes 

Other teacher motivation themes worth mentioning are job security and professional 

learning because of differences between certain demographics of teachers. Motivators included 

in job security were job security, salary, and financial benefits. A possible reason job security is 

valued more by males than females could be due to traditional gender roles to support and 

provide for families, yet because of the low number of male participants (6), the researcher does 

not confirm this trend. As shown in figure 7, participants with master’s degrees were more 

influenced by education and school policies.  Can (2015) suggested that individuals with high 

education have high expectations; this finding could support the greater number of participants 

that are influenced by policies of their organization. Participants with bachelor’s degrees also 

identified job security as motivator.  Participants with a bachelor’s degree may have job security 

as a higher motivator because they are new to their job and have a strong interest in keeping their 

job and gaining skills. The theme of job security included wages and compensation, which for 

many studies was a high motivation factor. Many of these studies found that teachers need a 

position that meets their financial obligations (Rasheed et al., 2016; Ultekin & Acar, 2014). The 

participants in this study may not have placed as much emphasis on wage and compensation (see 

Table 4.1) because of working in the public school system where school unions protect wages 

and minimize job loss. Studies from schools with low teacher wages or compensation packages 

indicate a greater financial pressure on teachers compared to North American teachers. The lack 

of professional development that is mentioned as a motivator for high school teachers is 

interesting.  Teacher professional learning was identified as a strong and important motivator by 
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Rasheed et al. (2016) and Goreorgios and Papaioannou (2014), but the trend was not supported 

by the researcher’s data. Secondary school teachers may not be motivated by professional 

learning because of the opportunities offered to them are not of interest or not seen as a value to 

their classroom or job.    

Limitations 

The goal of this study was to look for themes that contribute to teacher motivation across 

careers.  A survey was completed by participants that responded to the researcher’s Facebook 

post. Using Facebook as a platform to reach participants is limited to Facebook users and to 

teachers that are friends, or friends of friends to the researcher. The strong response rate of 

frequently highly motivated teachers could be due to willingness of those to share about 

motivation and who are highly motivated people.  It could also reflect that the researcher was 

investigating an important topic for these teachers.  It was the intent of the author to concentrate 

on the positive themes of motivation. This language may have led to the limitation in collected 

results with more participants that are highly motivated throughout the school year. Less 

motivated teachers may not be interested in volunteering for a study on motivation and sharing a 

personal motivating experience. If the recruitment post and survey’s wording were set in a more 

negative tone, the research would expect more ‘never’ to ‘sometimes’ motivated responses. 

Possible limitations could be due to the demographics of participants and demographic 

questions asked. Some demographics of teachers could not be compared to confirm trends 

because of small numbers of participants for groupings. There were fewer male participants (6) 

compared to female participants (24). This gender difference made comparison of gender-

specific responses difficult to achieve confidently. For years of teaching experience, the number 

of participants in each category the researcher was looking at was low for some categories. To 
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confidently compare years of teaching experiences, the researcher needed more data from 0 to 10 

years of teaching experience and 16 to 20 years of experience. Past research found years of 

experience had an influence on motivation levels and motivation themes, which this researcher 

was unable to confirm due to lack of participants. The researcher hypothesized that public and 

private schools would have a difference in motivation themes because of different school 

policies. Most of the participants were public school teachers, and only one participant taught in 

a private school. This hypothesises could not be tested because of the lack of private school 

teachers. The researcher did not include a question on teacher’s location of work.  This question 

may have helped identify a difference in groups that identified job security as a motivator. Past 

research on teacher motivation suggests job security as a top theme in teacher motivation. This 

motivation theme may not have the influence on teachers in Canada as it does in Africa and 

India, where prior studies were conducted.  

Though narratives provided insight into experience with teacher motivation, stories 

lacked the connection between demographics and motivation themes that the researcher was 

interested in. The effect of motivation on individuals is unique to person and experience; having 

an understanding of the demographic influence on teacher motivation may help confirm trends 

between demographics groups and how motivation affects them.     

   While the results may not be generalizable due the low number of participants, the 

finding of the top motivators confirmed by self-selection and narrative responses of a motivating 

moment show the results have the potential to contribute to better understanding of what those 

motivators are and their importance in keeping educators motivated. 
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Implications and Recommendations 

Teacher motivation has an important influence on the successful achievement of an 

organization’s goals, student learning, and individual performance. Teachers also need to be 

aware of and recognise their own changes in motivation over the school year and their career. It 

is important to support teacher motivation and provide opportunities to improve motivation.  

 Many factors contribute to teacher motivation, but leadership approaches and methods 

are ways that administrators can influence teacher motivation. What administrators say and do 

can make a tremendous difference. Understanding what maintains and promotes teacher 

motivation to remain effective may help administrators and school organizations to make 

professional, personnel, and curricular decisions to support teacher motivation. Daniels (2017) 

suggests administration consider the effect on motivation when planning curriculum and polices.  

The researcher also sees value in these suggestions to support teachers and their motivation. 

Administrators can examine education mandates and better inform teachers to ensure their 

relevance. Administrators can spend more time in classrooms. This will give them better insight 

into the responsibilities and requirements that teachers have and need for the class’s success.  

Administrators can also support academic freedom. If administrators create space and shield 

teachers from policies not helpful in motivation, teachers would be more empowered to make 

their own decisions for lessons, curriculum, and its delivery. One of the most significant noted 

themes of motivation were relationships. “When it comes to motivation, life, and learning, 

relationships matter” (Daniels & Pirayoff, 2015, p. 22). Administrators need to support and 

provide opportunities for relationships to build between colleagues, colleagues and 

administrators, and colleagues and students.  Ultekin and Acar (2014) note that it is necessary for 

teachers to trust and create bonds with school management and administrations for proper 
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communication to occur. Motivating learning environments require daily attention to interactions 

with students, collaboration with colleagues, and focus on a productive class climate. 

Administrators need to determine which school policies are barriers for teacher motivation and 

find out which ones support motivation.  Administrators can acknowledge successes teachers are 

having, celebrate with teachers, and share with staff. These suggestions will help the researcher 

as a future administrator. She feels it is important to create time for staff to build positive 

relationships. This could be done by providing time during staff meetings for teacher to talk with 

each other. Have a staff social gatherings during the year. Create a staffroom where teachers feel 

welcome. A staffroom where teachers feel comfortable to socialize and decompress will help 

build and support staff team building. The researcher would also like to take the time to build 

timetables that reflect teacher’s strengths and interests. This would help to support teacher’s 

feeling of value and job security. Lastly, the researcher sees value in being present in classrooms; 

this will lead to awareness of challenges staff face within the classroom. A visible administrator 

will help provide herself with relationships of both staff and students. This will maintain and 

help support her motivation as an administrator.  

Teachers have a responsibility to themselves. Wellbeing and motivation can be 

influenced by their own behaviour and outlook on their work.  As seen from research and 

literature, relationships are an influential supporter in teacher motivation.  Teachers need to seek 

out relationships with colleagues, find their significant friend and, if possible, withdraw from 

relationships that are not supportive (Elden, 2013). Teachers can view students’ relationships 

through a positive lens, noticing small successes and little behaviours that students make to build 

relationships. Teachers can also take risks in their pedagogy to try new approaches and celebrate 

success. Individuals need to make the effort to find success, little or big, in their day or job. 
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These can be a student’s success or their own. Elden (2013) suggests teachers can focus on the 

parts they love about teaching and work to minimize the parts they don’t like. Finally, teachers 

need to make a conscious effort to choose to remain excited about teaching (Daniels & Pirayoff, 

2015) and identify their motivators to help maintain high motivation. Teachers also need to take 

care of themselves, take time to decompress, and find ways to support their wellbeing. 

The literature review and results from the survey will inform the researcher’s teaching 

practices, reflection on success, and behaviour at the work place. The researcher has learned to 

take time to build relationships with her colleagues, both in friendships and as a supportive team 

member. She will take time to reach out and seek colleagues with similar interests and views on 

teaching. The researcher also wants to connect with her department to share resources and 

lessons that have motivated her students and herself. At the start of the school year, the 

researcher will take time to connect with each student. This can be done with team building 

games, sharing of goals, and sharing of interests. She will also challenge herself to make creative 

lessons that interest her and her students while reaching the learning goals of the curriculum. 

Finally, the researcher will make time for balance between work and home. She will take time to 

reflect on moments of success. She will support her wellbeing by finding time to participate in 

personal interests and self-care.   

Suggestions for Further Research 

What helps create and maintain teachers’ motivation?  This study found policies and 

relationships have the most influence on motivation for teachers. The researcher suggests studies 

be conducted focused on determining what education policies have the most effect on teacher 

motivation. Determining what are the promoters and the barriers of motivation for teachers in 

terms of education and school policies will help educational organizations form policies that 
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promote motivation as well as ones needed for the proper functioning of the school. Further 

studies are needed to confirm and understand the best methods to support teachers and their 

relationships with colleagues, administration, and students.  Connecting relationships and 

motivation would help educational theorists and administrators alike understand and support the 

mechanisms to promote relationships that support motivation. When the best ways to create, and 

support relationships are understood, teacher motivation will improve as well as the school 

culture.  

A survey that examines motivation at different times of the school year would contribute 

to understanding the key motivators and times of year motivation levels are lower. The 

researcher recommends a survey about motivation factors and level of motivation at various 

times of the year. Teacher motivation is ever-changing; by identifying the “harder” times of the 

school year for teachers to remain highly motivated, educational organizations, administrators, 

and teachers can provide ways to support motivation for themselves and their colleagues.   
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Appendix A: Research Consent Form 

 

 

 

Factors Associated With Teacher Motivation 

Principal Investigator 
Sara Mayo, Student Researcher 

Master of Education 

Vancouver Island University  

 

Student Supervisor 

Rachel Moll, PhD. 

Department of Education  

Vancouver Island University  

Rachel.Moll@viu.ca   

 

 I am a student in the Master of Education in Educational Leadership at Vancouver Island 

University (VIU).  My research, entitled “Factors Associated with Teacher Motivation,” aims to 

identify factors that support teacher motivation throughout their career and to hear from teachers 

what led to their motivation to do their best in their career.  Knowing motivators for educators 

will help teachers find ways to keep and improve their career goals and positive attitude towards 

their job. Knowing what helps motivate educators could also help administrators provide 

opportunities or supports in school to aid with motivation.  

I would like to ask if you would be willing to participate in an online survey in a location of your 

choice. You will be asked questions to determine background, current career information, and a 

self-assessment of; motivation to engage in your current position, and key motivators. The 

survey concludes with a question that employs a narrative approach to data collection where 

individuals are asked to describe a time someone or themselves was motivated in their career. 

The survey is expected to take about 30 mins.  

 

I am asking for positive experiencing within your career, but there may be a risk that the 

information you provide might cause loss of social status and/or embarrassment through indirect 

identification. To mitigate this risk, you are requested to use false names and non-descriptors in 

your story. You also have the right to for the researcher to not use direct quotes of your story in 

the products of this research.  I will make every effort not to directly or indirectly disclose your 

identity. 

 

SurveyMonkey Canada will is being used to collect your survey responses. Survey data will be 

stored on SurveyMonkey servers located in United States of America, and thus is subject to 

SurveyMonkey data privacy policies and foreign legislation. For information on SurveyMonkey 

Canada privacy policy, see https://www.surveymonkey.com/mp/legal/privacy-

policy/?ut_source=footer   

mailto:Rachel.Moll@viu.ca
https://www.surveymonkey.com/mp/legal/privacy-policy/?ut_source=footer
https://www.surveymonkey.com/mp/legal/privacy-policy/?ut_source=footer


FACTORS ASSOCIATED WITH TEACHER MOTIVATION  69 

 

If you provide your name and email you would be provided a copy of the analysis of your open 

ended question on motivation and an invite to change or withdraw any statements you made 

within two weeks of receiving the transcript. By providing your email you are no longer 

anonymous to the researcher. Consent forms and electronic data will be stored on a password-

protected computer. Data will be deleted and shredded at the end of the project, approximately 

June 30th, 2020.  

 

The results of this study will be published in my Masters thesis, and may also be used for 

conference publications, presentations, and published in peer-reviewed journals.  I would also 

like to create a blog that shares motivators with other members of the education profession. 

There is an opportunity to include your name or have your story be anonymous with false names 

and locations if requested.  

 

Your participation is completely voluntary. You may withdraw from the study at any time up 

until two weeks after you have received a copy of the analysis transcript, for any reason and 

without explanation. If you choose to withdraw from the study, all information you provided in 

your survey and on your open ended response with the omitted. If you do not provided your 

email to be contacted in order to stay anonymous to the researcher, your last chance to 

withdrawal is before you submit your answers. 

 

I have read and understand the information provided above, and hereby consent to participate in 

this research. 

 

               

   

 

 

 

 

Participant Name ________________________ Participant Signature 

____________________________    

 

I, Sara Mayo, promise to adhere to the procedures described in this consent form.  

 

Principal Investigator Signature __________________________ Date _______________  

 

 

If you have any concerns about your treatment as a research participant in this study, please 

contact the VIU Research Ethics Board by telephone at 250-740-6631 or by email at reb@viu.ca.  

 

Participants should be print a copy of the signed consent form for their records.   
 

 

 

mailto:reb@viu.ca
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Appendix B: Survey 

Survey 

1. Please fill in your gender_____________________ 

 

2. Education background; check highest level completed 

High SchoolCertificate  Bachelors Degree Masters Degree Doctorate 

 

3. Including the current school year, how many years of teaching experience do you have?  

0-5  6-10  11-15  16-20  21+ 

 

4. Which best describes your current school level? 

Elementary School Middle/Junior High School Secondary School Other 

 

5. Which best describes your current school’s socioeconomics? 

Low   average      high  not applicable 

 

6. Which best describes your school? 

Private   Public   Independent           Other:__________________ 

 

7. How often do you feel highly motivated to engage in your work through the school year? 

Teacher motivation defined as the force that initiates, reinforces, and maintains behavior 

to remain engaged in their profession.  

Never Rarely  Sometimes Frequently Always 

 

8. Check all that you feel are the best/strongest motivators for yourself as a teacher?  

Presented in alphabetical order 

 academic freedom 

 career advancement 

 class discipline  

 colleague relationships 

 district policies 
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 financial benefits  

 job security 

 leadership opportunities 

 organization of classroom 

 parent relationships  

 personal feelings  

 physical environment  

 professional expectations  

 professional input  

 recognition 

 resources 

 responsibility 

 right to choose teaching materials  

 role ambiguity 

 salary 

 schedule 

 sense of achievement 

 student relationships  

 teacher evaluation  

 teacher professional development  

 teaching methods  

 time for preparation and grading  

 working conditions  

 workload  

Story Prompt 

9. Write a fictional or true story or paragraph about yourself or a teacher.   

Describe a time or event when, a teacher was feeling motivated in their teaching career. Try to 

describe what was involved or not involved to support, engage, reactivate, and/or maintain this 

individual’s motivation. 

To keep anonymity please change names, school, and location.  Use terms like; teacher, co-

worker, administrator, school 

 

10. The research has my permission to quote from my responses in the story above. 

Yes   No 

11. To provide the researcher and yourself the option to check the interpretation of the 

story/paragraph please include your name and email address.  By providing this 

information you will not be anonymous to the researcher. The researcher will not include 
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your name in presentations or their thesis. This process is included so that you can 

validate your responses and improve accuracy. You do not have to provide this 

information if you prefer not to, but if you don’t you will not be able to check the 

researcher’s interpretation of your story. 

Email:_________________________ Name:____________________ 

12. I consent to my story of motivation being part of the researcher’s education blog on 

teacher motivation. 

Yes   No 

 

Survey is complete, thank you for taking the time to assist in my research. 


