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Abstract

The purpose of this phenomenological study wastemgt to understand through interpretation
and reflection, the reasoning, and the lived exgperes of educators who have implemented open
textbooks. The research was also attempting torstadel the conception of open education held

by each participant.

Despite many initiatives to provide open textbotiksolleges and universities, the
implementation of these projects has not been \préesl. While there is a growing body of
work on open textbooks, there is a gap in thedttee about educators describing their own

experiences with open textbooks.

In order to explore this gap, the study was coretlicising Interpretive Phenomenological
Analysis (IPA) to approach the investigation hatiglly, with the belief that a person is both
embedded and embodied within a wider world. Thalte®f the study indicate there is diversity
of opinion regarding open textbooks, that persteaing networks or communities play a
large role in the adoption of open textbooks, dratd remains confusion or variation in

interpretation about what “openness” means.
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Chapter One: Study Background

| learned about open education early in my Mastéirts in Learning and Technology
program. | was on campus during my residency aaRBgpads University (RRU) and there was
a talk given by David Porter, the executive directbBCcampus. He began with Article 26 of
the United Nations Universal Declaration of Humaghgs, which declares that everyone has the
right to education and that education shall be, faed that "technical and professional education
shall be made generally available” (United Natidi#}8). My interest was piqued. | am always
interested to hear about the ways that we caneesmology to bring education to people for
whom it may otherwise not be available.

My engagement with the open education communigahen a very small level—with a
few members of my student cohort in our Mastertsgpam. We looked through resources and
discussed ways that we could use them in botheawhing and learning. Even though | was
only slightly connected to the topic, | knew frohat first week in residence that | wanted to
explore some form of open education for my thdgisad about projects like the open textbook
library at the University of Minnesota, OpenStax|€ge, and Project Kaleidoscope. | attended
the 2012 Open Education conference in VancouvetisBiIColumbia where | listened to
Gardner Campbell of Virginia Commonwealth Univergf/CU), and Cable Green of Creative
Commons (CC) promotes openness in education. lavascontinue to be, fascinated with the
possibilities of open education.

If there was one thing that stood out to me duRpger’s presentation at RRU, it was that
the framing of the presentation mirrored ideald theold dear: ideas encompassing

democratization, human rights, justice, and fasn&n reflection, | have come to believe that
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the presentation connected with me because itadignith these concepts of social justice; | am
certainly not the only person to have noticed thelar language used in the field of open
education. Veletsianos and Kimmons (2012) notetidha of the assumptions around open
scholarship was that the movement is rooted inetleéisical pursuits, though it is difficult to tell
which came first. Veletsianos and Kimmons stated, tht is presently unclear whether these
ideals are essential components of the open sehgiamovement or are merely incidental to
those who are pioneering the field" (p. 176).

The research | undertook in this study was to uecthe lived experiences of educators
involved in the use of open textbooks. While it vaadear goal, what | found was neither
simplistic nor straightforward. The word “educataras chosen thoughtfully, and the term was
broad enough to attract people who not only teairhapily students, but who were also research
faculty at educational institutions. The result wiah textual description of a wide selection of
educators. | selected Interpretive Phenomenolodinalysis (IPA) to approach the investigation
holistically with the belief that a person is betmbedded and embodied within a wider world.

Open education is still a relatively new phenonmeand it holds great promise in bringing
education to people who may have trouble accessimfe repercussions of open education not
being successful mean that a lot of effort and afalle: resources would never be used to their full
potential. Examining the experiences of those wdnehmplemented open textbooks
demonstrates the positive and negative issuesitizat for some educators, and those
experiences may be useful for people looking ta@mgnt open textbooks.

This thesis is structured to guide the readerihindhe research questions, definitions of
specific terms, and a literature review. What fatban the thesis is a section on methods, where

the strategy of inquiry is discussed in greateaitlet
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Limitations and delimitations

As Finlay (2009) noted, “we experience a thing ties already been interpreted.” The
description and interpretation of open textbookdhlfrom my perspective and that of the
participants, has already been subjected to ourexperiences and biases. The nature of the
phenomena means that only those who have bothierpes in considering and using open
textbooks, and the desire to speak about thenicipartied in the research interviews.
Subjectivity is invariably embedded into the natafénterpretive phenomenological research.
For example, | did reach out to one potential nredeanterview participant who was no longer
involved in open education and said she did noetsavhour to discuss her experiences with me.
As a consequence, the sample for this study waswbat self-selecting and likely attracted
only those who were very passionate about opebdeks. There was also a time constraint of
only a few months to complete the study, and tbisstraint did not allow adequate time for
follow-up interviews with participants to see whatlthey had shifted or revised their ideas
about open textbooks over time. For analysis, dfagt an ideographic, narrative element when
exploring how individuals experienced open textlmok

The sample size for this study was never interiddx large, due to its exploratory nature,
and certainly not sufficiently large enough to allgeneralizable findings. Although there are
hundreds of people involved in the use of operbimsks, a survey would not have been able to
capture the intimate details and rich descriptioing longer interview. Finally, and in all cases,
the participants spoke of their experiences aviddals, not as representatives of their

institutions or organizations.
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Research Question:

The Primary research question guiding this study. Wéhat are the experiences of
educators regarding the implementation of operbteis as a part of their educational practice?

While considerable time, resources and investmiémitte have gone into the creation of
open educational resources, there may be a knowlgalg about the ways in which open
resources are used. A secondary research questisub-question, was concerned with
examining the potential barriers that educatorsiasiitutions faced when trying to implement
open textbooks.

As will be discussed in greater detail in ChaptereE (Method and Strategy of Inquiry),
this research study was conducted using Intergr&henomenological Analysis (IPA) for data

collection and interpretation of interview data.
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Definition of Terms

The following terms are used through this thesisn& are specific to the use of open
educational resources. Others are acronyms.

API Application programming interface

CC Creative Commons

Digital Rights Management (DRM) is term thatdescribes a set of technologies that were
created to control the use of copyrighted materials

FWK Flat World Knowledge

IPA Interpretive Phenomenological Analysis

Open Educational Resources (OERIis a term that was first adopted at UNESCOQO'’s 2002
Forum on the impact of Open Courseware for Posb&eary Education in Developing
Countriesfunded by the William and Flora Hewlett Foundatiéccording to the definition
OER are “digitized materials offered freely and mlgdor educators, students and self-learners
to use and re-use for teaching, learning and resSeUNESCO, 2002).

Open Licenses includea set of licensing rights provided by Creative Cams(CC) Licenses
(Creative Commons, 2012). CC licenses use traditioopyright to extend additional and
specific rights to others in society who would bigrfeom making use of educational material
such as books, video, animations or other resosees4Rs).

Open Textbooksare made freely available online for faculty ahdients to use, modify and
reuse (ISKME, 2008). These textbooks are availaftle non-restrictive licenses and cover a
wide range of disciplines (ISKME, 2008). Severtd formats are often provided for open
textbooks; typical formats are: HTML, Adobe PDFdaain text (ISKME, 2008).

PLE Personal learning network

UNESCO TheUnited Nations Educational, Scientific and Cultu@abanization
4RsFramework Reuse, Revise, Remix Redistribute (Wiley, 2010).
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Chapter Two: Literature Review

The literature review focuses on areas of intdarghis research project: open
education, open educational resources (OER), aed mxtbooks. Although the focus of this
research was open textbooks, some general infamabout open education and open
educational resources is included to better des¢hib context around open textbooks. OER and
open textbooks are not separate phenomena.

It can be easy to lose your way in an exploratibop@nness in education. In 2010,
Wiley parsed for us the meaning behind the adjeapen and the “rolodex” of nouns:
education, resources, technology, textbooks, antseware (Wiley, 2010). In the discourse of
higher education, open means that educational res®are provided using a copyright license
that allows for the 4Rs:

1. Reuse — the right to reuse the content in itdtered / verbatim form

2. Revise — the right to adapt, adjust, modifyalber the content itself

3. Remix — the right to combine the original orisexd content with other content to

create something new

4. Redistribute — the right to make and share sopi¢he original content, your

revisions, or your remixes with othd&iley, 2010)

In 2014, Wiley suggested a fifth “R” for retainatiprovided the right to make, own, and
control copies of the content (Wiley, 2014). Inmtpso, Wiley hoped to begin a conversation

around the ownership of open education, as wah@sask of academic labour. Wiley (2014)
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also emphasized the need for de-centralized repesitfor OER that would ensure that students
had a right to retain openly licensed materialenpetuity.

Many advocates promote OER as being free, but tkem®re to open than not costing
money. With open licenses, such as the Creativen@mm CC-BY license, individuals are free
to “ copy and redistribute the material in any mediurfoamat; to remix, transform, and build
upon the material for any purpose, even commeyiélreative Commons, 2014). All that is
required is that the user of the open resourcesgappropriate credit, provide a link to the
license, and indicate whether any changes haverbade (Creative Commons, 2014). At the
heart of the OER movement is a mission to provaess to learning materials or opportunities
for those who may not otherwise be able to affbett (Downes, 2011). OER are easy to use
and there is only one rule—you must share themalgiand any remixes of them.

As Porter (2013) noted OER is not common practidestitutions,

“OERs are a potentially disruptive innovation i thigher education sector that may

impinge upon core principles and practices of tteamy that are associated with its

culture and its mission to produce new knowledge™20).
Perhaps because OER has not become well estabirshesditutions, there is very little known
about the ability to re-use or remix the materiaig?orter’s investigation of practices around
OER, the responses from a participant challenggaksibility alluded to in the third R, the
ability to remix. While remixing is considered dlgi of open education, there is still a lack of
tools that make remixing easy or accessible fortrpesple. Collis and Strijker (2003) indicated
that there “has been little success with bringmsgiructors close to an actual authoring process:
instructors do not have the time, interest, onsk({p. 5). Traditionally, learning development

tends to happen as a package rather than a coimpitdtcomponents that can be gathered from
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all corners of the web. Writers like Lamb (2009} &etrides et al. (2008) have written of the
need for additional support in the pillars of OERLttinclude providing the resource in an open
format.

The birth of open educational resources

D’Antoni (2009) described the convening of a grafipcademics from all over the
world, and primarily from developing countries, wvithe aim of assessing a new project by the
Massachusetts Institute of Technology (MIT) cal@aenCourseWare (OCW). The group,
convened by UNESCO, coined the phrase “Open EdutdtResources” to describe the
resources created within the OCW project, and é@dfthem as follows:

“The open provision of educational resources, eethbly information and

communication technologies, for consultation, use adaptation by a community of

users for non-commercial purposes” (UNESCO, 2002).

Since the initial creation of the term OER, D’Ant¢2009) tracked the progress of the
definition from a descriptor of materials to “indeei the tools needed to support OER, and
eventually to a philosophy” (D’Antoni, 2009, p.3ince the first definition generated at
UNESCO-sponsored conference, composed primariacatlemics from the developing world,
many organizations from the developed world hase phrticipated in refining the definition of
OER.

The William and Flora Hewlett Foundation has dedi@ER as:

“Teaching, learning and research resources thater@s the public domain or have been

released under an intellectual property licensegbemits there free use or repurposing

by others. Open educational resources includetultses, course materials, modules,
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textbooks, streaming videos, tests, software, aycbther tools, materials or techniques

used to support access to knowledge” (Atkins, Brétammond, 2007, p. 4).

The Organization for Economic Co-operation and Degy@ent (OECD, 2007) produced
a report describing OER as including “learning et software tools to develop, use and
distribute content, and implementation resources si$ open licenses.” They used the term
OER to refer to “accumulated digital assets thatlwaadjusted and which provide benefits
without restricting the possibilities for othersenjoy them” (OECD, 2007, p. 10). Elsewhere,
Kanwar, Kodhandaraman, & Umar (2010) noted that @ERunderstood as free and freely
available, and sustainable for all levels of ediocat

In October 2008, the Higher Education Funding Cddac England (HEFCE, 2008)
announced that it would fund higher education fnstins and JISC (formerly known as Joint
Information Systems Committee), to develop opercational resources. Three phases of a joint
program were funded for approximately £16 millieach with priorities reflecting the growing
community of OER users and developers that theramgnspired and supported.
There are a proliferation of open education and @tiRatives developing globally, but the
concept of “open” varies. Those who consider opssias a synonym for modifiability argue
that a move towards openness is a move towardsdomgvree and easy access to educational
resources. They state that materials that haveatests on reuse and modification conflict with
the philosophy of the open education movenf@fitey & Gurrell, 2009; Bissell, 2009; Baraniuk
& Burrus, 2008). While a rigid definition of the idsophy of open would seem to run contrary
to its own principles, because inflexibility isrademark of closed, as things stand now multiple
definitions of open mean that there is confusiooudlivhat makes education open—and also

what types of education remain closed. At thegmesme, the debate around OER continues
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with the discussion around such disruptive innaratias Massive Open Online Course (MOOC)
increasingly dominating the conversation arounchagaiucation and OER. This may be due to
the ability of companies like Coursera to captie public imagination. Coursera made MOOCs
a mainstream concept, so much so Treg New York Timegeclared 2012 “the year of the
MOOC” (Pappano, 2012).

However, it was Cormier, an educator at the Unitaed Prince Edward Island (UPEI),
who suggested the name MOOC in 2008 (Cormier, 2008) initial MOOC was an experiment
in open courseware that Siemens (2008) and Dov2@5] designed at the University of
Manitoba in 2008. The experiment was designed paed the learning experience for a class of
25 students, by opening it up to over 1,500 ontiagicipants (Bady, 2013). However, despite
the attention focused on MOOCSs, whether they waset in theory of connectivism (cMOOC)
proposed by Siemens and Downes (Siemens 2006; 3o2@®8) or the professor-centric model
(xMOOC) such as Coursera style MOOCs, these coargesot the entirety of the open
education movement. In fact, it is primarily cMOOtBat use OER, with xMOOCs of the
Coursera style using proprietary resources.

Open Textbooks as a solution to the rising costs pbst secondary education

Senack (2014) reported on a survey of 2039 studemtsmore than 150 campuses in the
US by the Student Public Interest Research Graapalént PIRGS) that illustrated some
disturbing trends in post-secondary education. sthdy found that 65% of students decided
against buying a textbook for a class they wereltt in because the textbook was too
expensive, and 94% of those students felt thahaweing the material would hurt their grades

(Senack, 2014). Here OERs, particularly open teodtbpmay be a solution to addressing the
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rising costs of textbooks and provide both finaheéef and educational support to students.
Allen (2008; 2010) also highlighted the abilityagen practices to provide open textbooks to
students who may not otherwise be able to affoedhth

Some initial research findings on OER indicate thatuse of open textbooks has been
promising. Hilton and Laman (2012, p. 270) repotteder attrition rates and improved final
examination results when open textbooks were deplay courses they examined. However, the
results were preliminary and, “because of the ingdft low adoption rate of open textbooks,
only a small amount of research has investigaseddticational impact,” (Hilton & Laman, 2012
p. 266). There remain some challenges around adgpiiley, Hilton and Ellington (2012)
noted that, “the tenacious grip of bureaucraticoido hurdles” remained an issue as did the
need for educators to have access to “researchialatgport a decision to use or reject open
textbooks.”

Research on open textbooks

As discussed, the definition of open, the meanafdbe terms open education, and OER
still vary. The same issues arise when discusgoeg textbooks. BCcampus (2014) defines open
textbooks as, “a textbook licensed under an opegraght license, and made available online to
be freely used by students, teachers and membéhne pliblic.” The definition is very close to
the one offered by ISKME in 2008—the major diffezerbeing that ISKME highlighted that the
open textbooks are from a wide range of disciplines

An open textbook differs from an e-textbook becatigeopenly licensed. However,
there is sometimes conflation between the idean@-textbook, eBook, and that of an open

textbook. At a recent event to promote open textbpa university presenter wrote, “e-books, as
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they are better known, are open-source textboatshve been written by professors and
published using an open license” (Kareiva, 2008)sTs of course, not true. Given the multiple
definitions of open | addressed in the literat@eew however, | believe it is a common
misunderstanding of the terms open-source or ogdbdok.

From my analysis of the review of the literaturassembled Table 1 as a summary to

outline key differences between open textbookseatektbooks.

Table 1 Differences Between Open Textbooks and E-Textbook

Qualities Open Textbook E-Textbook

Affordability e All are free to view e Study of four
online. textbook distribution

e Some, such as models show some
Boundless savings, but in some
Textbooks, are cases the difference
viewed with ads to is one dollar
subsidize costs between print and
(Lalonde, 2013). digital. (Graydon &

Urbach-Buholz,
2011)

Print e Print on demand e Digital rights
available for many management and
publications EPUB format make
providing a printed printing difficult or
and bound copy for place restrictions on
students at a low printing. (Graydon
price (BCcampus & Urbach-Buholz,
2013, Wiley & 2011)

Hilton, 2012)

Accessibility e Available online or e Available online
digitally e Digital Rights

e Open textbooks can Management
use open source (DRM) often do not
software that allows allow for printing or

the material to be modification
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distributed in a e May be accessible
variety of ways for a limited period
(Lalonde, 2014) of time (Wiley,
Open textbooks can 2014)

be device neutral e Aloan agreement
unlike books from a may be in place
publisher that may (Graydon & Urbach-
use proprietary Buholz, 2011)
software (Allen, e Locked formats
2010) prevent adaptability

and reusability
e All material already
compiled and edited

Much of the literature on open textbooks focusetherncost of textbooks and the ways in
which mitigating these costs may assist studerakéB Thierstein, Fletcher, Kaur & Emmons
2009; Allen 2010; Hilton & Wiley 2011; Hilton, Wilg Bliss 2012; Senack 2014).

The price of textbooks is a quantifiable issue.l€@ textbook prices have increased by
82% in the past ten years (Allen, 2010) in additimthe cost of post-secondary rising 87% in
the last two decades (Allen, 2010). As the costextbooks rise with no apex in sight, fewer
students purchase the textbooks (Wiley & Gurrél)9, and demands for alternatives such as
open textbooks are high (Frydenberg, Matkin & Ce@97, Matkin, 2009; Baker, Thierstein,
Fletcher, Kaur & Emmons 2009; Hilton, Levi & Wileg011).

Open textbooks are also gaining prominence thraliglintroduction of policy and
government initiatives to develop OER. The Unite¢at& Department of Labor announced
grants that could be used to fund open-textboojept® (Gonzalez, 2011). On September 30,
2012, Governor Jerry Brown of California signeditaw a proposal that allowed students to

download digital copies of textbooks for free (Garl2012). Most recently the provinces of
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Alberta, British Columbia, and Saskatchewan (2044rch 13) produced a Memorandum of
Understanding (MoU) to develop and share OER.

A study by Wiley, Hilton, Ellington, and Hall (20120k place over two years with 20
middle and high school science teachers who adayed textbooks. Collectively, they taught
approximately 3,900 students. The study soughbiopare the cost of the implementation of
open textbooks in comparison to traditional textsodResearchers found that with both
traditional and open texts, there was a signifiedfurt put into “locating, vetting, and selecting”
a text (Wiley, Hilton, Ellington, and Hall, 201 2lowever the time teachers spent modifying the

textbooks was shown to vary (see Figure 1).

Table 1

Summary of Teacher Efforts to Modify Open Textbooks 2010—2011

% of book modified  Hours spent modi-  Estimated modifi-

Teacher identifier (self-report) tving (self-report) cation cost
Teacher A 10% 20 $600.00
Teacher B 50% 4 $120.00
Teacher C 40% 24 $720.00
Teacher D 1% 6 $180.00
Teacher E 0% 0 $0.00
Teacher F 75% A0 %1,800.00
Teacher G 17% 10 $300.00

Figure 1.Summary of Teacher Efforts to Modify Open Textb®@Wiley, Ellington, & Hall
2010)
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Figure 1 shows the relationship between modifylmgliook and the estimated cost. In
some cases, drastic changes could be made—suemasing a chapter—without the
participant spending a lot of time modifying thetaral. This suggests that the modification of a
resource and cost is not a direct correlation. @\;aNiley, Hilton, Ellington, & Hall (2012)
stated that the majority of students and faculporged a positive experience using open
textbooks, and they appreciated the lower costspanceived the texts as being of high quality.

A report for the Student PIRGs by Allen (2010) itieed different methods to save
students money on textbooks. Out of all of theayiexamined by Allen: renting, e-textbooks,
and e-reader textbooks combined, equaled a 34%gsadown to $598 per student) in a year
(Allen, 2010, pp 5). Open textbooks, however caelilice the amount spent by 80% (down to
$184 per student) in a year (Allen, 2010).

Flexibility of use on devices and a range of afédnig options, including low cost
printing, were the reason for the overwhelming sgsipotential for open textbooks (Allen,
2010). However, Allen also reported that the suscd®pen textbooks depended entirely on the
ability to develop sustainable publishing models.

Allen (2010) cited the development and progreshefrlat World Knowledge Society
(FWKS) as a model for open textbooks. At the tithe,company was attempting to use open
license and open publishing as a part of its bgsimeodel. FWKS was a company founded by
two veterans of the publishing industry Shelstadl rank (Seidel, 2009). Since the publication
of the Student PIRGs report in 2010, FWKS has aktsbe free and has instead switched to a
low-cost publishing model (Joyner, Feb. 2013). iBtdssing this shift, Joyner sought out a quote

from experts in the open community, including Vwcivho said:
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The key in open-source software is galvanizing aleZcommunity to bear the cost of
developing a product. But Flat World used a tradil approach to authorship, and it
locked its content into its platform. | think inetlshort term, Flat World will get a bump
in revenue. But my concern is that in the long tetmwill be just another publisher.
Every publisher is developing a platform to modifyoks now. And over the long term,

the cost of books will drop, so that distinctiorlliade, too. (Vuchic 2013)

Allen (2010) also found that consideration of tleeds of both faculty and students were
necessary for the adoption of open textbooks. Bawadre important because they ultimately
selected the text that would be used in their ecegyrhile students could be advocates and could
inform educators of the existence and apparenitgudlopen textbooks.

Petrides et al. (2011) explored the adoption ohdp&tbooks through the Community
College Open Textbook Project (CCOTP) and founti¢bat, content, quality, and ease of use
were all factors that influenced the adoption aépextbooks for educators; however, for
students the primary concerns were portability @wst (p. 43). Hilton & Laman (2012) also
examined the adoption of an open textbook at HouSmmmunity College, a large post-
secondary institution with more than 70, 000 staslen their study, Hilton & Laman (2012)
found empirical evidence that open textbooks impdbstudent learning, as demonstrated by
both final examination scores, and grade pointayes.

Some of the barriers to OER adoption cited in ifeedture include a lack of access to
hardware, software and the Internet—especiallyevetbping countries (Wiley & Gurrelle,
2009). Other problems concerned a lack of undedstigrabout OER by institutions and

educators, and these factors stemmed from an abségaidelines about OER creation, lack of
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technical skills by educators, and a lack of tramepcy around educational practices (Atkins et
al, 2007).

The Community College Consortium for Open Educetidkesources (CCCOER)
conducted a survey of 1,203 faculties from 12 comityicollege districts and 28 colleges across
the United States about their attitudes and pregtidath regard to open educational resources.
The findings indicated a large gap between those expressed interest for using OER in their
classes, 91%, and those who have actively beeg @R, 34% (Baker et al., 2008).

Baker et al. (2008) explained that the reasongi®implementation gap in the study
were twofold: there was difficulty in finding higipality OER, and difficultly in finding

material that targeted community college level mate
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Open textbook projects

Worldwide, there are many examples of open textlomielopment, and development of
textbooks using open practices such as CC licenSagor.org is a nonprofit company in
Washington D.C that developed educational mates@lthat they would be open to the public
because the founder, Saylor, believed that eductatiould be free (Saylor, n.d). Flat World
Knowledge is a commercial textbook company that @eative Commons (CC By-NC-SA)
licensing for their materials in its initial busseemodel. OpenStax College (Rice University,
2013) has shown the potential of open textbooksodiner OER in science, technology,
engineering and mathematics education (STEM).

While there are a number of studies centered omgatudents money, or other benefits
of implementing open textbooks, there remains eareh and information gap in exploring
educators’ lived experiences in adopting open te#b. That is not to say that no one has noted
the concerns that educators have identified abpen textbooks including, “a lack of ancillary
materials such as test banks, homework assignmamagers, and study guides that are often
available from commercial textbook publishers” J9&011). Additionally, since Daly’s
findings there has been greater awareness of existitiatives, such as Learning Pod that have
been developed to gather ancillary material andalele learning object8Apogharreban &
Guggenheim 2008)In fact, Pitt (2014) of the OER Research Hub apeitstax College, in her
preliminary research results found that the topdtahallenges for instructors were: difficulty in
finding sufficiently high-quality products, knowinghere to find OER, and not having enough
time to look for suitable resources. And, there aigs a gap in the existence of rich textual

descriptions about these issues.
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Publishing and open textbooks

At times, it may seem that educators and develapassnot know or have forgotten that
the use digital educational resources are not uteghéerritory. Many students and teachers have
already shifted their own practice online from pand are active consumers of digital
information sources. It is a new channel for edocat

To illustrate the need for additional focus in grevision of digital educational
resources, O’Leary (2012) provoked publishers ahatational material developers with the
statement, “open up your API, | contend, or somezse will”. We already exist in a world
where people hack systems, remix content and rdmlis# context—often without permissions.
With open textbooks, the barriers of digital rightanagement (DRM) are removed. We find
educators concerned with whether students preiier g digital while seeming to forget the
guestion is not important as long as we can probathb.

Companies like Amazon have moved to a “lean consiomp(\Womack & Jones, 2005)
model by “streamlining their systems for providiggods and services, and by making it easier
for customers to buy and use those products anitesy a growing number of companies are
actually lowering costs while saving everyone tif/omack & Jones, 2005).

As McGuire noted (2012), it is not that qualityfadely available materials is what is
preventing people from reading online; it is thdtas taken a while to find devices that readers
like to use to access books. Now with Kindles amidS, iPhones and Androids, all with digital
ink and backlighting that spare our computer-serdiayes, we can consume media is a way that

is comfortable and convenient.
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At the same time with open textbooks educatorsaldhave to fight many of the barriers
that have prevented people from reading onlineh sisgpublishers locking down their content
with digital-rights management which limits intetigity with the text.

This means that a lot of the things we take fontgd on most websites are just not

possible with books. Copy/paste, sharing passagesgenerally moving files from one

place to another is much harder with e-books thidim @ther digital goods, because of a

combination of constraints in the EPUB format, t#igrights management, and

device/platform lock-in” (McGuire, 2012).

Educators do not need to lock down materials wheg tise those that are openly
licensed. Therefore, many of the barriers that lpresented themselves to publishers trying to
move their content online do not exist in open atioa.

Open textbooks are not a spoke on a wheel of OitgRigh that metaphor is very
tempting, it is more accurate to say that operbteoits and OER operate as an ecology, a
community of knowledge. They are part of a holisboicept, not an individual feature. With
educator’s skills and technological informationraig advances both making progress, there are
increasingly more resources available. As onlinglipbing matures and the trust for OER grows
the remaining barriers to OER, such as the neetbéids to assist in remixing and sharing

resources, are coming to light.
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Chapter Three: Method and Methodology

Strategy of inquiry

In order to understand the role that open textbqbdg within the open education
movement—and also within institutions of learnind+sicrucial to understand how open
textbooks are used and understood by educatorsh Blute research currently in existence that
focuses on open textbooks examines them as aacartifiey explore the quality of the textbook
or the benefits to post-secondary institutionstedent savings. Viewing open textbooks as
artifacts may only provide a shallow perspectivéhef motivation and rationale for using open
textbooks. However, in speaking directly with edocsabout their experiences with open
textbooks and motivations for using them we canrbegunderstand the role that open
textbooks play in an educator’s pedagogy. Implaaten and adoption of textbooks are actions
that are viewable externally in the way that a vedral scientist would approach them, but there
is also information available on a deeper level.

The primary research question for this thesis waisiquiry into current experiences
around the implementation and adoption of operbtm#s. A phenomenological approach was
meant to focus on the lived experiences of edusatnd the context in which their adoption of
an open textbook took place. The goal of the rebeans not intended to be generalizable to all
educators and institutions, but to gain understanebout open textbook use through the rich
detail described by interview participants. A ladkgeneralizability to all circumstances may not
need to be a concern in an exploratory study ssc¢his if it can provide the research
community with avenues for further detailed engaing better understanding of educational

phenomena.
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As Flyvbjerg (2006) mentioned, there is often aabitity in qualitative research to be
able to offer generalizability about a whole ofraup of people engaged in a particular
phenomenon. He writes:

A purely descriptive, phenomenological case studigaut any attempt to generalize can

certainly be of value in this process and has diieped cut a path toward scientific

innovation. (Flyvbjerg 2006)

Qualitative research, in a wide context means, tang of research that produces
findings not arrived at by means of statisticalgadures or other means of quantification”
(Strauss and Corbin, 1990, p. 17). Qualitativeasdereports are descriptive; this methodology
incorporates explicative language and the "presehueice in the text" (Eisner, 1991, p. 36).

Through qualitative research we can explore a &rday of dimensions of the social
world, including the texture and weave of everytif@gy the understandings, experiences
and imaginings of our research participants, thgswhat social processes, institutions,
discourses or relationships work, and the signiiieaof the meanings that they generate.

(Mason, 2002, p.1)

As researcher, | came to this study as an outsideaching in post-secondary education.
| was, however, involved with open education thtougy Master’s degree, in studying learning
and technology, and have an intimate connectioh this project. As Palys and Atchison (2008)
noted, prior knowledge of the phenomenon understigation is seen as an advantage by
gualitative researchers, while quantitative redeens prefer that the researcher maintain distance
from the phenomenon under investigation.

Qualitative research is rich with detail and insggimto participants' experiences within

the world (Mason, 2002), and "may be epistemoldlyicga harmony with the reader's
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experience" (Stake, 2010, p. 5) and thereby momnimgful to the intended audience.
Qualitative research uses the natural or orgarimgeas the source of data. The researcher
attempts to observe, describe and interpret sstisghey are, maintaining what Patton (1990)
calls an "empathic neutrality” (p. 55).

Phenomenological theory is influenced by groundhewity. They both “continually
guestion gaps in the data—omissions and inconsist®h(Moustakas, 1994 p.5) and grounded
theorists and interpretive phenomenological resemscalike recognize the importance of social
structure and context (Moustakas, 1994 pp. 5-6.).

The data collected in this study is phenomenoga@md as Smith (2011) advocated, |
attempted to remain open-minded during the datect@n process and let the participant’s
experiences emerge on their own terms.

In order to understand the role that open textbguéy within the open education
movement—and also within institutions of learnind-sicrucial to understand how open
textbooks are used and understood by educatorsh Blute research currently in existence that
focuses on open textbooks examines them as aacartifiey explore the quality of the textbook
or the benefits to post-secondary institutionstedent savings. Viewing open textbooks as
artifacts may only provide a shallow view of thetimation and rationale for using open
textbooks. However, in speaking directly with edocsabout their experiences with open
textbooks and motivations for using them we canrbegunderstand the role that open
textbooks play in an educator’'s pedagogy. Implaaten and adoption of textbooks are actions
that are viewable externally in the way that a vedral scientist would approach them, but there

is also information available on a deeper level.
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It is important to note that there are variationgphenomenological strategies of inquiry,
but the shared premise is on understanding thd bxg@eriences of people involved in a
phenomenon. The debate about what phenomenololgglesccan be intimidating for novice
researchers (Finlay, 2009, p. 7); however, any pimemological method is sound if it links
properly with a phenomenological theory (FinlayD20p. 8). There are two divides in
phenomenological approaches. The first major diviss in regards to subjectivity in the
researcher. Husserl (1970) believed that transcgaldehenomenology required bracketing our
belief in the real world. He posited that a reskarenust reduce their exposure, a method that
required the researcher to set aside their knowleltigthe case of open textbooks, it would have
been disingenuous as a researcher to say | coptdagh the topic with objectivity. Smith’s
(2009) IPA provided an organic solution that fithvihis research on open textbooks regarding
the second major division within phenomenology—Wileer not the researcher interprets the
data, called hermeneutic phenomenology, or ledwesxperiential accounts of the participants
as strictly descriptive accounts, known as the Eidissn method (Finlay, 2009).

Hermeneutics is the theory of interpretation (Sp2hil1). IPA employs a double
hermeneutic approach that acknowledges that tleaureser has a dual role in the research in
that they are trying to make sense of the partitipging to make sense of the phenomenon.
The role of hermeneutics in this study is furthgulained in the data analysis section. The close
proximity of me to the data made IPA the obviousich for analysis.

Data collection

The interviews for this study were semi-structuaed the topics of the interview were

created by reflection on the themes that deriveohfthe review of literature on both OER and
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open textbooks. One of the central premises of @memological research is to arrive at an
understanding through the careful analysis of iidial’'s experiences (Finlay, 2009). The

guestions were pre-prepared and departed fromcessary, while keeping in mind that the
“participant is the experiential expert on the togi hand” (Smith, Flowers, & Larkin p. 58).

The level of detail in the project evolves as thtads collected, “code notes, memos, and
diagrams will become progressively more detailedl sophisticated as the analysis moves
through the three types of coding” (Punch, p.112).

In keeping with IPA, the data was collected usindia or video interviews, depending
on the participant’s preference, with the focugarticipant’'s experiences with open textbooks.
Interviews are considered the normal method of daliaction in phenomenological research
(Moustakas, 1994, p. 114), and in general, aréath@rite methodological tool (Denzin &
Lincoln, 1994, p. 353) for gathering data for qtadive researchers. Qualitative research can be
enhanced by video by providing “unprecedented dppdires for social science research”
(Heath, Hindmarsh & Luff, 2010, p. 2). Video allofes the researcher to later re-examine the
participants’ responses in the context in whictytivere presented. Heath, Hindmarsh & Luff
(2012) noted that in their experience, they hadouid additional concern from participants
with video recording so long as the participantd been properly informed.

The interviews took place from January 9, 2014dbrkary 12, 2014. The interviews
ranged from 33:65 to 66:58 minutes in length. Tadigipants received the transcript of their
interview and were encouraged to view the videlisten to the recording, and at that time they
were also encouraged to provide any additionalghtauthat may have arisen about open
textbooks. Three participants responded with mati@rations or additional material for the

transcripts.
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The participants

All participants were assured anonymity as pathf research, and a pseudonym was
assigned to each participant. In addition, all peadly identifiable information such as
institutional affiliation was removed.

Participants for this research were selected ysimgosive sampling, a type of non-
probability sampling. Since the intended purposthisfresearch was to examine the experiences
of a group of people engaged in a specific sekpégences, working with open textbooks or
open educational resources, participants weretselesing non-probability sampling as they
hold important information needed for this resegMaxwell, 2009, p. 221; Morse, 1991). In a
phenomenological study, there are two main critienia participant: to have experienced the
phenomenon, and to be willing to talk about thagezience to an interviewer (Thomas & Pollio,
2002). Participant selection was based on the Sumhed to ensure authentic, useful and rich
data that represented the phenomenon. In thisicestall eleven participants did have
experience with the phenomena of open textbooks.rdihge of exposure varied from
implementing open textbooks to exposure from camfees or from other participants in the
open education community.

Interview participants were recruited through aeseof blog posts on the BCcampus
website, which are cited in Appendix A, and throdgtitter using the hashtag #opentextbook
and with the assistance of the researcher’s opkmgonal learning network (PLE). The tweets
are also included in Appendix A. Due to some difficn gathering participants, a variety of

methods were needed in order to gather enouglcipanis for the study.
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The participants were instructed to contact theaesher through email and then given
information about the study and an informed confamh to review (Appendix B). They were
also reminded that they could opt out of the staidgny time. If interested, participants were
asked to sign and return the consent forms. 17Ipexressed interest and thirteen people
provided consent forms, but ultimately eleven witaws were conducted. Some people who
expressed interest were not able to find a timewveaked for both the researcher and the
interviewee.

With the participants’ permission, the interviewsra/ recorded either on Skype or
through the telephone when Skype was not possthieof eleven participants seven used Skype

and five interviews were conducted by telephone.
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Participant characteristics

Of the elevermparticipants interviewe, three were female and seven were male. Eig
the participants taught at a college, one at aaugity, one at an open education institution,
one at a nomlepartmental public body. While this research watsimended specifically to t
internatioral in scope, the participants came from all overworld: United States (7), Cana
(2), United Kingdom (1), New Zealand (1). The papants had all elected to participi
knowing that they would be asked questions fromperspectiveof an educatorSix of the
participants were fultime instructors, three were g-time or adjunct, one was recently retil

and one participant did not currently teach buta background in teaching mu

Country

= Canada
m New Zealand
= United

Kingdom
& United States

Figure 2 Location of Participais by Country

Data analysis

In keeping with an IPAroces, the data waanalyzed using a double hermene!
approach. This analysis considérthat the researcher play@double role in the examinati
that she wasonducting (Smith et ¢ 2009). While, “the participants wetrying to make sen:

of their world; the researcher wérying to make sense of the participants tryo;nghbake sense «
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their world” (Smith et al, 2009). As discussed gsae of the strategy of inquiry, hermeneutics
was the theory of interpretation that A double hemeutic approach in IPA allowed for both
“empathic hermeneutics” and “questioning hermemst{{Smith & Osborn, 2003). This means
that the researcher was able to attempt an unddistaof the point of view of the participant

while also interpreting their answers critically.

Gathered Data

Coding
l. ......................... ‘ Reflection .

Thematic Reflection

’ Reflection ' ‘ Reflection I ’Reﬂection I

—»{ Theme '——Lb{Assumptionl-—Lb{ Valuation H Meaning .
|

Units of meaning

Basic insight
derived from
various units of
meaning

 —

Interpretation and
Analysis

Figure 3.Process of Data Analysis, IPA

Using IPA as praxis, the researcher recorded ttheovinterviews, transcribed them using
Transcriva(software that allowed for video and audio traimion), and re-watched or listened

to the videos or audio recordings.
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During the interview and throughout the review msxthe researcher took detailed notes
of observations that arose. Following Groenewal&04) approach to field notes, four types of
notes were made:

e Observational
e Theoretical

e Methodological
e Analytical

As Morgan (1997) stated, field notes require iotetation and are therefore a part of the
analysis phase as well as the collection phaser &fe researcher had typed them up, the
transcripts were imported into a qualitative datalgsis software program call&kdoose
which was the primary tool for analyzing data.

The procedures of phenomenological inquiry

Creswell (1998) proposed the following guideline®hsure that the inquiry being used
was phenomenological:

1. The researcher must understand the philosophicgpeetives behind the approach,
especially the concept of studying how people eepee a phenomenon.

2. The researcher writes research questions thatrexiple meaning of that experience for
individuals and asks individuals to describe tleseryday lived experience.

3. The researcher collects data from individuals waeehexperienced the phenomenon
under inspection. Normally, this information islected through long interviews.

4. The phenomenological data analysis: the protocelslizided into statements or
horizonalization, the units are transformed intestérs of meaning, tie the transformation
together to make a general description of the eepee, including textural description,

what is experienced and structural description.
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5. The phenomenological report ends with the readdenlying better the essential,

invariant structure of the experience.

The data collected was not intended to test hygethdut to make sense of the
contextual understandings of phenomena.

Data reduction

Implementing

Community

Quality
Students

Role in open

0
=
a
E
£
2
o
o
|
7]
]

open textbooks

Measuring eifac

OER ahd other onli-ne learning

Figure 4 Code Occurrences before Reduction

The world cloud in Figure 4 depicts the frequentpccurrence of text code using the
magnitude of the text. Larger words denote highegudencies.

Once collected and coded, the transcript datavetasninous with 470 identified
excerpts, 19 codes, and 10 sub-codes. To reduckatae read and re-read the transcripts, and
regrouped the material. Some of the data was codedler to more easily retrieve information
such as teaching experience and a mention of tee-4lRese were a-priori codes based on the
literature review. After the reduction of the dated the thematic grouping of codes, Figure 5

demonstrates a more specific theme that emergedtfre data than was visible in Figure 4. The
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quality, selection, and implementation of openhiexks are regularly mentioned by all

participants of the study.

Intro to Open
Copyright Knowladge

R and other online learning

Community and Role in Open

Quality, Selection, Implemetation Open Textbooks

Figure 5.Codes after Reduction
Validity
A phenomenological approach rejects the ideaiehsitic realism, and so validity in this
study was obtained through repeated re-examinafitime material. IPA does not achieve
validity by bracketing. Instead, Smith (2009) presé a table of criteria for a good IPA paper

and those are the standards | have applied:

Clearly subscribes to the theoretical principle$RA: it is phenomenological,

hermeneutic and idiographic

Sufficiently transparent so reader can see whatdeas

Coherent, plausible and interesting analysis

Sufficient sampling from corpus to show densityewidence for each theme

Additionally, care has been taken to present exsearfithe data that give an “indication

of convergence and divergence, representativemesgaaiability” (Smith, 2009).
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Chapter Four: Results

The Primary research question guiding this stu#tg@sbout the experiences of
educators in implementing open textbooks as aqgfdhteir educational practice. A secondary
research question, or sub-question, was concerithcexmamining the potential barriers that
educators and institutions faced when trying tolemgnt open textbooks.

Moustakas (1994) described a modified view of ttevi8k-Colaizzi-Keen method that |
chose to employ in analyzing the data; howevers vequired to modify the process to keep
with Smith’s (2004) IPA method that did not advaectte use of bracketing, or epoche.
Therefore, beginning the analysis with my own eigrere was not intended to bracket off my
experience, but instead to understand my own lesgubrience. Even the act of being aware that
something exists creates an interpretation of tempmena. Instead of bracketing, some
phenomenological researchers advocate that rdathersiet aside their experiences, they should
be brought to the foreground and made explicitléyin2009).

My own experiences with open textbooks are someliréed as a researcher. | first
became aware of the existence of open textboakeatame time as the existence of other open
educational resources—the presentation by PorteytRRU class, which was mentioned in the
introduction. My next exposure to open was throtigh2012 Open Education conference in
Vancouver. The session | remembered was callegefi®\cademics Textbook Catalogue” by
Allen and Ernst. They addressed two questionsviiea¢ barriers to open adoption: where to find
open textbooks and how to know that the textboo&ssafficiently high quality (Allen & Ernst,
2012). During the conference break, | spoke witheanber of my Masters program cohort about

open textbooks. She teaches in the medical fieddweas really excited about the possibility of
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using open textbooks for her students since thibdexs they for the Anatomy course used were
usually over $250.

Once | had heard about open textbooks, they sekkeesbmething that was relatively
easy to implement in an educational program. | tsoight the idea back to my work at The
Safety Codes Council of Alberta where | am the flirgj Development Coordinator. The nature
of the vocational and compliance training of safages officers means that there is very little
that is published under an open license. Whiled alale to integrate graphics and videos that

were available under a CC-BY license, | was no¢ ablfind much for open textbooks.
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Table 2:Themes in Literature and Emergent Themes in Irger¥rocess

Themes found in the
OER/open textbooks
literature

Interview questions Themes emerging from

interview process

OER theory and
concepts

OER training and/or
professional
development

Culture of openness

Personal philosophy as
an instructor or teacher

Practices in open
textbooks: Licenses,
rules

Community and
support in open
education

Depth of knowledge in
OER (what it is, how to
use it)

Selection and interest in
open education

Barriers to adoption
and support for
OER/open textbooks

Where did you first hear about open
textbooks?

People became interested
in open textbooks through
a variety of paths

Have you ever attended a workshop on ope8elf-directed, self-taught,
textbooks? free-range learning

What motivated you to use open textbooks?  Acadednitare,
alleviating hardships on
students

How does your teaching philosophy intersecthe open community and

with using open textbooks? the role in open education
the educator sees for
himself or herself.

Did you revise or remix the open textbook Branding, copyright
you decided to implement?

When you were looking through open The open community and

textbooks deciding which ones to use, whatthe role in open education

was the deciding factor for you? the educator sees for
himself or herself.

How would you describe your experience inCopyright knowledge

implementing open textbooks?

What do you think of the quality of open
textbooks?

Quality, selection, and
implementation of open
textbooks

When you were looking through open

textbooks deciding which ones to use, what

was the deciding factor for you?

What sort of support is needed to make opeQuality, selection, and
textbooks sustainable to you for teaching arichplementation of open
learning? textbooks
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Emergent themes from the review of the data:

People became interested in open textbooks thrawgliety of paths

OER and other online learning practices

The open community and the role in open educatiahthe educator sees for themselves
Concern for students

Academic culture: support and barriers for impletimgnopen textbooks

Copyright knowledge

Quiality, selection and implementation of open terts

In the analysis, | opted for passages of greatwythein order to allow the context to

emerge rather than focusing solely on categorithieganalysis. The table in Appendix D shows

the frequency analysis and co-occurrence of cadei$e Figure 6 demonstrates the frequency

that each participant mentioned a theme that waspgd into a code.
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Figure 6 Code Occurrence

People became interested in open textbooks throughvariety of paths

In order to understand the lived experience eatheparticipants had with open
education, | needed to uncover their introductmthe concept of open textbooks. When asked,
each participant had a varied path to introductzom they did not always mention open
textbooks specifically—many were introduced to opdacational resources, open education, or
copyright licensing first.

Responses from the participants are coded for anityyn the transcript excerpts that

appear as label at the end of each excerpt inisicaskion that follows.
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The majority of participants had learned about opduncation from a workshop or a
conference—or some other kind of facet-to-face acmiVost often, engaging speakers such as
Cable Green, David Wiley, Quill West and Gardnem@hell came up. One notable exception
from this was participant M2, who possessed knogéeaf the concept of open that stretched
back to the beginnings of the open-source commuamityopen licensing that predated some
contemporary ideas of openness.

Participant M2 said,

Well very early in my career, the whole distancacadion model is based on a

philosophy of open learning and openness it'sydéallnded on widening access to

learning opportunities and then since this predétesievelopments in Creative

Commons licensing and other forms of open licengthgch were really... | mean the

first open licenses were about the early 1980s vviauld have been the GNU
documentation licenséM2)

Others participants had briefly heard of open teaks but had not looked into them until
something pushed them to do so. Participant MJ, said

I'm a part of the articulation committee for Psyiclyy, so | know that came across our

listerv so that maybe be when | first learned alitodtgain that was only after David's

[Wiley] talk that | seriously started thinking aldailand committed to it. (M1)

Participant F1 had a positive and innovative exgrere with implementing open
textbooks, and a part of that was the supportiagl@mic culture in which she worked. She
taught at a small college in western Nebraska &ndnitroduction to open education was
through Project Kaleidoscope (Project Kaleidosc@pd4).

So Kaleidoscope when | was a full-time directotrahsitional studies and my

administrator said. ‘hey there’s this grant propbtat do you think?’ And at the time |

had just put a proposal into my administratorgink it was about putting this canned

curriculum but it was just really, for lack of attex term, just this really gorgeous

packaging. And yet, it was very expensive and myiadtration said, ‘you know we just
can't afford this unless we increase student tem®s no way we can do this.” (F1)
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And further, F1 commented,

So, developing that awareness too, kind of was batrof what we did with the open

resources project with Kaleidoscope because we mekeng digitally. Those were all

important lessons to learn. So | started planninidpé development phase May 2011.

That was when we all got together and we first Beetid Wiley and we met Cable

Green and we met some folks from Flat World. It walifferent time; it was before the

pay wall that they have now. We just met some yeadtiting and inspiring people. (F1)

Participant F1 was an enthusiastic interview pigdict. She expressed pleasure in being
a part of a community of people who practice opgurcation. She noted, “We all just became
these groupies for all the people we admired ircimamunity.” (F1)

The strongest contradictory experience from paudict F1 was from participant F2 who
discovered open textbooks through an online seatbler than a workshop.

| was just looking for online readings, but in gr@cess of looking for readings online |

found an online textbook in cross cultural psycH aertainly our students have problems

affording their textbooks so we started using #sa textbook and certainly | was very
happy with it and it sort of evolved from the(E2)

Here was also one of the first indications in titeriviews that sometimes, when
describing educational resources, it was not cideather the material in question was openly-
licensed (which allows for revision and redistribatof the materials) or whether the material
was freely available online. Neither Creative Comsbicensing, nor any other sort of licensing,
was mentioned by F2 in regard to her original tese¢book. F2 clarified that her first experience
with a free resource was more of an online colbectf readings. After a few years of using this
resource, the Vice Chancellor of her college brougla representative from Flat World

Knowledge. F2’'s experience in implementing opertlieaks was driven by direction from the

administrators at her institution to the facult@. &xperienced the barriers that Baker et al. (2008)



EDUCATOR'S LIVED EXPERIENCES WITH OPEN TEXTBOOKS 43

found in their research: difficulty in finding higiuality OER, and difficultly in finding material
that targeted community college level material.

There was a close connection between online leguoine-learning) and open
educational resources. F3 was at a conferenced@ar@ng when she was introduced to Creative
Commons licensing through Cable Green.

He is a very--1 don't know if you've ever seen Isipeak, but he is incredibly engaging as

a speaker. And, he has a really wonderful talk abgpen Ed Resources, and | was sold.

(F3)

However, not all participants discovered open teaks by way of workshop or seminar.
Some discovered them in the middle of developisgueces for their college.

We had some folks that were writing with sort ofrikgheets and materials and some

folks who were researching an open assessmentispsteause we were trying to move

away from the publisher-based assessment systed).tihen, we had another group of
folks that were working with open textbooks speaifiy. CK-12 was one of them. And,
so, we started to hear things about CK-12, and Staen and some of the other open
textbook groups that were out there. So, it wabably | would say three years, four
years ago that we, that kind of came on our rg&ah).

Although F4 had some connection with open educadéaders like David Wiley and
Cable Green, she stressed that a lot of the engagemopen textbooks has been through the
team of people that she works with. She said,

...l would say as far as our own department, it'slpeen kind of our thing that we've

been putting on. (F4)

She was not the only one who mentioned a diffgpattt from a guest public speaker. In
some cases, the presentations on open textboolesfoam colleagues. F5 had her interest
piqued by colleagues and used her curiosity to fadker into open textbooks.

...someone on campus in the Economics Departmentayaxekshop on an open

textbook that he was using. And | thought it wasresting, so | looked into it. And |

joined a group called, and | forget actually whregytre called, but it's a group that's
looking at open textbooks. It's just kind of an drtiak, and there's a discussion board,



EDUCATOR'S LIVED EXPERIENCES WITH OPEN TEXTBOOKS 44

and all this sort of thing. And, so, I've just begaiting more involved in the open
textbook community(F5)

The findings in this theme demonstrated the manyswawhich educators heard about
open education as well as what piqued their intenesrder to participate themselves. Grants
and workshops, meetings and conversations witle@glles created incentives and a sense of
community that allowed educators the space to egmpen textbooks. Many of the participants
echoed Downes (2011) sentiments from the literaenew, that open textbooks and other OER
would make available resources to those who magreike find the barriers prohibitive. This
theme ties into the next one discussed, becausetfreir description about the introduction to
online learning it became apparent that for marycatbrs, the focus was on material that was

freely available, not necessarily open—and not génstextbook.
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OER and Other Online Learning

Often participants veered into other types of OHRmvdiscussing open textbooks. The
most common types mentioned were open assessnkahaitiary materials for the textbooks,
such as PowerPoint slides (or open-source equitgldfollowed closely was mention of video
content. Sometimes however, the participant begaalking about material that was not OER,
but rather a source that was freely available enlout not necessarily under a Creative
Commons license, or that allowed for any of the.4Rs

When M6 discussed open textbooks, he began witbcagsion of Flat World
Knowledge but moved on to other resources likeBthecation Portal and Microsoft training
modules that are available online but not OER. &eas no clear distinction drawn between the
use of an open textbook, some other type of OER)aierial that was available on the Internet.
He described some business and technology cldsseset participated in and said that many of
the print resources were already out of date as asdhey were available. He stated, “And, so, |
found that I can find a lot of information out teehat | can use in place of those books that are
free.” (M6)

F4 distinguished between other online initiativike the MOOC and OER, saying that
recently the MOOC had overshadowed other elemdripen education. The same concept
appeared in a review of the literature. F4 said,

So, I do a lot of presentations about MOOCs andHkera point to say, "Look, MOOC is

open, but not in the sense of OER." And people neemderstand that there's a real

difference between the two and what their goalsaard all of that. (F4)

In the same way, MOOCs or OER sometimes blend lteg@&t a conversation about

open textbooks, causing a conflation that makemexag these phenomena as separate
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components challenging. Similarly, teaching onleeame a focal point for some conversations.
M5 in particular kept returning to the challengesféced in his college that made online learning
appealing—including geographical barriers to stislgetting to class. When asked about what
support would be helpful in implementing open textks, he said:

Personally for me it is a big challenge and | amspeally challenged to become an
excellent online teacher. And | teach live. Sost jigach live courses at a distance that |
record and then | use a learning management sy®idhe courses are paperless and try
to design a process or a way of teaching that stipppstudents(M5)

On the other hand, M2 argued that a resource lixe\WWorld Knowledge was never an
OER at all. And stated the importance in understanthe difference between open education
and resources that are freely available. M2 stated,

This is where it's in my view very important to god actually have a look at the
foundations of open source software movement becahgh really in many ways have
informed early developments of open content. Thenggource software movement pre-
dates what was happening in the open content vamididve make a clear distinction
between free resources we use and this is a pgrfegitimate use of free in English—
it's just interesting in English we don't distingjuibetween the noun and the verb Free
can mean two things: no cost and it also refelibéoty as in freedom and so the value
for us which is more important is the freedom taabge to adapt modify, reuse and even
sell open educational resources. We are not imayyopposed to anybody making
money out of open education or free content In, iete were to restrict commercial
activity around open educational resources in neywthat would be a contravention of
the United Nations Declaration of Human Rightshattone of the fundamental rights
enshrined in the United Nations Declaration of HarRaghts is the right to earn a living.
As an educator | don't want to restrict the rigsftanybody around the world to earn a
living. So this comes back to the whole Flat Wonldiative, so we make a very clear
distinction between why we call free cultural woggproved licenses, and non-free
licenses. So any license which restricts the giiititmake derivative works, so in other
words the freedom to adapt and modify and any seaemhich restricts the ability to earn
a living in other words a non commercial restrigtion our view in non-free and not open
and the FlatWord Knowledge project started by wit@C-BY NC-SA license so in our
definition that was not an open project. (M2)
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Also notable was the way that geographic locateensed to change the perspectives on
open textbooks. Despite the international readBBR, not all the elements that worked in
Canada or the United States worked in the Unitedy&om.

The textbook itself as a category is a less impoart of student learning and the

student experience in the UK than it is in the WU&€anada. My understanding is that if

you take a course in the US you have to buy thibéek for each unit of learning and it
is often more than one and they can be very vepgrsive. In the UK the learning tends
to be more focused on the lectures and the noa¢shé lecturers give. They may give
references to the journal article we could lookruphe library, but not actually very
many cases where it is absolutely expected thadttigent will buy the textbook. (M4)

And later when asked about his first memories iring about open textbooks, M4
stated:

| remember thinking that it was clearly somethingttwas meeting an identified need in

the US or Canada that potentially presented unpgaklems in terms of sourcing

materials from various places and editing them &kersure that they for a cohesive
whole. | also remember thinking that this didn&rseto be a problem that actually had

much of an impact in the UK and Europe so | tena&do go to those kind of open e-

book sessions. (M4)

Looking at open textbooks from the perspective péeson in the United Kingdom
reminded me that not all aspects of OER are gairigetapplicable to all people. Despite the
global reach of open there are some specific needsactices that vary by region.

This theme demonstrated that the conversation dropan education has for some, not
gone beyond being able to find resources thatragtyfavailable. It is probably unnecessary for
all educators to become experts on open educdtignt does highlight the need for support

workers like librarians or non-departmental bodies can assist in mining and retaining OER

so that resources are easy to find and easy te@mggit.
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The open community and the role in open educatiorhe educator sees for himself or herself.

It was interesting to me that out of eleven pgraais, few had become interested in the
actual open textbook material, but rather, insgiratame by attending seminars and sessions
that discussed the philosophy of open as muchdid the benefits to students. Many of the
participants echoed sentiments expressed by Do(2044) about open learning materials
giving access to those who may not otherwise havess.

Educators’ own participation in creating open textks varied. Some participants saw
themselves more as creators than users of opemiaiaté4 stated,

I'm more of a creator than a re-user. If | werengdb look for stuff, mostly what | look

for is images and things. So, I'll go to Flickr adwla Creative Commons restricted

search, or I'll go to Google and do a restricteata® That's mostly what | look for is
images for presentations and things like that (F4).

A few participants worked to change people’s mimdsheir university about the use of
OER, while others did not see that as something hiael the ability to do. M5 used report
writing to inform others of his experiences witheapgextbooks. M5 said,

| circulated it potentially to try and drive a bit interest by faculty. You're looking for

the early adopters. We'll discuss it at our busirghsster meeting, which is like the big
department. There will be about six or seven ddtufiat meeting including a couple of
part time instructors. So they'll definitely beanied of it. If you've going to adopt a
textbook | think you'd be willing to look at thetxtbooks. If you are going to adopt a
textbook the chances are you are going to loolkakitthdozen anyway. | wouldn't
preclude looking at an online textbook even if ¢l imever used one as long as there is an
option to get this textbook that is at least decgrnhat this stuff wasn't smoke and
mirrors. (M5).

F1 stressed the role of human interaction and ahge\vthat connecting individuals brings
to implementing open textbooks. It appeared targ@ortant to her that open education was a

community. F1 stated,
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That was so important to get that human connett@ween what we were doing, and
that it was really a movement. That this was soimgtthat we needed to get behind and
we needed to become do-ers of and proactive impitargeof, not just users. We needed
to do more. (F1)

She also spoke about the fears that many instsibtore of technology—fears that could
be getting in the way of looking to open textbook®ther OER. Because of her passion
about making connections in open education, Flaflgtswitched her career from
teaching full-time to working with an organizatitmat helps others implement open
textbooks and other OER. Well, | mean I'm a phiampist by nature. If | were a
millionaire, I'd give all my money away to peoplat needed it. So, [laugh] | mean I'm
just sort of a person and it's in my personalitwéemt to give, and give, and give to others.
And | feel like, as an instructor, if there are wdlyat | can alleviate initial barriers for
students to gain access, to me it's all about ac@é®y can't learn if they don't have the
materials that they need to learn. (F4)

Not all of the participants identified themselvesphilanthropists or people pursuing

open textbooks out of altruism, but all of themlspof their own role within the open

community with a sense of embodiment and purposespbke of his time working in open
education as solidifying his belief in the importarof openness as a concept—nboth as education
and in his use of open software and working witieotompanies or organizations. M2 stated,

Well if anything | have probably hardened my viewapenness having fought many
battles. In progressing the open model you knoxg, possibly become hardened in many
respects, | mean so far you will have noticed,ll mot participate in any research project
that doesn't use open licenses. | refuse to senamy editorial board that is not open
licensed so from that perspective. I've mostly Baedl and | think that is the result of
having fought some hard political battles. You beeastute in terms of which things
work in open, which things don't but it's alwaysageen as anybody who wants to learn
and participate in open is welcome to join us aedhelp in any way we can. (M2)

Unlike the literature of open textbooks that foalisa the ways in which students benefit
by saving money, participant M3 felt that the vailoleerent in OER was way beyond saving the
students money. M3 said,

Perhaps | wasn't explicit enough in saying thatrgpmnoney for students for me is not
the top reason for using open educational resoulfcégost them more money | would
still want to use open educational resources aosktivho have tried to make a case for
open educational resources on the basis of savamgynl think are destined to fail
because as you know we're not in this businessifmrey for our own money or anybody
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else's money. We're here on principle so | am dthirggbecause | believe it's best for

students and | believe it is best for society tortmee open in general. (M3)

This theme made apparent that people interestepgan education saw specific roles in
which they are able to participate. Some saw themeseas content creators and were able
develop material from scratch, while others wekiog for material that already existed which
they could use for their classes. The sense of aamtynin open education seemed to pull
people into roles where they could support opercation by helping to make others aware that
it existed and provide guidance on how open prastaould be implemented. Open education
was more than a way to use resources for someipartis—it became an identity for them.

Concern for Students

It was very common for participants to identify titfzey were motivated to move to open
textbooks in order to save students money. F5 geavan example:

The textbooks we have, they're good, but they'rexpensive. And, as an instructor, I'm

really conscious of the costs to my students, ealpbecause we live in a rural area and

the economics of our area is not that great. (F5).

And later, F5 stated:

But, I'm finding about half of my students pick tihee online book and half of them pick

the paper book. | asked them, for one of theirgassents, which book they picked and

why? And, invariably, the answer for why | pick aper book was because it's easier to

read on paper. (F5)

Many of the themes identified in the literatureiesw were congruent with study
participants’ statements, including the importaoteaving the students money and the concerns

over a preference for printed material over digitdlis finding speaks to the importance of

providing the students with options. As Allen (2Dh0ted in the Student PIRGS report, the best
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materials are device-neutral and allow studentetude for themselves how they want to read a
textbook. M6 emphasized the point about choice,

But, free versus $260 to our demographic is a big.d'd say about 70% of our
population, our college population is on finana@al. And 20% of our entire population
lives under the poverty level. So, $260 is a lotnainey. (M6)

However, cost to a student enrolled in a courseneashe only factor educators
considered. The ease of access to open textbasaksrade them easy to review, which from
F2’s perspective was an asset for the communiltyashers that she teaches.

Oh, another advantage that we found with the opekdwas that students could
preview the book to see what kind of course thesed@oking at before the semester
began. We hire a lot, over 100 adjunct instruceash year. They can also look at the
book to see if this is something they are going/amt to teach from. Transfer committees
who are deciding whether to tie credit for thissslar not can look at the textbook that
was used and don't have to wonder does somebamly itepartment have this one their
shelf so we can see if the level of this book igrapriate and covered the right topics.
(F2)

With the goal of illustrating how a student peraglthe use of an open textbook, M1
read to me an email he had received from a Psyghaiudent:

Being a mature student on a tight budget, not ltptorpay $120 for a textbook is a big
deal. That's one of the many reasons | really egjdiie free textbook on research
methods. Having many years of school left it wdaddnice that more teachers and
schools could use these kind of books to help ¢tdilkeome of the financial strain that
students like me face. (Student letter quoted by M1

M1 continued:

So that's a very representative quote | think. dmlee's a mature student but the younger
students certainly felt the same way. | think ohthe more gratifying things was on the
first day of class when | met with them and wergrathe syllabus and everyone is
wondering--they've been to the book store and dad'the textbook there. And it’s like:
textbook is on the course website? What do you &l no, it's open and it is for free
and so on. Really? There was this wonder in thais & was fabulous to see. Very
positive feedback. That quote would be quite regmeive. (M1)
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It is worth noting that M1 seemed very delighteth#t student’s response to open
textbooks, and the positive affirmation that usipgn textbooks was the right thing to do. He
spoke in terms of morality during the interview aowledging that by doing so, he felt he had
further solidified in himself the importance of ngiopen textbooks and other OERSs.

The concern for students demonstrated that mamyagters were in touch with the needs
of their students, especially in low-income aredso, the participants interviewed were
sensitive to the ways that students preferreddeive the materials.

Academic Culture: support and barriers for implementing open textbooks

One of the themes that every participant discussedacademic culture and the role it played in
adopting open textbooks. In some ways that meatritmiting the use of OER to only textbooks,
and using other components of OER, or a desirarfolllary material.
Participant F1 had a very positive experience waykiith a team of people to provide
open educational materials:
I'll never forget how I felt that day | felt thaias just vibrating with excitement about
what open materials could mean for my students. gnthat was really the beginning of
this major shift in my whole paradigm of how | falbout education and teaching. So we
spent that summer—we had this ridiculous timelne had 6 weeks to really learn about
open educational resources, mine the resourcespprges together. We didn’'t have a
whole lot of help, we just hadn't learned a buntlessons yet. We worked with
collaborators across those other institutions Bitlgpe and phone and we put these
courses together. We actually built them initiaySakai (Wheeler, 2004) so we used
open source software in our learning managemergrsywhich was really painful
because we all really resisted. It was just towgfat there. (F1)
Although she initially resisted the use of openenat, F1 later embraced the idea. The
hesitancy came because it was such a drasticfisiniitthe way she had previously been working.

Her conversion into open education was somewhatmet as she now works on an open

initiative to help others implement OER.
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Three of the participants alluded to strong margieratives in open education and
recognized a scale in interest with OER. F1 said,

| definitely see where faculty kind of fall and sermof them are fringe like me, and some

take a slower or more skeptical approach. That#iine—we have to have that balance

otherwise the crazy people like me jumping off ldege and having so much fun—we've
got to balance each other. (F1)

F1 felt she was very much of the fringe in term&@f work with open education. Both
she and F3 were in roles where they supported ©thehe use of finding and implementing
open textbooks. F3 stated,

[F3 describing the words of a colleague] We areidedge. And some of them are like,

"I know what OER is, but | hate it, and I'm neveirg to do it, never in my career."

[laugh] Um, and then there's the people who aes liEh, I'm a little interested, but |

don't have time for it." And then there's the peopho are like, "I kind of am interested
and | want to know more." But, um, at the other ehthe scale are the total zealots. (F3)

M3 on the other hand, opted to implement an opetboek in the class he taught and
then communicated the importance of open educétimugh blogging and attending
conferences. When he met resistance to the ideapdémenting open textbooks, he looked at it
as an opportunity to change someone’s mind. M3 said

| think maybe inadvertently when | encounter that sf an opinion or that sort of

perspective it maybe inadvertently strengthens wmy attitudes on the other end.

(smiling) simple because every time | have to thleeargument and make a persuasive

case for open textbooks then naturally my opingnawitate to the extreme as well. (M3)

Several participants noted a relationship betwhem academic culture and the ability or
inability to implement open materials. Eight of {herticipants were from colleges, and many of
them stated they had a small group to work witbroter to select textbooks. Sometimes working
with these groups created friction. After retirifi® stayed in communication with her university,

and she could easily recollect what working ascaigito select an open textbook was like. F2

stated,
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It would have been nice to have people not fightiog every step of the way. | don't
know how to overcome that, that's just universilitics again and they were going to
fight you and they did. If | can share a story wjtu | told you that | was doing a little

bit of editing on this OpenStax book while | havéold them I'm doing that because that
would just be like the death knell to the whole @atitm of that book and truthfully what |
have seen in that book so far | wouldn't ask themdopt it anyway. Anyway | told one
of my friends who in turn passed it on to the hefthe introductory text committee, and
she sent out an email saying oh [F2] sent us adirdnother free open book that we can
take a look at. Her dean, who is our former disecgthair, as well as a bunch of other
people jumped in saying WHY IS SHE STILL INVOLVED ITHIS and we shouldn't

be listening to her. | wasn't even recommendinglang | was just passing on the
information that there is such a book and likeidl $avould not recommend the book
unless it changes drastically from the chapterltsatv. | would not recommend the book
for them. But they are under a mandate from theao#léor to include open textbooks in
their review process. (F2)

Two of the participants mentioned engaging witfbeatian for open textbooks, and one
participant had experience as a librarian, andretimeentioned instructional designers or
eLearning specialists as important to OER adogiiocesses.

| know, 1, it's hard for me to see the negativeesdfl OER other than the time it takes to

do it [laugh] and the investment the institutiors ha make in it. But, I'm a little biased if

you can't tell. (F3)

All of the participants stressed the importancewf-in from educators in the move to
use open textbooks. No one felt as though it wanddk to force teachers to use open materials.
Additionally, all of the people interviewed feltahthey had the support of their administrators in
implementing open textbooks. As M3 succinctly putthey seem to have drunk the Kool-Aid
as well.”

Copyright knowledge

Copyright is complicated. Participants liked CneatCommons because of the ease-of-use

it provides for them in determining how they aréeab use or modify the content. M5 noted,
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| like the way it [Creative Commons] is brandedah look around the world and know
what this license means. It means something toustdike Ford Motor company means
something to me. (M5)

M5 was the most candid about his use of educdtroagerials prior to using open
textbooks or other OER.

Well you'd bury things that may be copyright onirsternal portal and you hope that they
never show up and do a comprehensive audit onpatal because you've copied all
these magazine articles and shoved them up thdraamneally sure of exactly what the
rules are. | don't think one teacher in a hundrealks those rules. | think most of us
would play the game and beg for forgiveness ratien ask for permission. | know the
rules changed recently and | attended a briefirtthay sound like they are a lot better
for us, but I notice that there are not too manieagues at the briefing. (M5)

F1 expressed similar sentiments about the way @ee@bmmons simplified licensing
but added that it has also made it easier forungdrs to find OER.

Creative Commons has done so much more to makesytte understand too. So the
three levels of licensing is really great. Bein¢eaio use Google search, the advance
search, the Creative Commons search is one of thagewins for being able to mine
the breadth of OER that is out there and contintongrow. (F1)

However, while she enjoyed the simplicity of theelising, she recognized that using
OER meant a big shift in how some people find asel materials.

It was just understanding copyright, understan@@ngative Commons licensing as much
as | adore Creative Commons licensing it is a wiblé in how we look at materials
from copyright to then. Oh so some materials |ljcahuse and jut attribute, but other
materials | can use but just not in a commerciakbé-1)

M6 came to the interview after a meeting with lo#lege’s new e-learning advisor,
which he called good timing. He described what Ib@en discussed in the meeting and how it
could be helpful to his colleagues.

Uh, well, he talked about copyrights, and how townand how to get help if we aren't

sure whether it's copyrighted or not. And, um, badlso talked about, um, well, for

most of the faculty there were part-time employéexl, so, | think a lot of them maybe
didn't even know it was an option, so just lettihg faculty know that there were things
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like that out there, um, was part of the conveosatAnd, then, he showed us a few of the
sites, um, like Khan, and MIT Open Course, jusyao could get a feel for what they
look like. And, then, we talked about how you migke them(M6)

There are many conversations to have about copyaighaccess. While it may seem
remarkable to some that instructors are using nadéexithout being sure that they have the
permissions to, many of the educators are parttaoelty working at multiple places and using
content that was provided for them. And many firid instructors feel pressed for time to
update their courses. M4 spoke about copyrighténtnited Kingdom and the ways in which he
has communicated the rules of copyright.

It can be, | mean licensing is a conversation ifnaiu chose to you can have the

conversation with lawyers and they can make itigdooever and be really confident

about. | mean it can be actually we've tendedmpBfy it quite a lot and it goes
something like did you make the content yoursdliu didn't make the content

yourself have you got the explicit permission @ gerson that actually made it to let you

use it and if the answer of either of those quastie no than you probably shouldn’t be

using it. | mean there's kind of always exceptigms look at something like author
works, public domain stuff and there's also theiargnt about the current abhorrent state
of affairs in which our cultural heritage is actyalopyrighted all the stuff in our head,

all the references to popular culture that we nadkthe time we probably shouldn't

actually be making because people own them. | wasby talking to Jim Groom, that

these are the things that | actually grew up vhithltiooks and the music and all the rest
of it and if | can't actually use that then it'srexihing I've added value to that | can't take
anything out of. (M4)

The theme of copyright seems to indicate that tieeaelow-level of understanding about
using materials for educational purposes, andniag affect the way many people perceive or

choose to use open textbooks.

Quiality, selection and implementation of open textboks

“I think one of the big barriers has been that gdarumber of the open textbook projects

haven't actually planned for implementation,” dslid. The participants brought up similar
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concerns to those identified in the literature egwabout the quality of open education. Most had
experienced initial concern about the quality thaly said were latter assuaged.

As F3 mentioned, many educators in her experierare wiso associating overall
appearance of the open textbook with the qualithefmaterials. She would often send the best-

looking resources to instructors.

| know that, when I'm working with faculty and Irgethem an OpenStax college book,
because those look so pretty [laugh] and they likeka textbook you're comfortable

with, it's a lot easier to convince somebody topdbat. But, | also know that there are
some super amazing, quality open resources oud that look like web pages that were
made in 1996. And they're not bad resources. Té@yst not as easy to read. So, it's one
of the things that we have to deal with, as a comtywf open users, is making things
kind of fit what we expect a resource to look lik@w. (F3)

In her work as a librarian, F3 wanted to find spicgeople to use whatever resources

fit them. F3 said,

| want everybody to be—I kind of want to live ingtperfect world in education where
everybody's teaching with what makes them happy;. IBull say that | get really
frustrated with the comment that open resourcestageality resources. | don't think
that's true anymore. | think in the beginning itswearder. But, | think when you're
translating quality to prettiness, that's not regliality. (F2)

However, the concerns about quality were not tpiatifounded. F2 did experience

issues with implementation that were tied to qyak2 stated,

Obviously there are lots of problems with free bmdRne problem with this particular
free book is that Flat World decided to changerthesiness model and it is no longer be
free. Fortunately by that time we already had amoaded revised customized copy of
the book so we went ahead and we're still usinglite other problem is you've got to
create a lot of your own materials and there'sdbtsther problems too that | could go
into. But from the student perspective | think @sva success. (F2)

Participant M2 drew on his years of experience @atoling open-source and open education

evolve to describe the way he viewed the presgmioaghes to open textbooks. M2 said,
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It's about oh let's create an open textbook. Budahd they will come sort of notion but
nobody has planned for implementation. The onlygmtd have seen that is actually
thinking this through more carefully now is the Gam Open Textbook initiative. | think
they are planning carefully for implementation. Wy | would run an open textbook
project, as Campus is doing well, ok yeah we'llpmrpyou in developing an open
textbook on condition that you are going to tedcBimple as tha(M2)
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Chapter Five: Reflection, Conclusion, and Recommerations

The purpose of this study was to gather the livgubgences of educators who had been
involved with open textbooks. What became appdrent an analysis of the data were the
varying ways that people became involved in oparcation. Commonly, there was an
individual who influenced them and whose views resbnated with their beliefs and values. At
the same time, despite people being interestegen textbooks, open education, or OER, some
of the participants conflated free or freely avaligawith open. This indicates remaining
confusion between the concepts of free and opecatidnal resources. As Porter (2013) noted,
OER is a recent innovation that has not yet becoegrated in mainstream educational practice.
He also noted that there were existing culturaléssand norms within the academy that
hindered the adoption of open education and itstigess in higher education.

Interpretive phenomenological analysis worked vigglithis study because it allowed
space for the researcher to reflect on her ideagtaipen education and open textbooks while
also reflecting on the lived experiences of otheliswvever, IPA is a complex philosophy with
specific crossover and variances to other typggehomenology that were being learned while
the study was underway. One way that | improvedchupith practice was the pacing and
flexibility in the questions. Although never rigidth the flow of conversation, the finals
interviews more closely resembled relaxed convensatithout my having to return to my notes.
On reflection, | could have asked participants mlyithe interview to feel free to email anything
else they had not thought to say. While | did aklemsending the transcripts, some time had

passed since the initial conversations.
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With open textbooks in particular, there remaineahe question about what constituted a
textbook—especially when looking at an all-digitesource. Furthermore, there was a clear
parallel between Pitt's (2014) key findings condegreducators having trouble finding
sufficiently high-quality open products, knowing evk to find OER, and not having enough
time to look for suitable resources. Although ivisrth noting that Pitt’'s research is in the
preliminary stages, these finding were congruett siatements made by the participants of this
study.

Not surprisingly, each individual spoke about thademic culture of their institutions or
organization. Academic culture and self-determorat-academic freedom—are all a part of
what makes up the experiences of an educator ttgiagopt or create an open textbook.

Community played a large role in the decision okt the participants to engage with
open textbooks or other forms of OER. In some gabescommunities described were small
groups of people working together to create an aeettbook. In other cases, participants
experienced community by attending conferencediatahing to well-known voices in the open
education movement. Several participants identifieividuals and specific projects that
encouraged them to explore OER in greater detail.

Open textbooks may not be a worldwide solutiorotedring costs in education as the
two participants outside of the US and Canada atdat In their experience, textbooks were
rarely used in the teaching and learning processebich they have participated.

A comparison between the themes in the literatndethe themes that emerged from the
data analysis revealed some overlap as well as &teas that had not been detected or explored
in great depth. There were concerns about qualitiysaistainability of open textbooks as well as

concerns about the lack of ancillary material; thés identified both in the review of the
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literature and in the data gathered by participaitsvever, given the formative nature of open
textbooks, trust and experience were not yet iategrinto the way the participants had been
thinking about the phenomenon.

The definition of “quality” for an open textbookesaed to differ in the participant’s
viewpoints and experience. Another theme that setusurfaced was that open textbook
implementation did not happen in isolation to othiements of open practice or OER.

Despite concerns for the students being raised| ipadicipants, there was only one
mention, by F1, on the possibility of student vdietping to bring focus to open textbooks.
Overall, the tendency to talk for student conceans] without student input, illuminated the
notion that traditional thinking about the studezdcher model was still common among the
majority of the participants.

This research provided an exploratory perspectivéhe lived experiences of educators
using open textbooks. Due to the qualitative natdithis investigation, it was not possible to
generalize the study participants’ experiences ofitén textbooks to other instructor’s
experiences with open textbooks, and further rebeaould be required to ascertain if these
experiences are common for other individuals wheehaorked with open textbooks in other
settings. Each experience the participants offerasliunique and deeply contextualized to their
own workplace, organizational culture, teachinggeuphy, and personal outlook. The findings
should be read in this context.

Participants often mentioned resistance from atistructors as a barrier to widespread
adoption within their institutions. Much of thesrgtance was based on concerns around the
guality of material as well as unfamiliarity aroutie practice of adopting open educational

resources. The ability to reach out to colleaguesaaldress concerns is likely to be integral to
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the success of open textbooks. Additionally, thedeiv of impact for open textbooks is small.
Most courses are static after development. As dstrated in the interviews, most educators
began to think of adding new resources on a tlrdiee year schedule—based on the cycle of
their textbook editions. During this time the effoof librarians, personal learning networks, and

presentations or conferences were most successfehaching the educators.

It appears that there are many reasons an edunatodecide to implement an open
textbook. The preliminary study shows that educatoe rarely focused on only open textbooks,
and like traditional textbooks, the availabilityaricillary materials make adopting these
resources more appealing. The study also undesstioeevaried definition or interpretation of
what constitutes open by the participants. Funtbsearch is required to discover the role that
definition plays in a culture of openness, eitliieotigh academic or open-source communities.
However, the varying definitions indicate that opextbooks or OER have not yet become
mainstream. The fluidity of definition points tosdussions of open education, as well as praxis,
still being formative. In order for the saturatiohopen education into the mainstream to occur,
continual outreach to educators, carefully targétaiding programs, better search and storage
tools, and support for the communities of pracitmplementing open textbooks—all issues
raised by the participants—would assist in creatimgreness and willingness to use open

textbooks or other OER.

The inductive character of IPA requires that theoties discussed are derived from the
data, rather than the other way around. By lookitilpe data and attempting to see open
textbooks from the viewpoint of the interview paipant, | believe that more questions than

answers emerged. As | reflect on the research, d@mnizant of the complexities experienced by
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educators in higher education. As | mentioned @liierature review, open textbooks and OER
operate as an ecology. They are part of a holistncept, not an individual feature. Despite OER
use being strongly correlated to the rise of adblestechnology, merely focusing on technology
reduces a nuanced phenomenon to technologicahuiatem. There was much to be gleaned
from speaking to the individual educators workimgimdividual projects. For me, the most
notable takeaway was that for a novice to openathrcthere is more of a concern for the
guality than a concern for the community—but thenowinity of open education is greatly
influential in determining whether an educator Wwidlcome involved with OER. With that in
mind, | have come to believe that distributed comities of practice where members are
involved in open education will greatly contributethe use of open textbooks, and other OER

in higher education.
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Recruitment Article

Calling open textbook advocates: Danielle Paradista/to speak with you
December 12, 2013

We recently interviewed Danielle Paradis, a graelgaident of Arts in Learning and
Technology at Royal Roads University, who is stadyeducators’ and librarians’ experiences in
implementing open textbooks.

We asked her five questions about her researchvagdt's important to the future of post-
secondary education.

1. Why did you choose to focus on open educatal resources?

Open textbooks are only a small part of open edutaltresources (OER). | discovered a
research gap between open textbooks and the pebpléecide to implement these resources.
By looking at the lived experience of these peopie can come to understand what makes open
textbooks appealing. That may help instructorsahians or organizations working with open
textbooks.

There isn’t much research that has focused on éshscand instructors. Lots of work has been
done with developing and implementing open textlspakd lots of research into the costs and
guality of OER and open textbooks—I want to heanalthe praxis.

2.  What generated your interest? Who or what hainfluenced your thinking?

| became interested in open education when BCcaiapesutive Director David Porter, now

my thesis supervisor, came to speak to my cohdrbgal Roads. He delivered an impassioned
presentation around open education and open edoaltesources beginning with the Universal
Declaration of Human Rights, article Zbzeryone has the right to education. Education ISl
free...elementary education shall be compuls®hys declaration stuck with me. | am a strong
believer that education can improve lives.
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3. Tell us a bit more about your research.

My research proposal and subsequent literaturewetglls me there is a lot of contextual
information around open education, OER, and opetho®ks. There is also a lot of debate
around what “open” means does not mean. I've fahede are a few organizations that
appropriate the language of open education witfalawing the principles.

I’'m fascinated by Google trends and what peopldarking or searching for online. People are
aware of both “online textbooks” and “free textbebkut “open textbooks” are a small blip
outside of open education circles.

4. What's next?
My next stage is interviewing. That's why | reacleed to BCcampus. | am actively looking for
more participants.

5.  How can people reach you to find out more?

I am currently recruiting for at least 10 particips Interviews will take about an hour each.
And, I'd like to talk with people over the next femonths.

The best way to learn more (or get involved) isdatact me at [email]

From*“Calling open textbook advocates: Danielle Paradiants to speak with you”
BCCamups.ca. December 12, 2013. Reprinted undega@i@ Commons BY 3.0 license.
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Appendix B Consent Forms

Letter of Invitation for Research Participants

Dear

| am conducting a survey as a requirement for mgtiteof Arts in Education and
Technology degree at Royal Roads University. Thrpgae of the study is to examine the
experiences of instructors in the adoption of Opextbooks or other Open Educational Resources
(OER).

Open Educational Resources have been defined By/ilham and Flora Hewlett
Foundation as, “teaching, learning and researdauress that reside in the public domain or have
been released under an intellectual property le¢nst permits their free use and re-purposing by
others.” Open educational resources include fulkses, course materials, modules, textbooks,
streaming videos, tests, software, and any ottws,tmaterials, or techniques used to support acces
to knowledge".

Instructors and librarians can provide very infighinformation about their experiences
with the implementation of open education resourdégh your help, we can gain insight into OER
and open textbook adoption practices.

If you agree to participate, you will be askegbésticipate in an interview (which will take
approximately 60-90 minutes and will be recordedjarding your experiences and opinions about
OER implementation. The information you providelwg kept confidential. Neither your name or
any identifying information will be published, neill anyone else be able to see your answers.Il wil

be asking you to respond as an individual, not @peesentative of your institution.
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If you would like more information about the research, or to be made aware of the results, please

contact Danielle Paradi$hank you for your time and I look forward to your involvement.

Pre-interview informed consent information

Adapted from Guidelines from Health Canada (n.d) To Obtain Consent of Individuals Over 18 years
of Age:

You have been asked to participate in a research study investigating the experiences you have
had during the implementation of OER.
If you agree to participate, you will be asked to participate in a semi-structured interview via a
communication tool such as Skype or Google Hangout. The information will be recorded using a
computer-recording device.

This study will involve minimal risk of discomfort. The probability of harm and discomfort are
unlikely to be greater than your other daily life encounters. Risks may include emotional discomfort
from answering survey questions or interview questions.

¢ You will not directly benefit from participating in this survey although indirect benefits will

include elevating our understanding the experiences that educators face implementing OER.

e You are free to cancel the participation at anytime during this interview just provide a verbal

withdrawal.

¢ Although the findings of the study will be published, no identifiable information will be

included about individual participants

e There is no compensation offered for participation of this survey.

Please confirm that your consent is being given voluntarily. You may refuse to participate in the

survey, or any part of the study. If you chose to participate in the study you may withdraw consent at
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any time without negative impact on your relatianth Royal Roads University or any other
participating institutions or agencies. You wiltedve a signed copy of this consent form for your
records.

Before we begin, do you have any questions?
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Appendix C Interview Guide

Primary Research Question

What are the experiences of educators or libramnegarding the implementation of open
textbooks?

The primary research question for this thesis igguiry into the current experiences around the
implementation and adoption of open textbooks.illtalso help to establish the extent to which
participants who use open textbooks are immersdtki©ER community. Knowing this can
assist organizations and communities of practicssisting educators and librarians towards
implementing open textbooks, and possibly othencmirce material.

Fact Sheet

Record general, non-identifiable information abpaitticipants. Gender, age, position in
company, number of years involved in company, nurobgears familiarity with open
education.

Guiding Questions

Where did you first hear about open textbooks?

Do you remember what your first impressions of ofgxtbooks were?

Have you ever attended a workshop on open text¥ooks

What motivated you to use open textbooks?

How does your teaching philosophy intersect witingi®pen textbooks?

How would you describe your experience in implermgnopen textbooks?

What do you think of the quality of open textbooks?

When you were looking through open textbooks degdvhich ones to use what was the
deciding factor for you?

Did you revise or remix the open textbook you deditb implement?

What sort of support is needed to make open tekeostainable to you for teaching and
learning?
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Appendix D Frequency Analysis and Co-Occurrence ofodes
Academic| Community| Concern| Copyright | Intro | OER Quality, Totals
Culture | and Role in| for Knowledge| to and Selection,
Open Students Open| other Implementation
online | Open
learning| Textbooks

Academic 6 4 1 2 24 37
Culture
Community 6 3 6 13 12 20 60
and Role in
Open
Concern for 3 4 22 29
Students
Copyright 4 6 2 8 20
Knowledge
Intro to Open 1 13 4 4 22
OER and other 2 12 4 2 4 25 49
online learning
Quality, 24 20 22 8 4 25 103
Selection,
Implementation
Open
Textbooks
Totals 37 60 29 20 22 49 103




