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Abstract 

This research documents a Participatory Action Research (PAR) project that supported 

the development of a new Indigenous Tourism course within the Master of Arts in Tourism 

Management (MATM) program at Royal Roads University (RRU). Guided by principles of 

Indigenous Resurgence (Simpson, 2011) and anti-racist education (Dei 1996, 2000), the study 

explored collaborative models for co-constructing curriculum that decolonizes tourism education 

and reflects aspirations on Indigenization of education. 

The project was conducted in partnership with Indigenous scholar and curriculum 

developer Jasmine Feather Dionne, MATM Program Head Rebecca Wilson-Mah, and the 

researcher, with valuable contributions from Indigenous educators, subject matter experts, and 

representatives of Destination British Columbia. Semi-structured interviews conducted with 

emerging Indigenous scholars at RRU and non-Indigenous MATM faculty, as well as with an 

Indigenous tourism industry expert were analyzed using Deductive Qualitative Analysis (DQA), 

which combined theory-informed constructs with openness to emergent insights (Fife & 

Gossner, 2024). 

Six themes were identified: history and experiences of the land; Indigenous cultures and 

representation; governance and economies; Indigenous ways of teaching and learning; profiling 

Indigenous tourism businesses; and pedagogy for Indigenous business profiling. DQA allowed to 

capture three more emergent themes: local and global context; Indigenization out of time; and 

legacy of tourism. Together, these findings emphasized the importance of situating curriculum in 

land-based histories, respecting cultural protocols, promoting Indigenous governance and 
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economic autonomy, and treating Indigenous tourism businesses as co-educators through 

relational, experiential, and storytelling pedagogies. 

The study concludes that Indigenizing curriculum requires sustained institutional 

commitment, increased Indigenous faculty representation, and accountability for long-term 

collaboration with Indigenous communities and businesses. By documenting this process, the 

research contributes to scholarship on Indigenous tourism education and decolonizing education, 

offering a model for PAR-based curriculum design as both an educational and ethical act that 

supports Indigenous sovereignty and self-determined futures. 

Keywords: Indigenous tourism, collaborative curriculum development, Participatory Action 

Research (PAR), Indigenization of education, anti-racist pedagogy, Indigenous Resurgence, 

decolonization of education. 
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Chapter One: Introduction 

 In what is now known as Canada, "Indigenous" refers to the original peoples who lived 

on these lands long before European settlers, and who continue to live on these lands, legally 

defined in Section 35 of the Constitution Act, 1982, as First Nations, Inuit, and Métis 

(Government of Canada, 1982). Indigenous Peoples, their language, culture, history, and 

governance systems were oppressed and subjected to destruction throughout the history of 

colonization in Canada, and the impact of those events on the lives of Indigenous and non-

Indigenous Peoples is everlasting. In Canada settler colonialism has persisted and persists today 

through systems that have adapted over time, and Colonialism continues to structure power 

relations in Canadian society. Colonialism as a structure, not as an event, is fundamental for 

understanding historical and contemporary relations between settlers and Indigenous Peoples 

(Coulthard, 2014; Simpson 2016; Wolfe, 2006).  

Since the first contact, Indigenous Peoples have faced injustices and banned from 

practicing their culture, religion, and governance systems. In a broader effort to dismantle 

Indigenous cultural practices and enforcing assimilation, settler colonial policies targeted 

Indigenous collective identity and traditions by criminalizing ceremonies like Potlach and 

restricting the use of native languages by Indigenous Peoples (Carlson, 2021; McRae, 2018). 

Indigenous Peoples were displaced from lands of their ancestors, while resources of those lands 

cherished so carefully over hundreds of years were and are still being exploited by the settlers 

(Coulthard, 2014; Simpson, 2011; Wilson, 2018). For example, as Victoria grew into a colonial 

capital in 1849, Indigenous People were increasingly pushed out of the city. The influx of settlers 

during Fraser River Gold Rush of 1858 intensified the displacement of Indigenous communities, 
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as land was claimed without consultation (Harris, 1997). The Canadian government used many 

tools, including legislation and policy of the colony, coercion, and sometimes direct physical 

violence, or threats of violence to oppress and assimilate the Indigenous population.   

The Indian Residential School system is one of the cruelest acts of colonization 

committed against the Indigenous People (Wilson, 2018; Wilson-Raybould, 2022; Wolfe, 2006). 

For over 150 years, Indigenous children were forcibly taken from their homes in attempts to be 

assimilated through disrupting their connection to language, heritage, and knowledge (National 

Centre for Truth and Reconciliation, n.d.). Effects of Indian Residential School system has had 

an inter-generational impact on Indigenous families (National Centre for Truth and 

Reconciliation, n.d.). Simpson (2016) and Wolfe (2006) write about institutionalized abuse of 

Indigenous youth. In Residential Schools, the colonial government sought an instrument for 

eradicate Indigenous self in young people, colonizing them through education and religious 

teachings (Simpson, 2016; Wolfe, 2006).  The impact of this system has cascaded through all 

facets of Canadian society, with education being one of the most affected areas. For decades, the 

experiences of residential school survivors and the systemic harm caused by these institutions 

were dismissed or excluded from public Canadian education and consciousness. It was not until 

2015, with the release of the Truth and Reconciliation Commission’s (TRC) final report, that 

settler Canadian society began to confront these atrocities on a broader scale and acknowledge 

the intergenerational trauma endured by Indigenous communities (National Centre for Truth and 

Reconciliation, n.d.).  

Formed in 2007, the Truth and Reconciliation Commission of Canada (TRC) created 

opportunities for Indigenous people who attended Indian Residential Schools to testify, have 
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their experiences documented, and contribute to policy recommendations for the Canadian 

government (Simpson, 2016).  While the TRC has made significant efforts, its impact is shaped 

by the broader historical and structural context of Canada’s statehood, which continues to 

challenge Indigenous self-determination today. This highlights the ongoing need to decolonize 

and emancipate Indigenous peoples from systemic violence created by Canada’s institutions. 

Indigenizing education systems is a gesture toward reaching this goal.   

Indigenizing Education 

Indigenizing—education offers non-Indigenous students the opportunity to meaningfully 

engage with and understand Indigenous knowledge and lived experiences (Simpson, 2011). 

Despite centuries of systemic oppression and racism enacted through government policy and 

enforced through dominant social norms, culture, and education, Indigenous Peoples have 

preserved their complex cultural, governance, and socio-economic systems.  

Collectively, Indigenous peoples, communities, knowledge holders, and activists 

contribute to what Simpson (2011) refers to as Indigenous Resurgence. Simpson (2011) 

describes Indigenous Resurgence as the process of revitalizing Indigenous ways of life by 

restoring relationships with land, language, community, and knowledge systems disrupted by 

colonialism. Rooted in the concept of grounded normativity—place-based ethics and practices—

resurgence involves rebuilding Indigenous nations according to their own values, not within 

settler colonial frameworks. It is not about seeking recognition or justice from colonial 

governments, but about creating self-determined futures through everyday acts of renewal, 

resistance, and collective care. For Simpson, resurgence is a radical and generative movement 
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that refuses assimilation and instead enacts Indigenous presence, freedom, and nationhood on 

Indigenous terms.  

Foregrounding Indigenous resurgence, this study conceptualizes curriculum development 

not just as a means of inclusion, but as a process of decolonial praxis. Program design does not 

simply “add-on” Indigenous knowledge as content, but rather provides a space to enact 

resurgence in renewing relationships to place, language, and ceremony (Simpson, 2014). The 

Participatory Action Research (PAR) approach to this research enacts resurgence in taking a 

collaborative stance, wherein Indigenous knowledge holders are at the center as co-researchers 

and co-educators throughout. The course design goes beyond an anti-racist paradigm to live up 

to the central tenet of resurgence: Indigenous peoples, for themselves, on their own terms, and in 

and through the academy. 

Research Purpose and Objectives 

 On completion of a five-year review of the MA in Tourism Management in 2024, the 

School of Tourism and Hospitality Management prioritized the development of a new 

Indigenous Tourism course for the program. The development of a curriculum for the new 

Indigenous Tourism course was assigned to an Indigenous scholar and subject matter expert 

Jasmine Dionne. The purpose of this study is to support the development of a new Indigenous 

Tourism course curriculum by exploring models for co-constructing knowledge in alignment 

with anti-racist education principles. This includes actively engaging in and documenting a small 

PAR project that included semi-structured interviews with Indigenous scholars and tourism 

practitioners. This purpose is aligned with Participatory Action Research (PAR) approach to 

inquiry (Arnstein, 2019; Hormel, 2016; Kapoor & Jordan, 2009) which supports collective 
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knowledge-building and reflection processes that are integral to Indigenous research 

methodologies (Kovach, 2019, 2021). To achieve the goal of developing an inclusive Indigenous 

tourism course, this study is guided by two core principles: Indigenization and Anti-Racist 

Education. These principles recognize the need for Indigenous-led knowledge systems, equitable 

representation, and the dismantling of colonial narratives in education (Chrona, 2022; Simpson, 

2011; Wolfe, 2006). 

Within this framework, the Participatory Action Research (PAR) community focuses on two 

interrelated aspects of curriculum development: 

1. Exploring models for co-constructing anti-racist, Indigenous tourism course curriculum 

within the circle of PAR community, which is led by an Indigenous curriculum developer 

and include Indigenous scholars, subject-matter experts, tourism business operators and 

non-Indigenous faculty members. 

2. Cultivating an understanding of Indigenous-centric and Indigenous-driven narratives of 

tourism experiences and attractions through the course curriculum. 

Research questions that build on the foundation of the aspects outlined above are explored in this 

study through collaboration with a range of Indigenous and non-Indigenous stakeholders that 

come together as a PAR community. The goal is to contribute to developing an Indigenous 

Tourism course in MATM, to offer a curriculum that respects Indigenous knowledge, 

experiences, and desires for their future in the context of tourism. 

Research Questions 

The following questions are designed to achieve the research purpose.  
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1. How might a PAR style engagement led by Indigenous scholars contribute to decolonizing 

the process of tourism curriculum development?  

1.1. What form of consultation process is appropriate for this project?  

1.2. How might the consultation process guide the development of the course curriculum? 

2. In what ways might Indigenous histories, cultures, governance, and socio-economic systems 

be included in the Indigenous Tourism course through Indigenous ways of teaching (for 

example, considering both content and pedagogy).  

3. How might the new course appropriately profile Indigenous tourism businesses and what 

associated pedagogy is suitable for this learning? 

Significance of Study 

In British Columbia alone, there are 200 Indigenous communities with distinct languages, 

cultures, and customs (Province of British Columbia, 2024), along with 500 Indigenous 

businesses that employ both Indigenous and non-Indigenous workers to serve tourists from 

around the world (Government of British Columbia, 2022). Given this diversity, familiarizing 

tourism students with Indigenous ways of life, worldviews, and business protocols is essential to 

fostering respectful relationships in the industry after graduation. 

This Participatory Action Research (PAR) study seeks to develop a collaborative 

framework that integrates Indigenous paradigms (ontology, epistemology, and methodology) 

into the MATM curriculum, aligning with Royal Roads University’s broader commitment to 

Indigenizing education. By actively engaging Indigenous and non-Indigenous faculty, educators, 

and subject matter experts in inclusive curriculum development, this study responds to the 

broader gap in the Canadian education system, which has historically failed to provide adequate 
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support for students seeking to engage with Indigenous knowledges as part of their coursework 

and aims to serve as a model for decolonized and equitable education in tourism management.  

Kovach (2019) posits that involving non-Indigenous faculty members is relevant as it might help 

them realize opportunities to support students who wish to explore Indigenous knowledges as 

part of coursework. This approach acknowledges that decolonization should not be limited to a 

single course but should be considered across the entire curriculum, fostering a more holistic and 

systemic transformation in tourism education. Furthermore, by prioritizing Indigenous 

worldviews, values, and practices, it will critically examine the dominance of Eurocentric 

curriculum models and explore alternative, Indigenous-led approaches to curriculum building 

(Absolon & Willett, 2004; Brown & Strega, 2015; Kovach, 2021). 

While Indigenous tourism in Canada is expanding rapidly, the lack of specialized 

professional education tailored to the needs of the Indigenous tourism sector presents risks such 

as cultural appropriation and the commodification of inauthentic experiences. Smith et al. (2018) 

explained how land, water, and Indigenous knowledges are interconnected at a foundational 

level, and authentic engagement with Indigenous ways of knowledge gathering and sharing is not 

possible without place-based practices. In regard to tourism education, the absence of place-

based learnings and practices involving Indigenous cultures reproduces colonial exploitation of 

Indigenous People. Absolon and Willett (2004) explained the significance of ethical engagement 

with Indigenous communities. Ethical engagement prioritizes respect, cultural relevance, and 

community control. These ethical practices are important tools of decolonization of Indigenous 

tourism because they raise awareness about misinterpretation of the Indigenous histories, 

governance, and cultures pertaining to inauthentic tourism experiences.  The representation of 



DEVELOPING AN INDIGENOUS TOURSIM COURSE 17 

 
Indigenous perspectives in tourism education is therefore essential to promoting ethical 

engagement with Indigenous communities, traditions, and histories. Simpson (2004) critiques the 

appropriation of Indigenous knowledge within Western environmental frameworks, instead 

advocating for land-based education and intergenerational knowledge transmission—principles 

that should inform the development of Indigenous tourism curriculum as well. 

My Story  

The situation of self and reflection on one’s relation to the research environment is 

integral to Indigenous research traditions. Situating self involves acknowledging one’s identity, 

cultural background, and lived experiences as active components guiding the research process, 

while instilling the sense of accountability in the researcher for the value and ethics of the 

research (Absolon & Willet, 2004; Chrona, 2022; Kovach, 2021). Reading through the works of 

Indigenous researchers, thinkers, and educators I started reflecting if there is a tradition of 

situating oneself in my home country – Azerbaijan.  

In Azerbaijani culture we introduce ourselves by introducing our fathers and the place 

where we were born. My name is Məlahət Qurbanəliyeva. My father is Elçin Qurbanaliyev. I 

was born and raised in Azerbaijan – the ancient ‘Land of Fire’. That last part is more than just a 

motto. It is a modern-day interpretation of the name that in the span of millennia evolved from 

ancient Atropatene meaning “The land of Holy Fire” to present-day Azərbaycan. My home has 

been the land of fire for centuries due to abundant oil and gas resources that were buring 

naturally on the surface of the land. The lands were I grew up were named the Land of Fire, also 

for the reason that it was considered the cradle of Zoroastrism – one of the worl’d oldest 

organized religions (Boyce, 1996).  
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I concentrate on this because the origin of that fire was one of the two factors that defined 

the destiny of peoples that have lived on those lands. The second one is the location. Azerbaijan 

is situated on trade routes in between the continents and it has been part of the ancient Silk Way. 

When I think about the history of these lands in the context of colonization I realize that it was 

conquered and annexed dozens of times. The most recent event of colonization that has impacted 

my direct ancesters happened in 1920, when the Red (Soviet) Army invaded young Azerbaijan 

Democratic Republic. For 70 years the Colonial ideology was trying to wipe off the national 

identity of 130 ethnic groups that were part of 15 republics subordinated to the Union of Soviet 

Socialist Republics (USSR). To some extent, this goal was attained. My grandparents and even 

parents were proud to be the citizens of the United Soviet Socialist Republic of Azerbaijan. 

Writing this reflection I am reminded about resilience of those ancestors, who preserved their 

language, despite the efforts of colonial education system that was enforced by the USSR. Only 

after liberating in 1991 we started asking “What defines us a nation?” and turned our heads in all 

directions attempting to self-identify. However I don’t think Azerbaijan nation have any chance 

to do that while it is in the focus of bigger, stronger, and more influential states.  

In some cases, it is necessary to distance oneself from the context to neutral grounds to be 

able to see things in a perspective. I am the daughter of my parents, and I was born in the year 

when my country finally got back its independence. I grew up in times of political, cultural, and 

social changes. I was influenced too heavily by the feelings of nostalgia, resentment, and hope 

that my elders were projecting to their past, present, and future. I realize I needed the perspective 

to understand what can be done to help future generations in Azerbaijan to identify themselves. I 

have chosen to do this work through contributing to the deconstruction of the fabric of colonial 
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education, because I believe that learning is the only way to heal and grow. By focusing my 

research subject on MATM I want to contribute to continued excellence of the program that has 

become a life-changing experience for me. Classroom and experiential learning that I had 

throughout the program courses helped me to discover perspectives that were previously hidden 

from my sight. Stories that I heard and witnessed while studying in MATM helped me to 

recalibrate my gaze inwards to my core. Today, drawing on my values, to the knowledge of my 

mentors and research community I aim to contribute to creating an impactful change that will 

benefit more MATM students. I have chosen to situate my research in the context of Indigenous 

Pedagogies, because I have a sincere intention to give back to the lands where I live, learn, and 

play right now. I also aspire to learn from the experience of the Indigenous Peoples, who have 

been resisting settler-colonialism and who are resurging their sovereignty. 

Delimitations 

 This PAR study came together to examine how collaborative engagement of Indigenous 

and non-Indigenous partners could be arranged to build a curriculum for a new Indigenous 

Tourism course in MATM program in RRU. In this regard, data collection was delimited 

specifically to RRU and Destination BC.  
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Chapter Two: Theoretical framework and Literature Review 

This study is grounded in cross-examination of anti-racist education, resistance research, 

and Indigenous resurgence. Together, these perspectives inform the research design, 

epistemological stance, and ethical commitments of this work, which seeks to closely observe 

and document the co-development of an Indigenous Tourism course in higher education. The 

framework is relational, critical, and transformative, providing tools to interrogate colonial 

structures while making attempt to correlate with Indigenous ways of knowing, teaching, and 

learning. 

Theoretical framework 

Decolonizing theories that critically examine the colonial underpinnings of Western 

education and knowledge production significantly inform the theoretical underpinning of this 

study. Decolonial thought highlights how dominant pedagogical practices often exclude, distort, 

or appropriate Indigenous knowledge systems, while upholding Eurocentric epistemologies as 

universal and neutral. In this light, this study is informed by the work of Brown and Strega 

(2015) who discuss resistance research in higher education. This research positionality centers 

inquiry as a political and ethical practice that is a form of resistance and solidarity with 

oppressed and marginalized groups (Brown & Strega, 2015). Resistance research challenges the 

power dynamics of dominant inquiry and seeks methodologies that support marginalized voices, 

decolonize knowledge, and contribute to social change. 

The research goal of challenging the usual curriculum design processes in tourism 

education and centering the process in Indigenous knowledge systems, can be seen as an act of 

resistance aligned with Brown and Strega’s (2015) commitment to resisting epistemic and 
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institutional colonization. From this perspective, resistance is understood not as opposition but as 

a form of constructive and generative work that makes space for curriculum processes that are 

community-driven and that start from Indigenous pedagogical values. 

The study’s decolonial stance is further informed by Dei’s (1996) seminal work on anti-

racist education theory where anti-racism is reviewed as an action-based pedagogical and 

institutional project that is “rooted in both the theory and practice of doing and undoing racism” 

(p. 12). Anti-racist education, for Dei (1996) is not simply about raising awareness or changing 

individual attitudes. It is an ongoing and political work of questioning and transforming 

institutional and structural inequalities embedded in schooling and knowledge production that is 

realized through challenging Eurocentric status quo, including how race, colonialism, class, 

gender, and other systems of power intersect and operate within schools and universities (Dei, 

1996). Dei (2000) further forwards the argument for thinking about educational transformation 

as an epistemic project, in which Indigenous and non-Western knowledge systems are valued as 

legitimate, relational, and holistic and the curriculum development appears as a process of 

political contestation where anti-racism and decolonization intersect.  

The study is also informed by Indigenous methodologies and Indigenous Resurgence. 

Kovach (2009, 2021) argues that Indigenous research, rooted in Indigenous worldviews and 

practices, centers on relational accountability, knowledge distribution through storytelling, and 

land-based epistemologies. In Indigenous ways of living knowledge production is never an 

abstract, disconnected enterprise but one that emerges from the land, ancestors, language, and 

community relationships (Kovach, 2021). In this context, the theory and methods should be 
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cultivated from Indigenous foundations and not imposed from outside by external academic 

paradigms.  

Absolon and Willett (2004) similarly describe Indigenous knowledge as holistic, 

experiential, and interdependent. This line of thought invites researchers to ground themselves in 

their work in what they call a process of internal positioning. A process that demands 

researchers, including non-Indigenous scholars, to be self-reflexive of their identity, privilege, 

and accountability as they write and represent Indigenous knowledges and peoples. Such 

“wholistic reflexivity” (Absolon & Willett, 2004) is of critical importance to this study, given my 

positionality as a non-Indigenous person conducting research within Indigenous contexts. This 

framework of internal positioning guides me in developing a relationship with research 

participants, approaching curriculum co-development work with humility, and recognizing that 

my position as a non-Indigenous academic need to be constantly earned and not assumed. 

Informed by anti-racist theory and Indigenous-centered ontologies, this explicit and situated 

positioning of myself in the study is not a static declaration. It is an ongoing relational process of 

reflection, learning, and transformation, led and informed by the protocols, voices, and teachings 

of people working on the co-development of the course. 

In conclusion, this study’s theoretical framing is not static or singular. It includes a 

structural critique of colonialism in tourism education and a relational ethic of accountability in 

co-developing curriculum with Indigenous partners. The theoretical grounding of the study aims 

to be decolonial in the work of education and research transformation by centering frameworks 

and approaches informed by the practical goals of the study, including Indigenous resurgence, 

anti-racist education, and resistance research. These theoretical frames not only provide a way of 
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interpreting the data gathered for this study, but they also provide an approach to conduct the 

research with an ethic of care, transparency, and accountability that can contribute to epistemic 

justice and Indigenous educational sovereignty. 

Literature review 

The following themes are explored in this literature review: (1) discourse surrounding the 

Indigenous research methodologies; (2) decolonization of curriculum; and (3) Indigenous 

representation in tourism research and education. This literature review builds on works of 

Indigenous scholars on Indigenous ways of knowing and being, rebounding of Indigenous 

teachings, and integration of those in contemporary education. It also feeds from the seminal 

works on anti-racist education, and democratization of the research with involvement of 

Indigenous partners. By addressing gaps in research, this review sets the foundation for a 

collaborative PAR curriculum development process that aims to honor Indigenous knowledge 

systems and promotes ethical engagement in tourism education.  

In exploration of Indigenous literature, I was gently guided by my Committee Member 

and Indigenous Scholar Jasmine Dionne. Furthermore, I used the RRU Library resources in 

exploring the academic literature. Similarly, I utilized Google Scholar to navigate through 

tourism-related journals and publications such as the Journal of Tourism Futures and the Journal 

of Hospitality and Tourism Management. Following keywords guided my search of scholarly 

secondary research on tourism curriculum development for higher education: participatory action 

research (and PAR), higher education in tourism, tourism curriculum, curriculum design, 

curriculum development through participatory action research, decolonizing curriculum, 

Indigenization of education, Indigenous Resurgence, Indigenous sovereignty, TRC Calls for 
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Action. I have also closely examined gray literature published by relevant DMOs, and the 

Government of British Columbia by using the relevant keywords.   

Indigenous Resurgence and Education 

Understanding of Indigenous Resurgence requires critical review of the concept of 

Reconciliation. Many Indigenous thinkers and scholars have noted stagnation of Canada’s 

Reconciliation project (Jewel & Mosby, 2023; Simpson, 2011; Simpson, 2016). The critique 

from Simpson (2011) and Coulthard (2014) highlights that state-led Reconciliation gestures 

including residential school apologies and symbolic Indigenous rights recognition do not address 

fundamental issues of land theft and Indigenous sovereignty denial. Experts maintain that by 

framing colonialism as a historical aberration rather than an enduring structure, sustains, rather 

than disrupts, the colonial status quo (Coulthard, 2014; Simpson 2011). According to Simpson 

(2011) when Reconciliation efforts fall short of decolonization objectives Indigenous scholars 

find solutions through Indigenous resurgence by revitalizing ancestral values and governance 

structures.  Decolonial futures require Indigenous resurgence along with refusal strategies as well 

as Indigenous-led alternatives. Indigenous Peoples envision their future through decolonization 

initiatives led by their communities instead of state-driven efforts by reclaiming traditional 

knowledge and ways of living (Simpson, 2011; Sium et al., 2012).  

Education plays a pivotal role in Indigenous resurgence by fostering self-determination 

and reclaiming knowledge systems (Simpson, 2011). Simpson's work aligns closely with 

Kovach’s (2021) Indigenous methodologies, which emphasize relational accountability, 

storytelling, and community-driven knowledge creation. In their critique of linear, reductionist 

methods of Western academia Absolon and Willett (2004) emphasized the need for decolonizing 
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methodologies that center relational, holistic approaches to knowledge creation. These 

approaches challenge the settler-colonial framework and inform practical curriculum strategies 

through Indigenous ways of living and learning, such as land-based learning and culturally 

rooted storytelling.  

Coulthard (2014) provides additional theoretical support through a critical analysis of the 

liberal politics of recognition, and through discussing possibilities of Indigenous sovereignty 

through land-based pedagogies. Chrona (2022) extends this analysis further in this context by 

arguing for culturally sustaining pedagogies that actively resist systemic racism by explicitly 

including practices of relational accountability and community building in curriculum. Together 

these sources provide good theoretical and practical grounding for the new Indigenous tourism 

course curriculum, aligning closely with Dei's (1996, 2000) emphasis on educational 

transformation as an epistemic process and providing additional support for the relevance of 

Indigenous resurgence in this area of curriculum development.  

Engagement with and within Indigenous Tourism, including educational practices, 

requires respectful approach based on governance and cultural protocols of each specific 

Indigenous community (Higgins-Desboilles & Bigby, 2023).  In British Columbia (BC) 

Indigenous tourism industry operates through 480 businesses across more than 200 First Nations 

communities and makes significant contributions to the province’s cultural and economic 

framework (Government of British Columbia, 2022). Provincial government together with the 

industry partners have pledged to establish respectful partnerships that empower Indigenous 

communities through self-determination in tourism in accordance with the Declaration on the 

Rights of Indigenous Peoples Act (Government of British Columbia, 2019). To follow through 
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on this promise, Destination BC cooperates with Indigenous Tourism British Columbia (ITBC) 

in creating strategies that strengthen Indigenous voices while weaving Indigenous experiences 

into the provincial tourism narrative. A potential next step in furthering the advancement towards 

Indigenous cultural revitalization in tourism would be raising awareness through educating 

tourism students about Indigenous sovereignty and governance within the context of the industry 

and the province. Collaborating with Indigenous scholarly communities, as well as Indigenous 

tourism business representing organizations such as ITBC within a framework of this PAR study 

could enable integration of learnings from Indigenous Resurgence in a culturally relevant and 

respectful way.  

Methodological Integration: Indigenization in Curriculum Design 

The integration of Indigenous methodologies into curriculum design is a critical 

component of decolonization in higher education. Smith (2012) emphasized Indigenous 

leadership in research and curriculum design and development, as well as foregrounding and 

respecting cultural protocols, fostering community involvement, and promoting self-

determination in all aspects of the process. Kovach’s (2019) relational approach, characterized 

by the conversational method, similarly aligns with key principles of resistance research, as it 

prioritizes relational accountability, reciprocity, and transformative knowledge production 

(Brown & Strega, 2015).  

In the context of pedagogy, Carey and Prince (2015) highlighted the need for nuanced 

engagement between Indigenous and Western epistemologies. Inspired by Martin Nakata’s 

concept of the “cultural interface” (2007), their framework suggests integrated strategies for 

developing curricula that address and operationalize the issues raised by Dei’s (1996) critique of 
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structural and institutional racism, while avoiding the false binary of Indigenous vs. Western 

perspectives. Prince and Carey’s (2015) integrated approach offers a comprehensive and 

practical methodology for designing curricula that are both theoretically informed and grounded 

in real-world experiences, providing students with the skills and ethical grounding necessary to 

work responsibly and respectfully in the field of Indigenous and non-Indigenous relations within 

the context of tourism. Certain aspects of this approach, specifically, grounding the new 

Indigenous Tourism course curriculum on the perspectives of local Indigenous communities and 

tourism businesses could facilitate authentic, respectful, and relevant learning experience for 

tourism students. This PAR project has the potential to offer a collaborative practice between 

Indigenous and non-Indigenous participants towards revealing different perspectives and 

working out common ground for a holistic learning experience within MATM program.  

Indigenous Representation in Tourism Research and Education 

The scholarly literature underscores persistent barriers along with existing opportunities 

for Indigenous representation within tourism education. Most recently, Calvin et al. (2024) 

highlighted institutional challenges hindering involvement of Indigenous People in tourism 

research by looking back at the scholarly work undertaken in Indigenous Tourism field over the 

previous decade. Similarly, Canadian scholars have emphasized that absence of Indigenous 

curricula in professional tourism programs raises significant issues because these programs host 

numerous international students who would gain from learning Indigenous perspectives as part 

of their development (Joppe et al., 2020: Treleaven, 2018).  

Advocating for inclusive, collaborative practices guided by Indigenous methodologies, 

Calvin et al., have demonstrated how collaborative and Indigenist approaches not only promote 
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Indigenization of tourism research, but also facilitate learning and understanding for non-

Indigenous partners how they can contribute to the community empowerment and sustainable 

benefits for Indigenous communities through critical reflexivity. Absolon and Willett (2004) 

invite non-Indigenous, as well as Indigenous researchers for ethical engagement through 

"wholistic reflexivity" and internal positioning. Methodological act of situating oneself may also 

serve as a political act of decolonization, as it reclaims Indigenous voices and centers lived 

experiences (Absolon & Willet, 2004).  

Another perspective that acknowledged and situated Indigenous representation in tourism 

education was suggested by Bellato et al. (2022) within the conceptual framework of 

regenerative approach to tourism. Educational component that is inseparable to regenerative 

tourism experience could be adapted to delivering learning as part of formal tourism education in 

the context of Indigenous Tourism. Land-based and experiential learning shared as part of 

learning activity by an Indigenous community or tourism business could promote authentic 

settings for building relationships and reflexivity in students regarding Indigenous protocols that 

is essential for ethical and respectful engagement (Bellato et al., 2022). The work by Bellato et 

al., (2022) offers critical perspective to this study as it builds on European and New Zealand 

perspectives that the researchers bring in. By holding a potential to apply experience-based 

learning in tourism education, where students would be able to situate themselves on the land or 

in an experience, while building relationships with Indigenous communities and tourism 

businesses a new Indigenous Tourism course would challenge Eurocentric dominance and 

institutional colonialism inherent in traditional tourism curricula. Furthermore, incorporating 

learning about Indigenous histories, cultures, and governance in tourism education through direct 
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engagement with Indigenous communities would facilitate Indigenization of a tourism education 

through both content and pedagogy.  

Summary 

The literature reviewed in this proposal highlights the transformative potential of 

decolonizing and Indigenizing curriculum development through collaborative, Indigenous-led 

approaches. By integrating Indigenous resurgence, methodologies, and participatory practices, 

this curriculum design project can serve as an example for fostering Indigenization and ethical 

engagement in curriculum design for Indigenous tourism courses. However, review of the 

literature indicates that significant challenges remain, including institutional resistance and the 

ongoing impacts of settler colonialism. Addressing these barriers requires sustained institutional 

commitment, meaningful partnerships with Indigenous communities, and a willingness to 

challenge dominant Eurocentric paradigms. This study aims to contribute to these efforts by 

exploring alternative pathways for curriculum development that not only center Indigenous 

perspectives but also contribute to creating a systemic change within higher education. The next 

chapter will discuss applicability of collaborative and participatory research methods for 

development of an Indigenous Tourism course curriculum. 
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Chapter Three: Research Design – Methodology and Methods 

This study is shaped as a collaborative engagement between Indigenous scholars, 

knowledge holders, and subject-matter experts, as well as non-Indigenous faculty members to 

support the lead curriculum developer to build a three credit Indigenous Tourism course for the 

MATM program. Core members of the research community (hereafter, core research group) 

were: (1) Malahat Gurbanaliyeva – Master of Arts in Tourism Management (MATM) degree 

candidate; (2) Jasmine Dionne – Assistant Professor and Indigenous scholar and curriculum 

designer; (3) Rebecca Wilson-Mah – Associate Professor and MATM Program Head. Grounded 

in the Indigenous research paradigm and guided by the framework of anti-racist pedagogy, as 

well as decolonial and relational theories, this study examined ways of Indigenizing curriculum 

in post-graduate tourism education through a collaborative dialogue with Indigenous scholars 

and other (also non-Indigenous) partners in a PAR style project.   

Research Design 

While working on the research design for this study the core research group had debated 

around classifying the research methodology in terms of the degree of the researchers’ 

participation. Over the last several decades Action Research (AR) and Participatory Action 

Research (PAR) have become essential tools in applied social research, particularly in 

community-driven and people-centric projects. Both AR and PAR are seen as alternatives to 

traditional research paradigms like positivism and functionalism, which are more mechanistic 

and less inclusive (Rowell, et al., 2017). Furthermore, AR and PAR are a family of 

methodologies grounded in lived experiences, aiming to address significant social problems 

through collective action (Reason & Bradbury, 2006). 
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AR is characterized by its emphasis on collaboration, reflection, and the direct 

involvement of individuals in the research process, being a democratic process designed to 

bridge the gap between theory and practice (Bradbury & Reason, 2003). Chevalier and Buckles 

(2019) explained that although AR typically involves a closer collaboration between the 

researcher and the participants in comparison with that of more traditional research paradigms, a 

distinction between the two remains. Furthermore, AR frequently focuses on improving the 

practice or advancing the knowledge, and not necessarily prioritizing equal participation in the 

research design and analysis (Chevalier & Buckles, 2019). 

Alternatively, PAR focuses on participation, action, and research with equal priority. 

Chevalier and Buckles (2019) emphasized how integration of active engagement (participation) 

and tangible steps (actions) could lead to real-world change, while rigorous research should 

contribute to creating of knowledge that evokes societal changes. Unlike in AR, insufficient level 

of participation in PAR would challenge the integrity of the result, therefore it is essential to 

guarantee collaboration where all parties are able to contribute to the research process and 

decision-making (Chevalier & Buckles, 2019). 

Despite their distinct roots, both methodologies share common values centered on 

collaboration, participation, and social transformation (Thiollent, 2011). Thiollent (2011) further 

explained that it is important to restrain from discussing these methods through dichotomy of 

"participatory" versus "non-participatory" research, rather adopt a perspective of spectrum on the 

level of participation which can range from mere consultation to active collaboration and co-

production of knowledge. This nuanced perspective on participation highlights the complexities 
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of these methodologies, which, despite their democratic intent, can be problematic when applied 

without sensitivity to local contexts and power dynamics.  

The experience of this PAR project confirmed that spectrum of involvement of different 

participants in the project could vary at different phases on the example of how the core research 

group have exercised the “participatory” role throughout the study. Depending on the aspect of 

the curriculum building process that was in direct subject of the discussion, the core research 

group have moved through the stages of consultation, collaboration, and co-production of 

knowledge. These discussion sessions were referred to by the core research group as 

“collaboration cycles” in recognition of the process continuity. The role of the facilitator in the 

collaboration cycles was a determinant factor for regulation of the power dynamics within the 

study, which enhanced democracy of the intent. Significance of the facilitator’s role will be 

explored in detail in the next paragraph. Nevertheless, considering that the core research group 

members represented different profile of participants (scholars, subject matter experts, and 

community members), however with equal decision-making capability, it is suggested that the 

design of this research demonstrated dominance of PAR approach that integrated elements of AR 

as exercised by members of the core research group at certain times within the collaboration 

cycles. 

PAR and collaboration cycles 

Historically, presence and involvement of Indigenous voices in tourism education and 

research has been superficial at most (Calvin et al., 2024). A PAR design was chosen as primary 

methodology for this study because it integrated research and participation (Fang, 2018) and 

created opportunities to elevate participants from tokenistic involvement to active control in 
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curriculum development (Arnstein, 2019). Providing a flexible framework for collective 

knowledge construction, PAR also offered a potential to facilitate understanding of what 

inclusive and anti-racist curriculum should look like (Fang, 2018).  

Previous experiences of utilizing PAR in curriculum development within Canadian 

context further highlighted the potential for using this methodology to support Indigenous-led 

curriculum development. Weber-Pillwax (as discussed in Kapoor & Jordan, 2009) provided an 

example of integrating PAR into educational reforms in Northern Alberta. This work emphasized 

collaboration with Indigenous communities to address systemic inequities and incorporate local 

knowledge systems into the curriculum. By prioritizing cultural protocols, relational 

accountability, and community-driven processes, Weber-Pillwax demonstrated how PAR could 

challenge colonial power dynamics and foster equitable knowledge production (as discussed in 

Kapoor & Jordan, 2009).  

In PAR the engagement was not limited to just participation in activities but involved an 

ongoing, reflexive process where the roles, goals, and contributions of all parties were 

continuously negotiated. It progressed in dynamic cycles that adapted over time based on the 

evolving needs of the project and the participants (Chevalier & Buckles, 2019). Conducting this 

research in such a setting enabled documenting the process of curriculum development for an 

Indigenous Tourism course through incorporating Indigenous, and to some extent non-

Indigenous participants’ perspectives, expectations, and needs. 

Dynamic cycles of PAR engagement further allowed the core research group to 

collectively discuss and agree on power and authority distribution for each aspect of the study 

individually. The first engagement of the core research group was dedicated to introductions and 
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sharing expectations of each party regarding the study, as well as how each member envisions 

the process, and its outcomes. Cebrián (2017) suggested that the facilitator(s) in PAR help guide 

participants through reflective processes, creating a space for critical discussion, and supporting 

action toward the research objective – in this case, development of an anti-racist, Indigenous-led 

tourism curriculum through collaborative co-construction and centering Indigenous narratives in 

tourism education. Facilitation in this project organically was shared among the core group 

members and such adaptability facilitated responsiveness to changing conditions and emerging 

insights from all ends.  

Second engagement session was dedicated to discussion of the research design and 

methodology. The core research group pledged to turn to Indigenous voices and guidance on best 

ways of including Indigenous histories, cultures, governance, and socio-economic systems be 

included in the Indigenous Tourism course, as well as on suitable ways of developing a 

curriculum for such a course. To achieve this facilitation of discussions involving Indigenous 

engagement was led by Indigenous scholar and curriculum-developer Jasmine Dionne, which 

enabled the research community to center the Indigenous Tourism businesses as core component 

of learning in the new program curriculum and determine meaningful and appropriate processes 

and data collection for the purpose of this research (Cebrián, 2017). 

Subsequent engagement sessions were dedicated to reviewing methodology and data 

collection methods. It was notable to observe co-facilitation of certain discussions, in particular 

those that involved review of interview questions or the pool of interviewer candidates. 
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Research Method 

Data collection in this research was undertaken through semi-structured interviews. 

Chevalier and Buckles (2019) noted that interviews in PAR serve as a means of dialogue, 

reflection, and engagement, rather than just a tool for data extraction. Interviews are intended to 

enhance participation, engage community members in dialogue, and co-create knowledge rather 

than merely collect pre-defined responses (Chevalier & Buckles, 2019). In the context of 

education, interviews offer an opportunity to foster critical reflection that can help reassess 

teaching methods and approaches to curriculum-building. Cebrián (2017) explained that semi-

structured interviews allow for a deeper exploration of participants’ perspectives, while also 

creating an environment where emerging themes and ideas can naturally surface. 

The core research group decided to employ semi-structured interviews as data collection 

instrument.  Three sets of interview questions were developed collaboratively by the core 

research group to explore the Research Questions 1 and 2 addressed to the three segments of 

participants described in the next paragraph (e.g., “see Appendices C, D, and E”). In alignment 

with the collaborative framework of this study, interviews with all three segments of participants 

were planned and conducted with a focus on exploring all perspectives and ideas for the 

curriculum. 

Participant selection and recruitment 

 The study selected participants through a deliberate process guided by research questions 

and the requirements of the research community. Creswell et al. (2007) highlighted how PAR 

requires researchers to work collaboratively with communities throughout the participant 

selection process. The participant selection process in PAR functioned as an inclusive cycle 
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essential to the methodology's ethical basis which seeks participant empowerment and social 

transformation (Creswell et al., 2007). Research community core members identified study 

participants by evaluating their relevance to the research focus and assessing their willingness to 

engage in knowledge-building activities. To this effect, the core research group determined three 

participant groups for this study: (1) RRU Indigenous Education; (2) STHM Faculty; (3) 

Indigenous representatives and other regional bodies from BC destination management 

organizations (Destination BC).  

Through the interviews with RRU Indigenous Education the study intended to identify 

the perspectives of RRU Indigenous scholars’ circle on University’s progress with 

Indigenization, as well as specifically with development of an Indigenous Tourism Course. On 

the other hand, interviews with MA Tourism Management program faculty aimed to capture the 

nuances of individual perspectives regarding the courses they teach, their potential connections 

to Indigenous tourism practices, and any institutional constraints affecting the Indigenization of 

the curriculum. As Kovach (2019) suggested, involving non-Indigenous faculty members is 

relevant as it might help them realize opportunities to support students who wish to explore 

Indigenous knowledges as part of coursework. This approach acknowledges that decolonization 

should not be limited to a single course but should be considered across the entire curriculum, 

fostering a more holistic and systemic transformation in tourism education. Furthermore, semi-

structured interviews were conducted with Destination BC representative, who is also an 

Indigenous person, and community representative, to explore their day-to-day experiences and 

perspectives on gaps in higher education regarding Indigenous tourism representation.  
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Interview Process 

 The core research group worked collaboratively to tailor questions for each segment of 

the participant group and as a result came up with three separate sets of questions that best suited 

inquiry addressed to three different participant groups (e.g., “see Appendices C, D, and E”). The 

PAR design for this research was approved by the University’s Ethics Board. Interviews were 

scheduled and conducted during the months of June and July 2025 through the University 

Licensed version of the Zoom video meeting application. Each interview was set to last 40 to 60 

minutes. In total six interview sessions were conducted with eight participants. Invitations for the 

interviews were facilitated through introductory emails addressed to each participant segment 

separately. For the purposes of transparency and in line with PAR design of this study, the final 

list of interview questions was also provided as part of the invitation letter to participants’ 

attention, along with the consent form and the participant information sheet (e.g., “see 

Appendices section”). 

 In accordance with PAR design, participants’ preferences on the interview settings were 

heard and accommodated. Two of four participants from the RRU faculty expressed preference 

to participate in the interview together, to foster more engagement. RRU Indigenous Education 

representatives preferred a group video conference format altogether as well. Interviews with the 

Destination BC representative was held in an individual format and accompanied by the 

Indigenous scholar and curriculum developer Jasmine Feather Dionne.  Zoom auto-transcription 

option was used to record the interviews. Transcriptions were refined manually with reference to 

recorded audio of the interviews.  
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Deductive Qualitative Analysis 

Fife and Gossner (2024) defined Deductive Qualitative Analysis (DQA) as a 

methodological approach to qualitative research that “weaves the deductive and inductive 

threads of inquiry in order to test, refine, and elaborate” on pre-existing theories (p. 259). DQA is 

well aligned with practice-oriented, community-engaged research approaches such as this study 

because it allows the researcher to work with a particular guiding conceptual framework while 

also remaining open to insights that may arise from collaborative exchange that takes place 

between the study participants. DQA offers an analytic process that does not adhere to one single 

coding approach but rather supports the researcher in intentionally deriving a concept from the 

theoretical framework by allowing them to spot, organize, and make meaning of the data. Such 

concepts derived from the theory serve as interpretative lenses for the analysis and are called 

sensitizing constructs. Moreover, the flexibility of the DQA allows the researcher to stay open to 

refining or expanding the theory based on what surfaces through the data, including themes that 

were unforeseen by the theoretical framework, but could contest or nuance the initial model (Fife 

& Gossner, 2024). Fife and Gossner (2024) defined such themes as negative cases, however in 

this study I chose to identify those as emergent themes considering that in the context of this 

research such themes don’t contradict, rather expands the perspective on data.   

To be as clear, transparent, and critically reflexive as possible, under the Findings chapter 

of this paper I have made visible the analytic process that was involved in this study including 

the decision-making around operationalizing theory, the development of codes, and the evidence 

that supported, contradicted, refined, and expanded elements of the guiding framework. As 

outlined by Kovach (2009) and Wilson (2008), Indigenous knowledge is based in relationality, 
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holism, and ethical responsibility in the processes of knowing and doing. DQA was used in this 

project as a relational practice that aligned with these core principles by creating spaces for 

critical engagement with both pre-existing theory and the knowledge of Indigenous participants. 

In this project, deductive analysis provided a starting point and structure for understanding the 

key concepts being studied that were relevant to Indigenization and Indigenous Resurgence 

while inductive coding made space for community members’ priorities and interpretations to 

shape how this guiding framework was revised. 

A decolonial and anti-racist application of DQA works to counter extractive and 

exploitative research that are often reproduced within Western research traditions through the 

focus on voice, agency, and Indigenous data sovereignty (Gaudry & Lorenz, 2018; Kukutai & 

Taylor, 2016). The back-and-forth process of coding with clear articulation and linking to the 

guiding theory that the DQA required in this project while staying open for the potential for new 

and emergent themes has also called for deep and ongoing reflexivity about my own 

positionality, power dynamics, and responsibility in co-producing knowledge. This was done in 

line with PAR principles, through active and consistent dialogue with core research group 

members, which has supported the mutual goals of relational accountability and epistemic 

justice. Applying the DQA within the context of Indigenous methodological practices such as 

acknowledgement of positionality and relational dialogue with the study participants allowed me 

to capture co-production of the knowledge beyond refining or extending conceptual data.  

The phases in which the DQA analysis was organized and conducted in this research are 

explained further in the following paragraphs. 
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Phase 1: Defining the study framework. The core research group had discussions about data 

analysis approach at early stages of this research. According to Fife and Gossner (2024) 

articulating the research questions and the guiding theory in relation to potential data collection 

and analysis methods sets the pathway to unpacking the actual data in further steps of the 

analysis. Initial concept formulation also involved deep engagement with the relevant literature 

and an interrogation of the guiding theory through Indigenous, decolonial, and anti-racist 

theories and literature to ensure that the approach is aligned with the “relational responsibilities 

[of the research and the researcher] and fits within the community's priorities" (Wilson, 2008, as 

cited in Gaudry & Lorenz, 2018, p. 66). Locating a research question within a theory and 

community priorities therefore facilitated relevance of the analysis to both academic purpose of 

the study, and to the outcomes of it in the context of real-world tourism educations (Fife & 

Gossner, 2024). 

Phase 2: Applied theory. Second phase in DQA requires operationalizing the theory into 

sensitizing constructs. Gilgun (2019) explained sensitizing constructs as tentative analytic lenses 

through which researchers can spot, label, and understand data relevant to core theoretical 

concepts. Following the path of sensitizing constructs, I turned to the research questions, and I 

developed a codebook with definitions of each sensitizing construct and notes of how it might 

appear in my data (e.g., “see Appendix F and G”). Berger (2013) stressed that this phase requires 

reflexivity and transparency from the research to prevent potential simplification of complex 

lived experiences. Therefore, I defined operational terms clearly and documented to provide 

analytic rigor and allow for others to judge the fit between the theory and the evidence.   
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Phase 3: Gathering a purposive sample. Purposive sampling is informed by the selection of 

people or data sources that exemplify or bring to bear multiple and varied perspectives, including 

perspectives which may complicate or even contradict initial theoretical expectations (Fife & 

Gossner, 2024). The core research group identified participants that could potentially provide a 

rich and directly relevant insights into Indigenization of MATM program curriculum. It was 

decided to conduct interviews with Indigenous scholars, faculty, and Indigenous Tourism 

businesses, which would enable to link empirical data with inquiry in the research questions and 

the theoretical framework.  

Phase 4: Coding and identifying themes. Iterative coding and analysis were conducted in two 

stages: early and middle analysis. In early analysis, I used deductive codes based on sensitizing 

constructs, while inductively coding unexpected patterns and themes (Fife & Gossner, 2024). I 

also intentionally searched for data that did not fit with or challenged the theories distilled from 

the literature review (Gilgun, 2014). The codebook can be reviewed under the Appendix E In 

middle analysis, I grouped the codes into themes, while critically and systematically evaluating 

whether evidence supported, disconfirmed, refined, or extended the sensitizing theory (Gilgun, 

2014). Themes derived from the analysis are presented in the Table 4.1 under the Findings 

chapter of this paper.  

Ethical Considerations 

I choose to apply a PAR methodology because it allows me to conduct the research by 

becoming a part of larger group of collaborators with shared power over the process, while 

providing opportunity to learn from the wealth of experiences and knowledge that is gathered 

within the said group. Absolon and Willet (2004) highlight that researchers must engage in 
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ongoing self-reflection, questioning their motives, assumptions, and methodologies. The study 

requires both recognition of research's colonial past and active efforts to prevent repeating those 

historical patterns. In conducting this research, I recognized the ethical challenges inherent in 

working with Indigenous populations, particularly given the historical context of cultural 

imperialism in academic research (Hormel, 2016). Through self-reflexivity I have critically 

analyzed my role as an international student from outside Indigenous communities by 

recognizing my advantages and biases in the research process (Nichols, 2009).  

Considering my Western educational background, it was necessary for me to identify and 

manage unconscious biases during data analysis and interpretation throughout my collaborative 

research work with Indigenous partners. I purposefully prioritized Indigenous-led research 

methods to maintain interpersonal reflexivity while safeguarding Indigenous knowledge systems. 

The study design was focused on involving Indigenous partners as co-researchers to guarantee 

their perspectives informed both the research questions and knowledge-sharing approaches. The 

data was provided to participants and stakeholders after it complied to applicable and ethical 

standards. Accurate referencing of Indigenous knowledge was necessary to prevent its 

appropriation. The research process also benefited from improved collective reflexivity and 

responsiveness through these measures.  

Strega and Brown (2015) asserted that purposeful sampling forms the essential 

foundation of anti-oppressive research methods while researchers and participants together must 

manage decision-making processes. In this regard it was important for me to ensure Indigenous 

participants of this study are not burdened with extra intellectual work while making sure their 

voices lead the research process to make it inclusive and respectful of their cultural values and 
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sovereignty. I received continued support from the core research group members, specifically the 

Indigenous scholar and curriculum developer Jasmine Feather Dionne, in making introductions 

of this study to Indigenous participants, as well as inviting them to participate in the interviews. 

By providing the interview questions ahead of time to the participants, I intended to ensure the 

opportunity of informed consent, hence respect the sovereignty of Indigenous knowledge sharing 

processes.  

Summary 

This PAR study employed qualitative methodology to explore collaborative approaches 

to curriculum-building, while simultaneously attempting to identify how Indigenization of the 

curriculum both though content and pedagogy aligns with anti-racist education principles. To 

meet the research objectives, the core members of the PAR group engaged in multiple cycles of 

discussions and collaboration cycles throughout all stages of the project. Furthermore, semi-

structured interviews were conducted with RRU Indigenous Education Department, STHM 

faculty, as well as representatives of the Destination BC. DQA approach was employed for data 

analysis as it was considered most effective for the practice-focused study like this by enabling 

the use of a guiding conceptual framework while remaining open to insights emerging from 

participant collaboration. The findings of the study are presented in the chapter.  
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Chapter Four: Findings 

Introduction 

This study aimed to contribute to the development of an Indigenous tourism course 

curriculum by examining models for collaboratively building knowledge grounded in anti-racist 

education principles. It involved conducting and documenting a small PAR project that included 

semi-structured interviews with Indigenous scholars, educators, and subject matter experts. 

Through collaborative process applied in this research, the study also critically examined 

the use of PAR as a method for equitable knowledge creation and aims to support the 

development of a course that honors Indigenous knowledge systems, disrupts colonial narratives, 

and reflects Indigenous aspirations for the future. This corresponds to the inquiry in the Research 

Question 1 presented below.  

Research Question 1:  

How might a PAR style engagement led by Indigenous scholars contribute to 

decolonizing the process of tourism curriculum development?  

Sub-questions: 

1.1. What form of consultation process is appropriate for this project?  

1.2. How might the consultation process guide the development of the course 

curriculum? 



DEVELOPING AN INDIGENOUS TOURSIM COURSE 45 

 
Applicability of PAR-style consultation process to facilitate collaboration for the development of 

the new Indigenous Tourism course curriculum development was discussed in detail in the 

Chapter 3. Methodology of this paper. 

Research questions 2 and 3 were explored through the data collection process through 

semi-structured interviews. 

Research Question 2: 

In what ways might Indigenous histories, cultures, governance, and socio-economic 

systems be included in the Indigenous Tourism course through Indigenous ways of teaching (for 

example, considering both content and pedagogy).  

Research Question 3: 

How might the new course appropriately profile Indigenous tourism businesses and what 

associated pedagogy is suitable for this learning? 

Thematic findings from DQA 

 The following section presents the seven themes that emerged from the deductive 

qualitative analysis of participant data. Each theme is linked to one or more sensitizing 

constructs derived from the guiding research questions and the theoretical framework. Coding of 

the participant data was done both deductively, as well as inductively. Inductive coding enabled 

me to identify themes that emerged from the data and which I decided to include in the analysis 

to acknowledge potential contradictions, thus support epistemic justice.  

 

Table 4.1  
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Thematic findings from the DQA 

Theme Description Associated 

Sensitizing Construct 

Codes 

1) History and 

experiences of 

the land 

Codes: 

(IH-1) Land-based 

history. 

(IH-2) History of 

colonialism 

(IH-3) Indigenous 

community-led 

storytelling 

 

This theme 

emphasizes the 

significance of 

learning that occurs 

on the land and 

through voicing 

history and 

experiences of the 

Indigenous Peoples 

by Indigenous 

knowledge holders 

Integration of 

Indigenous Histories 

Deductive: 

• (IH-1) Land-based history. 

• (IH-2) History of 

colonialism 

• (IH-3) Indigenous 

community-led 

storytelling 

 

2) Indigenous 

Cultures and 

representation 

 

Codes: 

(IC-1) Indigenous 

culture representation 

through tourism 

(IC-2) Awareness 

about cultural 

protocols 

(IC-3) Respectful 

engagement 

(InIC-1) Ethical 

engagement 

(InIC-2) Recognition 

of distinctions 

This theme reflects 

ways of teaching 

about Indigenous 

cultures with 

emphasis on 

authenticity (first-

person) and 

distinctions-based 

approach to 

pedagogical 

strategies, as well as 

by respecting and 

protocols of 

engagement and data 

handling. 

Representation of 

Indigenous Cultures 

Deductive: 

• (IC-1) Indigenous culture 

representation through 

tourism 

• (IC-2) Awareness about 

cultural protocols 

• (IC-3) Respectful 

engagement 

 

Inductive: 

• (InIC-1) Ethical 

engagement 

• (InIC-2) Recognition of 

distinctions 

3) Indigenization: 

Governance and 

economies 

 

Codes: 

(IGS-1) Indigenous 

Governance 

(IGS-2) Agency 

support in tourism 

There is a critical 

call to shift 

economic teaching 

from Western 

capitalist 

frameworks toward 

Indigenous systems 

of wealth and 

governance 

Inclusion of 

Indigenous 

Governance and 

Socio-Economic 

Systems 

Deductive: 

• (IGS-1) Indigenous 

Governance 

• (IGS-2) Agency support in 

tourism development 

• (IGS-3) Social justice 

• (IGS-4) Indigenous 

economies 

• (IGS-5) Decolonization of 
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development 

(IGS-3) Social justice 

(IGS-4) Indigenous 

economies 

(IGS-5) 

Decolonization of 

Indigenous economies 

(InIGS-1) 

Decolonization at all 

levels 

(InIGS-2) Indigenous 

leadership 

(InIGS-3) Reflection 

on tourism industry 

harm 

autonomy. Indigenous economies 

 

Inductive: 

• (InIGS-1) Decolonization 

at all levels 

• (InIGS-2) Indigenous 

leadership 

• (InIGS-3) Reflection on 

tourism industry harm 

4) Indigenous ways 

of teaching and 

learning 

 

Codes: 

(IP-1) Reading list 

(IP-2) Indigenous 

pedagogies 

(IP-3) Experience-

based learning 

(IP-4) Data 

sovereignty 

(IP-5) Institutional 

Indigenization 

(InIP-1) Diversifying 

teaching instruments 

(InIP-2) Co-

constructing reading 

list 

(InIP-3) Indigenization 

of the faculty 

(InIP-4) Financial 

support to 

Indigenization 

(InIP-5) Progress of 

Indigenization 

(InIP-6) Indigenization 

This theme captures 

how curriculum 

design can be 

transformed through 

Indigenous 

epistemologies, 

including land-based 

and experiential 

learning, 

involvement, and 

inner reflection. 

Indigenous 

Pedagogical 

Approaches 

Deductive: 

• (IP-1) Reading list 

• (IP-2) Indigenous 

pedagogies 

• (IP-3) Experience-based 

learning 

• (IP-4) Data sovereignty 

• (IP-5) Institutional 

Indigenization 

 

Inductive: 

• (InIP-1) Diversifying 

teaching instruments 

• (InIP-2) Co-constructing 

reading list 

• (InIP-3) Indigenization of 

the faculty 

• (InIP-4) Financial support 

to Indigenization 

• (InIP-5) Progress of 

Indigenization 

• (InIP-6) Indigenization out 

of time 

• (InIP-7) Reflectiveness 

• (InIP-8) Voluntary 

engagement 
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out of time 

(InIP-7) Reflectiveness 

(InIP-8) Voluntary 

engagement 

5) Profiling 

Indigenous 

Tourism 

Businesses 

 

Codes: 

(PTB-1) Holistic 

business models 

(PTB-2) Agency 

representation 

(PTB-3) Relationship-

building 

(PTB-4) Distinction-

based 

(InPTB-1) Socio-

economic justice 

(InPTB-2) Variety of 

Indigenous (tourism) 

business models 

This theme explores 

Indigenous tourism 

businesses in course 

content, emphasizing 

associated business 

regulation systems, 

community 

involvement, as well 

as wealth distribution  

Profiling Indigenous 

Tourism Businesses 

Deductive: 

• (PTB-1) Holistic business 

models 

• (PTB-2) Agency 

representation 

• (PTB-3) Relationship-

building 

• (PTB-4) Distinction-based 

approach 

Inductive 

• (InPTB-1) Socio-

economic justice 

• (InPTB-2) Variety of 

Indigenous (tourism) 

business models 

6) Pedagogy for 

Indigenous 

Business 

Profiling 

 

Codes: 

(PBP-1) Indigenization 

of tourism business 

education 

(PBP-2) Indigenous 

ways of knowing. 

(PBP-3) Case-based 

learning ethics 

(PBP-4) Community 

site visits 

This theme captures 

how teaching 

strategies should 

engage with lived 

realities of 

Indigenous tourism 

businesses. 

Pedagogy for 

Indigenous Business 

Profiling 

Deductive: 

• (PBP-1) Indigenization of 

tourism business education 

• (PBP-2) Indigenous ways 

of knowing. 

• (PBP-3) Case-based 

learning ethics 

• (PBP-4) Community site 

visits 
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Theme 1: History and experiences of the Land 

Most of the participants suggested that there is a necessity for a dedicated course that 

would explore Indigenous histories, governance, and economies in the context of tourism. In a 

specific example the Participant A highlighted:  

So, … you've got political movements among powerful urban-based organizations … to 

gain a greater control over how land is used… and in this particular case, they negotiated a very 

successful agreement, which will give them excellent cash flow. … Land ownership is very 

important. Especially in context of Indigenous governance. 

 It was suggested new Indigenous Tourism course to be informed by and structured 

around the history of the land, including the history of colonization, as well as Indigenous 

experiences. The histories of Indigenous Peoples before the contact and since colonization to be 

seen as not abstract or disconnected from the land, but inseparable and from the land itself. 

Participant G on shared that learning about “connections of Canada to rest of the world, really 

with Indigenous People and what has happened” would facilitate refection in students and 

faculty on “how does the community and …the land benefit from this relationship and this type 

of engagement” and consequently, to build relationships within the context of tourism business 

in a way that would be “symbiotic as opposed to extractive.”  

Participants unanimously highlighted that it is imperative for such learning to occur with 

help and guidance from the Indigenous faculty, community members, and Elders to make the 

learning of history sensory and rooted for students.  Participant H explained it as “experience 

[listening to Elders’ talks] that helps you to understand why we're at the place we're at now". 

This was to resist the emotional disconnection of colonial histories and ideas, redefining 
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historical learning as relational to place. This combination of practices also has a role in 

maintaining epistemic sovereignty and can also be seen as a practice of Indigenous resurgence. 

Theme 2: Indigenous Cultures and Representation 

The second theme in the data Indigenous Cultures and Representation’ reflected all 

participants’ shared understanding that the new Indigenous course needs to represent Indigenous 

cultures within the context of tourism businesses and ways of living that are Indigenous-led and 

informed, as well as respectful. Participant A spoke about how they approach positionality 

statement practice in the class by making an “ethical statement about how significant … and 

important it is for students to engage with Indigenous tourism”. Participant B explained how 

discussions gain different “dynamics” with presence of an Indigenous voice in the class: “…we 

got our time, and he [the indigenous speaker] was so great”. Furthermore, Participant D 

explained that presence and participation of an Indigenous subject matter expert, “someone 

who's … Indigenous and understandings can come from that cultural perspective” amplifies the 

learning context and experience. 

Discussions around representation of Indigenous cultures reiterated the significance of 

ethical and respectful approach. Ethical engagement on the end of non-Indigenous participants 

facilitates environment where the protocol of cultural safety is present for Indigenous cultures, 

thus Participant H shared that previously majority of the studies were “done without permission” 

and being implemented in a “wrong way, resulted in harm [to Indigenous Peoples]”. 

Generalization of Indigenous histories, cultures, governance systems through “simplified 

representation of what is Indigenous inside the colonial spaces” as a legacy of colonial past is a 

continued act of discrimination (Participant E). This is something that must be carefully 
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considered building a course that is about or includes teachings about Indigenous cultures. 

Participant H further explained that any and all attribution to an Indigenous community, shall 

come with an explanation that distinctions might be and are present within each First Nation 

community: 

So, I think whatever is going to be included, it's just so important that it's all done with 

permission, and with the specificity that…these are examples, and it is not meant to be 

robust. It's not going to be unless your… course is entirely geared to all the… all the 

beautiful nations around the province. 

Theme 3: Indigenization: Governance and Economies 

This theme is characterized by participants’ assertions that Indigenous governance 

systems and economies should be central to the knowledge base of a curriculum. Participant A 

highlighted that reflection of Indigenous governance systems as both formal “hereditary 

systems", “treaty and pre-treaty discussions”, and informal “land ownership” and “community-

led leadership structures” in tourism education is critical. A capitalist paradigm in mainstream 

tourism education was also criticized, calling for the re-centering of economic sovereignty and 

justice by discussing “what is the ethical and… just response to engaging people in the economy 

as a country, in tourism…to give them a chance for a decent life” (Participant A). Participant H 

shared an example of the current Municipal Regional District Tax distribution system in BC that 

has not been extended to include Indigenous communities along with issues related to business 

licensing and permitting, and emphasized that persisting examples of social injustice like this is 

what needs to be taught in the classroom for students to “understand the level of sophistication in 

[tourism] business” and “the inequity within the industry itself” (Participant H).  
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A Perspective from the Participant B suggested that while course readings based on 

seminal works and Indigenous literature on Indigenous governance can help to shape academic 

foundation of the course, it is important to keep nuanced approach to what is relevant in the 

context of the land as opposed to generalization of the context: 

When I look at governance, I think that's where I lean toward the Destination British 

Columbia website. I look at their links on Indigeneity, …I work with Dr. Shauneen Pete, and she 

is… helping shape how I should be looking at certain areas in the literature, and then I have to 

put my tourism lens over it. 

Participant A suggested that inviting Indigenous speakers to the classroom helps “shaping the 

governance” by enabling Indigenous communities as decision-holders of “what kind of tourism 

experiences are shared outside of the Indigenous communities”, as explained by Participant D 

(Participant D).  

Theme 4: Indigenous ways of teaching and learning 

 In this thematic area, participants shared their perspectives on how teaching and learning 

in the context of an Indigenous tourism course could be organized. It was interesting to note how 

the opinions of non-Indigenous participants regarding the pedagogical organization of the new 

course, as well as Indigenization of their own courses was presented as a learning experience. 

Participant B explained in a specific example how “it's difficult to put your voice out there when 

…it should be somebody else's voice that's talking about this”. An echoing opinion was offered 

by the Participant C, who explained that while they strive to keep a holistic and collaborative 

perspective in mind for developing their course readings, they feel the need to have 

“[Indigenous] team members … faculty and admin that can help guide and coach us [lecturers].”  
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Along with that participants also highlighted that sources such as Centre for Teaching 

and Educational Technologies (CTET) and Indigenous Education team within RRU are places 

where instructors are “getting the education” (Participant B) and that “are very open and wanting 

to help and support” (Participant D) instructors in their aspirations towards diversifying course 

material and ways of teaching. Participant B shared excitement about how “we are changing the 

face of our instructors”, however emphasizing that there is an urgent need to hire more “full time 

Indigenous faculty and instructional designers” who can help to tailor the content of courses. In a 

similar context, Participants B, C, and D made emphasis on the learning opportunity that the new 

Indigenous Tourism course has to offer to them to learn about ways of Indigenizing their courses 

as well. 

In a distinct perspective, Participant E mentioned that having the space to for Indigenous 

scholars and subject-matter experts to “show up… bring your gifts and bring your skills” is not 

just an act of decolonization, but also a “capacity” provided to every willing person to “join… by 

showing up in the ways that they do to push the agenda around a lot of these conversations”. 

Participants deliberated about translating such space of relational learning to a classroom - “One 

of the goals is …ultimately, get people to a place where they can start to have conversations 

about things that they've kind of just stepped back from” (Participant F). Participant F further 

spoke to the experience of Indigenous ways of learning such as through conversing and playing 

games that encouraged people “feel safe to be able to ask questions” about uncomfortable 

subjects like “racism, discrimination, systemic barriers, colonialism” through games.  

Another way of “learning and creating relationships” that participants returned to on 

multiple occasions, is bringing in speakers “who are working within institutions, working in 
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education, around pedagogy” (Participant F), “who are leaders in governance” (Participant B), 

“who are emerging scholars” (Participant D), and therefore can speak to the experience. 

Participant H offered a nuanced perspective on the value of first-person experience: 

I think …first person experiences can be moving. They can be relatable, and sometimes it 

just a whole new learning, because it's a different perspective. And it's not just something 

you simply read that you read about, you know? So that's always powerful. And I think 

about Elders … when we bring them in … to talk to students … and they have a different 

cadence when they talk… and in a way, different experience that helps you to understand 

why we're at the place we're at now. 

It is important to note about reflexivity that participants demonstrated while discussing the value 

of hosting Indigenous guest-speakers. Participant B highlighted this as “care for” Indigenous 

Leadership that is busy “working their own space of Indigenization”. Participant A drew 

attention to aspect of “data sovereignty” and advised to build nuanced understanding of “what is 

expected” to be learnt from such engagements versus “what Indigenous communities are willing 

to share”. This approach was echoed by the Participant E, who suggested consulting with 

Indigenous values of knowing and learning while developing any learning experience that is 

intended to speak to Indigenous context. 

Theme 5: Profiling Indigenous Tourism Businesses 

Sharing their understanding of how Indigenous tourism businesses should be represented 

in the curriculum, participants concurred that teachings about Indigenous tourism as a business 

needs to be informed by “the experience of Indigenous communities involved and impacted by 

tourism” (Participant A), “based on consent”, and “representative of Indigenous tourism 
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diversity” (Participant H). Representation of tourism businesses in a course content would 

require specificity and distinctions based on location and Indigenous communities. Participant A 

explained “So, you want to take a look at each [Indigenous community]. You can't just 

generalize about BC or anywhere. Because each particular community has its own focus, its own 

priorities, and its own politics.” Participant H explained further that when students “get engaged 

personally” with an Indigenous community, they “immerse in the experience directly”, hence 

fostering a relational engagement on both ends. While “Nations share what they are able to 

publicly”, students “listen and learn” but also enable developing capacity with that participation, 

“…because ultimately each tourism business survives, because they have participation, because 

they have paying guests” (Participant H). Conducting field school activities with Indigenous 

tourism businesses was brought as another “great example of community and career work” 

(Participant B) that would help students immerse in the context of the business, while giving 

back to the community they are engaging with through participation. Participant C also 

emphasized importance of getting involved and building relationship with Indigenous 

stakeholders, and “be responsible and caring global citizen (with implication to diversity of 

student background).”  

Particularly interesting perspective was offered by the Participant B, who emphasized 

that student body should be prepared for engagement with Indigenous tourism business and 

community representatives to understand the purpose and value of such engagement. Otherwise, 

without solid foundation laid “at that point [during the studies], it might be something that they 

[students] didn't realize they needed” (Participant B). Participant D emphasized the legacy of 

agencies representing Indigenous interest in Canada’s tourism industry, with organizations such 
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as ITBC and Destination BC showcasing Indigenous businesses. Participant H emphasized the 

“capacity issue in First Nations” that is part of inequality that remains within Canadian tourism 

industry and how the absence of capacity in Indigenous communities hinders development. A 

perspective shared by Participant A and Participant H suggested that students could assist to 

capacity building for Indigenous communities by learning from the experience of agencies that 

represent Indigenous communities, as well as by directly engaging with Indigenous 

communities. Analyzing the current theme, it was interesting to note circular and interconnected 

relation of direct engagement and capacity building for profiling of Indigenous tourism 

businesses. While engagement with Indigenous communities on land and through Indigenous 

ways of knowledge building and sharing was noted to be important for students to have a 

nuanced understanding of Indigenous tourism businesses, such an engagement should be 

constructed in a way that would enable capacity development for Indigenous communities to 

“foster social justice and wealth distribution” (Participant H), “while strengthening ownership 

over decision-making” (Participant A).  

Theme 6: Pedagogy for Indigenous Business Profiling 

 Participants suggested several ways to profile Indigenous tourism businesses. These 

included bringing Indigenous entrepreneurs into the classroom to speak with students, arranging 

site visits to community locations and case studies that were centered on consent and relational 

ethics. Referring to their own course, Participant D shared a perspective on how “a case study, 

podcast, or a recording” on a specific Indigenous tourism business journey “looking at it from its 

inception…to have they have navigated to get to a point of successful business” would enable 

exploring Indigenous governance and business culture. Echoing the point about including real-
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life based learning examples, Participant H emphasized that “hearing the story [practice case] 

from the first-hand source” would not only enhance the learning experience, but also through the 

control over “decision of what to share” help to ensure correct interpretation of the experience 

and foster relationship-building. Such an approach looks at pedagogy not just an instrument for 

relaying the course content, but also as a way of building relationships building and expand 

understanding.  

Emergent Themes 

 Though most data fit with the sensitizing constructs drawn from the primary research 

questions and decolonial theories used as guides, there were emergent themes and contrasting 

views that came throughout the analysis. Gilgun (2014) explained that emergent themes are 

valuable not because they disprove the overall analytic trajectory, but because they introduce 

complexity and nuance to the guiding theory and require consideration of potential structural 

constraints, contested meanings, and epistemic tensions. In a DQA, emergent themes are 

essential to theoretical accuracy (Fife & Gossner, 2024). Following three emergent themes were 

identified during DQA analysis.  

Local and Global Context 

Some participants suggested framing the Indigenous Tourism course in the context of 

Indigenous Peoples native to Canada, but also in the context of the global world. Speaking to the 

specific case of MATM program, participants suggested that including the global Indigenous 

context can be an opportunity for students to develop relative understanding. As an example, 

Participant C referred to in-class discussions that manifest how “students feel a duty of care, or 

proud of their culture, their heritage, where they come from and that they would like to share that 
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with their peers”. Participant A explained how looking at Indigenous tourism in the global 

context is relevant due to “neocolonial circumstances” that are still present at touristic 

destinations all over the world by highlighting “the circumstance is significant in many cases, 

because of control of resources and linkages with a colonizing country. All of these things tend 

to resonate with the students in the course. So, they're very sympathetic to Indigenous rights.” 

Participant B emphasized that relational learning occurring through “engaged citizenry” where 

students don’t just do “content learning”, but also reflect on their involvement in broader context 

of social politics, would cultivate “good global citizen” skills and values within students. A 

practical example was shared by the Participant A: 

So, what I would try to do is to use the students in the class for providing Indigenous 

examples. And they are all over the map, because the national constitutions of different 

countries recognize people in different ways… I would use [those] specific examples 

…in the sense of a business case… [to show] how could these examples promote and 

develop business opportunities for the minority in question. 

Indigenization out of time 

The emergent theme ‘Indigenization out of time’, reflects the difficulty of embedding 

Indigenous pedagogical rhythms and knowledge systems within rigid institutional structures. 

Participant E articulated that Indigenization is often mistaken for colonial perspective as 

something happening within colonial spaces, whereas “Indigenous folks have been doing this 

since forever”. This perspective reveals a tension between the theoretical construct of 

“Indigenous pedagogy and learning environments” and the institutional realities of Western 

academia. While the Theme 4. Indigenous ways of teaching and learning and Theme 6. 
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Pedagogy for Business Profiling emphasized the transformative potential of Indigenous 

pedagogies in the context of tourism education, this emergent theme is a caution that such 

potential without providing flexibility to implement certain Indigenous learning method or 

practice in an authentic way (Kovach, 2009; Wilson, 2008). Further in this context, Participant G 

cautioned about the potential for “Pan-Indigenizing” and irrelevant use of “Indigenous 

knowledge” by institutions in a chase of superficial Indigenization of their content and teaching 

methods.  

Legacy of Tourism 

 Participant A and Participant H also introduced critical perspectives on the harm caused 

by the tourism industry, challenging the assumption that tourism is always a site for Indigenous 

resurgence. Although the guiding theory supports the proposition of ethical engagement with 

Indigenous cultures through tourism as a means of promoting economic self-determination and 

cultural revitalization, several Participants spoke to the colonial legacy of tourism industry. 

Participant A spoke to an example of cultural tourism of minority ethnicities within post-colonial 

countries that are subject to “exploitation” and “dispossession”. Participant H emphasized 

“challenges and inequities,” pointing to the Municipal and Regional District Tax (MRDT) 

program in BC. As Participant H explained, this program applies a tax of up to 3% on hotel stays 

and other paid accommodations in designated areas, with revenues directed back to local 

communities; however, these benefits do not extend to Indigenous communities. Another 

example of a “colonial revenue stream” mentioned by Participant H was “unwelcomed tourism 

businesses created on the unceded territories”, which however present an opportunity for tourism 

students to learn about existing inequalities and come up with “solutions” through practice-case 
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based learning. It was emphasized that the course needs to provide adequate understanding the 

nuances of business regulations within the province for students to navigate. Such insights 

reinforce the need for reflexive curriculum content that addresses harm alongside possibility and 

encourages critical student reflection on the ethical dimensions of tourism (Hollinshead et al., 

2021). 

Summary 

This study used a small PAR project to document how Indigenous-led, collaborative 

engagement can support Indigenization of tourism curriculum development by centering 

community authority, consent, and data sovereignty. Across the six core themes distilled from 

the data, participants underscored that curriculum must be grounded first in the history and 

experiences of the land—taught by Indigenous faculty feeding from greater community of 

knowledge holders—so that colonial histories are encountered as situated - linked to Indigenous 

resurgence and epistemic sovereignty, rather than abstract. Participants further suggested that the 

representation of Indigenous cultures should be first-person, distinctions-based, guided by 

specific community protocols, while resisting pan-Indigenizing tendencies and addressing the 

enduring harms of extractive research and teaching practices. Collectively, these findings 

demonstrate collaborative curriculum-building, as a method for equitable knowledge creation 

that reorients curriculum toward Indigenous goals and responsibilities rather than merely adding 

content (Kovach, 2009; Wilson, 2008). 

Findings also specify how Indigenous histories, cultures, governance, and socio-

economic systems can shape both content and pedagogy. Participants called for re-centering 

Indigenous governance specific to each community, economic sovereignty, and social justice in 
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course design. This approach requires moving beyond a default capitalist lens to Indigenous 

systems of wealth, authority, and decision-making. In the context of pedagogy, the findings 

indicated a need to include Indigenous ways of teaching and learning. Participant suggestions 

ranged from experiential and land-based learning, reflective practice, and voluntary engagement 

to co-constructed reading lists. Furthermore, data indicates a necessity for hiring and 

empowering Indigenous faculty and designers, and to uphold data sovereignty for external 

engagements as well (guest speakers, community visits, etc.). With respect to profiling 

Indigenous tourism businesses, participants converged on consent-based, relational, and context-

specific approaches. Specific examples included collaborating with Indigenous entrepreneurs and 

leaders for classwork, organizing site visits and field schools that reciprocally build community 

capacity while enabling students to encounter business realities in place. Students require an 

understanding of regulatory and policy contexts (e.g., MRDT exclusions, licensing/permitting 

gaps) so they can recognize community-specific nuances and contribute to practical solutions. 

Agencies such as ITBC and Destination BC can serve as bridging partners, but the course must 

ultimately foreground community decision-making, wealth redistribution, and long-term 

relationship-building rather than extractive “experience gathering” (Hollinshead et al., 2021). 

Finally, emergent themes add nuance without undermining the analytic trajectory. The 

three emergent themes that surfaced suggest: (1) situating the course within both local and global 

Indigenous contexts to cultivate “engaged citizenry”; (2) recognizing that Indigenization cannot 

happen within an institution-defined or institution-imposed framework, and it rather manifests 

through living in Indigenous ways on its own terms (Kovach, 2009; Wilson, 2008); and (3) 

confronting the colonial legacies of tourism alongside its possibilities, ensuring that teachings 
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equally highlight inequalities and power issues inherent to the industry. In line with DQA, these 

emergent insights sharpen theoretical accuracy and keep the analysis responsive to structural 

constraints and contested meanings (Gilgun, 2014; Fife & Gossner, 2024). Overall, the chapter 

indicates that the methodology chosen for this study was able to yield relevant data that offers 

actionable findings for building an Indigenous tourism course that is anti-racist in method, 

relational in practice, and oriented to Indigenous futures. 
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Chapter Five: Discussion 

The purpose of this study was to investigate models and document the process of 

collaboration between Indigenous and non-Indigenous stakeholders for co-constructing an anti-

racist, Indigenous-centered Indigenous tourism course curriculum via Participatory Action 

Research (PAR) methodology within the Royal Roads University (RRU) MATM program. The 

research demonstrated significant agreement between the theoretical framework - anti-racist 

education (Dei, 1996) and Indigenous methodologies (Kovach, 2021) that underpinned this 

research and the practical outcomes from this curriculum development process through 

collaborative and reflexive practice. 

I’ve organized this Discussion chapter to focus interpretation of findings from DQA in 

alignment with the Research Questions of this study. Following three sub-discussion themes 

were distilled as per the inquiries streamlines: 

- Discussion sub-theme 1. Models for co-constructing tourism curriculum corresponds to 

RQ 1 that inquired about engagement forms appropriate for decolonizing tourism 

curriculum development process.  

- Discussion sub-theme 2. Centering the curriculum on Indigenous narratives corresponds 

to RQ 2 that inquired about ways in which Indigenous ways of teaching can enable 

including histories, governance, and socio-economic systems in the new course 

curriculum. 

- Discussion sub-theme 3. Profiling Indigenous tourism businesses corresponds RQ 3 that 

inquired about ways that the new Indigenous Tourism course can represent Indigenous 

tourism businesses.  
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The chapter then goes on to discuss the significance of emergent themes identified in course of 

the DQA analysis, as well as implications that are suggested for the theory and practice. 

Models for Co-Constructing Tourism Curriculum 

Within the framework of this study, PAR methodology was crucial in fostering a dialogic 

space between Indigenous and non-Indigenous stakeholders (Chevalier & Buckles, 2019). This 

study, although within a limited scope, served as a collaborative space where the process of co-

creating an Indigenous Tourism course curriculum was examined. PAR design of this project 

enabled consultation of Indigenous and non-Indigenous perspectives which enabled the project 

to stay aligned with the principles of anti-racist education. Collaboration cycles that the core 

research group conducted throughout stages of this project, enabled balanced deliberations about 

the project design, methods of data collection, as well as identifying the participant pool. Equal 

decision-making capacity exercised by core research group participants guaranteed democracy of 

the PAR process (Fife & Gossner, 2024). 

Perspectives of non-Indigenous faculty, Indigenous scholars, as well as Indigenous 

Tourism expert enriched this study with data demonstrated nuanced aspects of how 

Indigenization could be operationalized in an academic setting (Kovach, 2021). The participants’ 

reflections captured a need for collaboration and consultation by multiple stakeholders to 

develop an Indigenous Tourism course, while also emphasizing the importance of relational 

engagement beyond the course development and to have it as an integral part of learning process 

within a course. This aligns with Dei’s (1996) emphasis on anti-racist education as a dynamic, 

reflective, and political practice. The themes emerging from the findings offer institutional 
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guidelines for future research-practice partnerships that require more embedded, flexible, and 

long-term structures, which are essential for authentically integrating Indigenous pedagogies. 

Centering the Curriculum on Indigenous Narratives  

Integration of Indigenous epistemologies in the new Indigenous course curriculum was 

one of the central inquiries of this study. The findings clearly indicate that authentic 

representation of Indigenous ontologies through the new course curriculum can be realized 

through founding the course on Indigenous ways of knowledge gathering and sharing. More 

specifically, the findings highlighted that Indigenous history and governance systems presented 

in a community-driven perspectives of their relationship with the land and in alignment with 

Indigenous ways of knowledge gathering and sharing (experiential and land-based learning, 

learning through games, etc.) would have pronounced effect on student reflexivity and capacity 

for relationship-building, hence aligning with Simpson’s (2011) Indigenous resurgence 

principles. Founding the learnings on teachings of the land and with the distinctions-based 

approach would allow authentic and nuanced representation of Indigenous histories, governance, 

and cultures that were emphasized to be essential for the tourism curriculum development. 

Perspectives from the Indigenous scholarly and tourism business community further 

indicate that the ways of sharing knowledge within the Indigenous communities and with outer 

communities as well, can also occur in many contemporary forms such as experiential learning 

during a field trip, practice case research, as well as using multi-media for the content delivery 

that can considerably enrich and benefit the curriculum, thus exemplifying the resurgence of 

Indigenous epistemologies over colonial methods of teaching. 
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The findings of this PAR project suggest that the new Indigenous Tourism course will be 

supported with pedagogy that is in alignment with Indigenous governance and economic 

systems, countering the capitalist-oriented approaches in tourism education. The findings also 

confirmed that a curriculum that prioritized relational learning and critical engagement with 

colonial histories and their impacts was not just well received by the stakeholders but was a 

successful embodiment of theory to practice in anti-racist education (Dei, 1996). 

Profiling Indigenous Tourism Businesses 

Participants strongly advocated for distinctions-based, but holistic, ethically grounded 

approach to profiling Indigenous tourism businesses, moving beyond simplistic representations. 

Participants emphasized the necessity of a distinctions-based approach, attributing it to the 

diversity of Indigenous communities and the wealth of Indigenous tourism businesses in the 

province. They further highlighted the significance of acknowledging distinctions in historical, 

governance, and economic aspects of Indigenous communities, noting that in-person engagement 

with Indigenous businesses and communities—through tourism activities or research in real-life 

situations—was important for understanding nuances around governance, economic justice, and 

authenticity. 

Study findings indicate clear preference for teaching and learning practices that 

integrated critical reflexivity with learning respectfully by doing and relationship building. The 

desire for such a triad of learning elements is aligned with Bellato et al. 's (2022) regenerative 

approach to tourism education intentionally aims to address structural colonial forms of 

oppression while advancing Indigenous self-determination and economic sovereignty. 
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Emergent Themes 

The possibility of situating Indigenous tourism education within both local and global 

Indigenous contexts resonates with broader discussions of global citizenship in higher education. 

As Rathburn and Lexier (2016) argue, Canadian universities increasingly invoke global 

citizenship as a learning outcome that requires students to cultivate awareness, develop 

intercultural competencies, and act responsibly within interconnected systems of culture, 

environment, and human rights. This emergent theme does not suggest that the context of global 

Indigeneity in the new Indigenous Tourism course curriculum should displace the primacy of 

Indigenous peoples local to Canada. However, it raises a critical question of whether engaging 

with international Indigenous experiences might enhance students’ capacity for what Hartman 

and Kiely (2014) describe as an informed and ethical sense of responsibility to others and 

willingness to act for justice. In this sense, the emergent theme of global Indigeneity may be seen 

as one possible pathway by which Indigenous tourism education contributes to fostering 

reflective, critically engaged global citizens. 

 In another emergent theme the participants suggested that institutional rigidness could 

potentially hinder genuine Indigenization of tourism curriculum. Building on the concept of 

“Indigenization out of time” findings indicated there was contrast between Indigenization as a 

natural state of Indigenous pedagogies versus the act of temporary transformation of institutional 

processes within non-Indigenous spaces (Kovach, 2019). Study participants explained the 

importance of holding a space such as RRU Indigenous Education that are open for students, 

faculty, and staff to ask and learn about uncomfortable subjects. By being reflexive and willing 

for learning to authentically accommodate Indigenous ways of knowing and being there might be 
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more opportunity for institutions to provide environment where Indigenous ways of knowledge 

gathering and sharing would naturally integrate into the academic space. 

The last emergent theme highlights extractive and harmful colonial practice that exists 

within tourism industry and tests the anti-colonial foundation of the new course curriculum. 

Extractive and exploitative practices within the tourism industry that manifest through cultural 

appropriation and inauthentic Indigenous tourism experiences continue denying the opportunities 

for Indigenous People a control over what is shared and how, while leaving the revenue streams 

out of the Indigenous community’s reach. Critical perspective on tourism practices that moves 

beyond merely celebratory takes on Indigenous tourism could draw students into engagement 

with the ethical and problematic reality of tourism (Hollinshead et al., 2021). Understanding both 

positive and negative impact of tourism within Indigenous context, along with province-specific 

business regulations that enable extractive tourism practices were emphasized by two 

participants in the study as an important discussion that must take place throughout the course 

curriculum.  

Summary 

The process of this research and my practice as a member of the core research group was 

founded on in the principles of anti-racist and Indigenous-based approaches, to action and 

research, privileging ongoing consultation and collaboration.  

Key findings supported distinctions-based approach and community-led learning 

delivered through Indigenous ways of knowledge gathering and sharing to teach about 

Indigenous governance systems as essential components of curriculum that can support 

Indigenization of tourism curricula and resist capitalist-driven practices within tourism 
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education. Furthermore, the study’s participants discussed the need for ethical, relationship-

based approaches to profiling Indigenous tourism businesses. Experiential and critical 

pedagogies were recommended for navigating the intersection of tourism education and 

Indigenous ways of knowing, in alignment with principles of regenerative tourism education 

(Bellato et al., 2022). 

Emergent theme of institutional expectations from Indigenization and the problematic 

history of tourism as a colonial enterprise were also discussed. These complex issues highlight 

the need for ethical checks and balances, structural responsiveness, and ongoing critical 

reflection in curriculum development processes. Theoretically, this study emerged on the 

literature on anti-racist education, Indigenous Resurgence, PAR methodology and collaborative 

engagement with Indigenous scholars and subject-matter experts, as well as non-Indigenous 

faculty of the MATM program offered a grounded exemplar of PAR and curriculum-building for 

culturally relevant and ethical tourism education. 
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Chapter Six: Conclusion and Recommendations 

 Framed by PAR-style collaboration this study documented curriculum co-creation 

processes that was guided by anti-racist education principles and put Indigenous voices, values, 

and ways of knowing at the center of an Indigenous Tourism course development for MATM 

program at RRU.  

Collaborating with Indigenous scholars, subject-matter experts, and tourism practitioners, 

as well as with non-Indigenous faculty members, this study generated six core themes— (1) 

history and experiences of the land, (2) Indigenous cultures and representation, (3) 

Indigenization through governance and economies, (4) Indigenous ways of teaching and 

learning, (5) Profiling Indigenous tourism businesses, and (6) Pedagogy for business profiling. In 

addition to main themes, the analysis illuminated three emergent themes that problematize and 

refine the core: (a) local–global context, (b) Indigenization out of time, and (c) legacy of tourism. 

Recommendations 

 This PAR study explored tourism curriculum decolonization through a collaborative 

engagement of Indigenous and non-Indigenous stakeholders. As a student of the MATM 

program and as the researcher, by conducting this study I was able to immerse in collective 

engagement with stakeholders from academia and business and develop recommendations for 

curriculum developers, higher educational institutions, and tourism businesses. The three sets of 

recommendations are presented as below. 

Revisiting curriculum development 

One of the key overarching recommendations of this study is that curriculum should be 

Indigenized at its core (Kovach, 2021), beginning at the design phase, and not added on as an 
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“appendix”. The study participants highlighted numerous key actions and approaches under each 

recommendation, but a primary action recommendation is to teach governance and economies as 

living systems, linking Nation-specific structures, provincial/federal policy (e.g., taxation, 

licensing), and community wealth distribution; include cases that expose inequity and policy 

blind spots (Hollinshead et al., 2021). Study participants advocated for pedagogical opportunities 

for students to learn directly on the land and with Indigenous communities through site visits, 

interaction with Indigenous speakers and Elders, as well as participation in community-led 

tourism experiences. In addition, teaching should be done in a distinctions-based way. The 

application of a distinctions-based approach to Indigenization was a common and consistent 

recommendation throughout all the study sessions.  

A distinctions-based approach to teaching Indigenous content in curriculum is necessary 

to avoid generalization of representation of Indigenous Peoples, as they have different ways of 

being, cultural protocols, governance, and languages. This is specifically relevant in the context 

of British Columbia, where there are only a few numbers of treaties existing. Lack of treaty 

negotiations and other constructive arrangements between the Canadian State and Indigenous 

Nations in BC directly affects the process of revitalization for Indigenous communities, that 

includes economic development opportunities within the context of tourism businesses and 

beyond (BC Treaty Commission, n.d.). The study participants emphasized provincial 

jurisdictional issues that are barriers to Indigenous tourism business development on Indigenous 

lands. In this regard, it is important for the new curriculum to confront these issues as part of the 

course learning, and foster awareness in students related distinction-based needs and localized 

engagement with Indigenous tourism businesses. 
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The pedagogy and practice of teaching and curriculum development must be framed in 

relational ethics. Relational ethics goes beyond referencing Indigenous writers and authors or 

featuring real-life based study that involved Indigenous tourism business case, while these are 

important as well. Relational ethics includes co-developing teaching materials with Indigenous 

partners, following cultural protocols with Elders and knowledge keepers, and establishing 

reciprocal and clear consent processes (Brown & Strega, 2015). Curriculum development also 

needs space for a dialogue around ethical engagement, cultural safety, research ethics, and other 

historical practices of research and learning in Indigenous contexts. Another pedagogical 

approach recommendation is to diversify the teaching toolbox with sharing circles, co-created 

reading lists, game-based learning, experiential assessment tasks, and other engaging, 

collaborative educational tools. 

Indigenization on Institutional Level 

Study participants were clear about the need for institutions to support Indigenous-led 

teaching within courses. This can be realized through dedicated funding for increasing the 

number of Indigenous faculty, as well as inviting guest speakers with higher regularity. Another 

action for universities in this regard is to create space for Indigenous pedagogies and approaches 

(Kovach, 2021). For example, both Indigenous teaching and learning, and even more 

specifically, site visit learning, do not always fit into a traditional academic calendar or semester-

based course deliverables. As participants from the Indigenous tourism community members 

session made clear, aspects of Indigenous pedagogies do not always align with deadlines in a 

university setting. Indigenous ceremonies, timelines, and ways of working with community are 

part of Indigenous pedagogies in a natural and necessary way, which do not always conform to 
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the procedures of an institution. Indigenization will not be realized in practice if institutions are 

unable or unwilling to change their established processes to make room for sovereignty of 

Indigenous education.  

To ensure that Indigenization efforts are sustainable and truly transformational, there is a 

necessity for checks-and balances mechanisms that would impose accountability on Institutions 

on ensuring that Indigenous communities hold and exercise the decision-making capacity for 

how Indigenous pedagogies are integrated and utilized within academic spaces. As emphasized 

in the Assembly of First Nations (2010) framework, to establish transparent and reciprocal 

relationships educational institutions should work closely with local Indigenous communities and 

their governments to co-develop educational outcomes, curricula, and funding decisions. Guided 

by principles of free, prior, and informed consent this cooperation should include regular 

reporting, Indigenous community oversight, and OCAP-based evaluation systems to guarantee 

that institutions respect and uphold Indigenous jurisdiction and values in all aspects of lifelong 

learning (Assembly of First Nations, 2010). 

Collaboration with Tourism Businesses 

Tourism industry stakeholders, such as DMOs, agency partners, and Indigenous tourism 

businesses in turn also have important roles to play in learning and teaching with universities. 

Partnerships between academic institutions and the industry should be reciprocal and long-term. 

Tourism industry partners need to make a relational commitment to work with universities and 

students over time in a shared and accountable way. This includes the Indigenous tourism 

businesses that students can engage with during their learning. Indigenous tourism businesses 

need to be treated as co-educators in the curricula development process, and there should be 
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clarity about which Indigenous businesses participate, and how, with respect to the community 

being represented. Indigenous tourism businesses are expected to be featured and profiled as 

businesses in course curriculum. Study participants were clear that to do this responsibly, it 

needs to be based on community consent and reflecting diversity of business models, and 

historical, social, and political factors that have resulted in a certain makeup of Indigenous 

tourism businesses in communities. 

For both Indigenous businesses and tourism stakeholders, there is the opportunity to 

partner on site visits and other learning opportunities with the course. Tourism businesses also 

have the potential to partner with a course or instructor on an assessment project, host in-class 

activities and events. In this way, the relational approach to education in the community is 

respected, by starting from learning about, to moving into learning with and from Indigenous 

Peoples and communities.  

Reflections 

As a non-Indigenous researcher, my positionality in this study was precarious. Working 

relationally through subject of sovereignty has been a process of ongoing discomfort about 

position, power, and the ethical work of decolonizing research practices. PAR is an iterative 

methodology that requires reflexivity throughout. I had to learn to be reflexive not just about the 

content of the research, but about the listening, interpretation, and presentation of Indigenous 

voices in this work. The most important lesson was that relational accountability is not a citation, 

but a way of living. My responsibility is to share this knowledge ethically, and to continue to do 

the relational work to build ethical relationships beyond the life of this thesis. 
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Iterative, decolonizing collaboration with Indigenous partners illuminated the affective, 

cultural, and political labor that it takes to co-create space for Indigenous sovereignty in 

educational institutions. The work of non-Indigenous partners in academic institutions can be 

meaningful, not in terms of leadership but in supporting, facilitating, and redistributing 

institutional power. 

Lastly, I would like to circle back to the commitment that MATM has taken towards 

Indigenization of the course. Involvement and contributions of the MATM Faculty along with 

those by Indigenous scholars and tourism experts, advanced the findings and conclusions of this 

study to be real-world and practice based. Practical recommendations suggested in this section 

offers roadmap for the MATM program guiding toward reciprocal co-creation with local 

Indigenous communities and tourism businesses. The course design process documented through 

this research work is one step in that relational journey. Its integrity will depend on 

accountability of the MATM program to the Indigenous communities whose lands, knowledge, 

business acumen, and care made the work possible (Simpson, 2011; Kovach, 2021;).  

Limitations 

Several factors limit generalizations from this study. First, our approach was situated in 

within one academic institution and in the reality of a single province – British Columbia in 

Canada, thus it could be difficult to extend or adapt to other programs or regions without 

reexamining the design principles. Second, the purposive sample of eight interview participants, 

while sufficient for exploratory PAR, may not capture the breadth of perspectives found in larger 

or more diverse populations.  
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Recommendations for Future Research 

  The research highlighted and the collaborative processes which it documents have 

contributed to an emerging body of work in tourism higher education, which challenges the field 

to better Indigenize its curriculum and research practices. The direction and outcomes of this 

study have also raised several issues for future research to consider, to extend the work of 

Indigenizing tourism curriculum and higher education more generally. 

First, while this study has explored and demonstrated the viability of PAR as a process 

for Indigenizing tourism curriculum, PAR and Indigenization also demonstrated in this work that 

meaningful, long-term Indigenization also requires long-term institutional, pedagogical, and 

epistemological investment. For these reasons, future studies might also push further at 

questioning the larger systems within which this curriculum will be taught and will continue to 

evolve. For example, future research could focus on the long-term study of the Indigenous 

Tourism course, including the collection of data related to student learning outcomes after its full 

implementation in the MATM curriculum. Tracking the course’s longer-term impacts on 

Indigenous partners, tourism stakeholders, and the curriculum development processes in this and 

potentially other academic units could provide important insights into how Indigenous 

pedagogies and knowledges are understood, maintained, and changed in academic contexts over 

time, as well as the institutional and systemic roadblocks that may continue to linger (Gaudry & 

Lorenz, 2018).  

Another opportunity for future research is to consider conducting similar research 

comparatively in different institutional and jurisdictional contexts to understand how different 

higher education contexts are approaching the Indigenization of curriculum—particularly in 
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fields such as tourism, business, and environmental management where community engagement 

is central. Comparative work between different initiatives across systems could advance cross-

cultural learning and identify common structural barriers. 

By and large, the future of Indigenous tourism curriculum development need not be the 

replication of this specific process in different places, but the deepening and diversifying of 

Indigenous-led processes over time, in different communities, and across contexts. Research that 

centers community and Indigenous voices, that puts relational accountability at the heart of 

research and academic design and that questions the institution as the de facto norm for how 

tourism education can and should be constructed will be critical for future work in this area. 

Conclusion 

Indigenizing curriculum is not a destination, but a journey – one that requires humility, 

accountability, and persistent ethical action. By offering a small step toward this process and its 

necessary long journey, this study contributes to the field through the example of a PAR-based 

approach to building transformative, Indigenous-led tourism education. Findings highlight that 

(1) curriculum co-construction must be grounded in land, protocol, and Indigenous authority; (2) 

Indigenous ways of sharing knowledge; and (3) ethically profiling Indigenous tourism businesses 

is both a curricular practice and an act of relationship-building. 

These themes extend beyond a single course, calling for structural flexibility within 

institutions, critical attention to tourism’s harmful legacies, and pedagogies that situate 

Indigenous perspectives in local and global contexts. By learning to listen, sharing knowledge, 

and working relationally, higher education can begin to meet its obligations to Indigenous 

Peoples and contribute to futures rooted in justice, sovereignty, and resurgence.  
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Appendices 

Appendix A: Participation information sheet 

Dear Participant, 

I would like to invite you to participate in my thesis research project as an interviewee. The 

research will consist of a semi-structured interview with a format of open-ended questions. It 

will aim to understand your perspective as an Indigenous scholar/subject-matter expert on which 

learning components should an Indigenous Tourism course entail in order to provide relevant 

education to Indigenous and non-Indigenous students in Master of Arts in Tourism Management 

program. This interview will also seek to understand your expectations from culturally 

responsive pedagogy in the context of Indigenous Tourism course.  

I would like to schedule the interview June 3-6, 2025, however there is certainly a flexibility in 

dates to accommodating this to best fit the time that works for you. To allow better flexibility for 

participation I will be conducting interviews online via Zoom (licensed by the University). 

Please refer to Invitation letter for final list of interview questions. 

My credentials with Royal Roads University can be established by contacting my Thesis 

Supervisor. Please see below the specific information about this study. 

 

Title of Study:  

Developing an Indigenous Tourism Course: Indigenizing curriculum through Participatory 

Action Research 

Researcher:  

Malahat Gurbanaliyeva, Master of Arts in Tourism Management Candidate, Royal Roads 

University 

University:  

Royal Roads University 

2005 Sooke Road, Victoria, BC Canada V9B 5Y2 | royalroads.ca 

Thesis Supervisor:  

Rebecca Wilson-Mah, EdD, CPHR  

Associate Professor, Program Head for the MA in Tourism Management 

School of Tourism and Hospitality Management, Royal Roads University 

Thesis Committee Member:  
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Jasmine Feather Dionne 

Assistant Professor, Justice Studies 

School of Humanitarian Studies, Royal Roads University 

 

Purpose:  

The study aims to contribute to the Indigenization of curriculum development within the MATM 

program at Royal Roads University through the creation of a new Indigenous Tourism course. 

This research aligns with RRU's principles and framework for serving Indigenous Peoples and 

responds to the MATM program's five-year review, which prioritizes decolonizing program 

content and fostering partnerships and relationships for meaningful change. By engaging in 

participatory action research led by Indigenous curriculum developer with involvement of 

Indigenous scholars and subject matter experts, as well as with inclusion of non-Indigenous 

partners as required, this study aims to create a foundation for more inclusive and culturally 

responsive pedagogy. 

Participation and Right to Withdraw from the Study: 

You are not compelled to participate in this research project. If you do choose to participate, you 

are free to withdraw at any time without prejudice. Similarly, if you choose not to participate in 

this research project, this information will also be maintained in confidence. This study is being 

conducted primarily for academic requirements that I have to complete as a final academic step 

towards acquiring the Master’s Degree in Tourism Management. The findings will also help the 

faculty to develop an Indigenous Tourism course to be part of Master of Arts in Tourism 

Management program core learning component.  

I would like to acknowledge and recognize your time and support towards this study. 

Anonymity and Confidentiality:  

For the purpose of data collection, this semi-structured interview will be audio recorded as well 

as hand notes will be made by the researcher (Malahat Gurbanaliyeva). To ensure your privacy 

and confidentiality any and all the information will be kept strictly confidential in accordance 

with the privacy and confidentiality policy of Royal Roads University.  

The audio data will be deleted after the successful completion of the study, however if you 

decide to withdraw during the interview your information will be deleted immediately. The 

tentative completion timeframe for this study is {August, 2025}. The information collected in 

writing will also be deleted on the completion date of this study.  

If you participate in this interview, please note the following information regarding consent and 

withdrawal of consent: 
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• Before the interview, you will receive and review a consent form for your agreement and 

signature. 

• During the interview you can withdraw at any time. 

• On the completion of the interview, please advise me within 7 days if you wish to 

withdraw your consent.  

• Once the interview is transcribed the data will be anonymized.  At this stage individual’s 

data cannot be removed from the data set.   

To protect your privacy, your real names will not be used at any time.  Each participant will be 

given a code to identify that identifies the participant and this code will be used to share any data 

or analysis completed in this study.  Only I, as the researcher will have access to the raw 

data/identifying information collected. Please note that your valuable ideas and opinions will 

appear in the report itself. However, any connection to your personal identity such as your name 

will be strictly confidential. Results will be aggregated and no comments will be directly 

attributed to you. 

Your contribution to this study will enable me to understand and analyze your perception 

Indigenous Tourism course. It will inform the curriculum development process to align with 

expectations of Indigenous communities and Indigenous Tourism businesses of BC. 

Furthermore, it will identify how non-Indigenous faculty members can support Indigenization of 

curriculum in Master of Arts in Tourism Management program.  

The research findings will be shared directly with the Thesis Supervisory Committee, The 

School of Tourism and Hospitality Management, the faculty of Management and Royal Roads 

University community. I’d like to further note that Thesis Defense process in Royal Roads 

University is open to public, and results of this research might be presented to wider audience in 

course of my Thesis Defense. 

Conflicts of Interest  

The roles and relationships within the Thesis Committee have been established in a clear and 

transparent manner. I have clearly stated my motivation to conduct this study as the MATM 

program student to both my Thesis Supervisor and Committee Member and it could be 

summarized by the following points: (1) Through this study I aim to contribute to creating an 

impactful change that will benefit more MATM students. (2) By choosing to situate my research 

in the context of Indigenous Pedagogies, I have a sincere intention to give back to the lands 

where I live, learn, and play right now. (3) Learning from the experience of the Indigenous 

Peoples, who have been resisting settler-colonialism and who are resurging their sovereignty I 

aspire to visualize a path for Azerbaijani society to find its identity in its sovereignty. In terms of 

overseeing potential conflicts of interest in future course of the study, Thesis Committee 

members and myself as the principal investigator have established that all steps of this PAR 

study will be discussed and agreed within the research community. 
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I have attached a copy of this consent form to this email for your reference and 

acknowledgement. Please note that you can provide your consent by replying “I consent” to the 

invitation e-mail in case you don’t have opportunity to scan signed copy of the consent form. I 

will also have a physical copy of this consent form to sign on the day of the interview. This 

research project has been approved by the RRU Research Ethics Board. If you have any 

questions regarding your rights as a research participant, please contact the Office of Research 

Ethics. 

I truly appreciate your time and contribution towards this study. Kindly let me know if you have 

any questions and I will be more than happy to answer them.  

 

Sincerely, 

Malahat Gurbanaliyeva 
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Appendix B: Participant Consent Form 

Dear Participant, 

Thank you very much for agreeing to take part in my study. Please complete the form below to 

express consent for participating in the interview or simply respond “I consent” to the email. 

 

Participant Consent Form 

I confirm I have read and understood the participant information sheet to participate in the semi-

structured interview dated (____________) 

 

I understand that my participation is voluntary, and I am free to withdraw at any time from any 

aspect of the study without giving any reason. My participation in this study is without any 

influence/pressure and I allow the researcher to collect the information as described in the above 

form. 

 

I understand the timelines for withdrawal as outlined in the Participant Information Sheet and I 

agree to these timelines. 

 

Name of the participant:  ______________________________ 

 

Signature:  
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Appendix C: Letter of Invitation to RRU Indigenous Education team. 

 

Preamble 

Dear Indigenous Education Team, thank you for your time and consideration to the interview 

questions presented below for your attention. This preamble aims to share the interview 

questions for your prior reading. Furthermore, I would like to briefly outline how the interview 

will be conducted. For convenience of the process and accessibility, I intend to use Zoom video 

call for conducting this interview. I will use RRU Licensed Zoom account to organize and hold 

this interview. The session is planned to last for 40-45 minutes and will be recorded with your 

permission to facilitate further analysis of the data. For more details on data collection, retention, 

as well as for withdrawal guidelines please refer to Research Consent form and Research 

Participant Information form attached to the invitation email. 

Questions 

1. In your opinion, how successful are RRU’s efforts towards Indigenization? How have 

these efforts impacted the work you do in Indigenous Education?  

2. What are the tools (if any) provided by RRU to support teachers/instructors training on 

Indigenous governance, history, and culture? 

3. To what extend does Indigenous Education have oversight regarding the ways in which 

Indigenous knowledge is being introduced (if at all) into the classes here at RRU? 

4. In your opinion, what are effective ways for engaging Indigenous knowledge, that centers 

Indigenous governance, in an Indigenous tourism course? 

5. Thinking inspirationally about a new Indigenous Tourism course as part of MATM 

program, what do you think should be done to best support students in their engagements 

with Indigenous communities. 

6. Indigenous tourism in British Columbia is growing supported by organizations like 

Indigenous Tourism BC https://www.indigenousbc.com/corporate/ In what ways do you 

think tourism educators can amplify/share the successes of Indigenous tourism businesses 

and organizations in BC? 

 

Regards, 

Malahat Gurbanaliyeva  

https://www.indigenousbc.com/corporate/
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Appendix D: Invitation Letter to RRU STHM MATM Faculty. 

 

     Preamble: 

Dear invitee, thank you for your time and consideration to the interview questions presented 

below for your attention. This preamble aims to support shared understanding some of the key 

definitions are applied to this study, as well as share the interview questions for your prior 

reading. Furthermore, I would like to briefly outline how the interview will be conducted. For 

convenience of the process and accessibility, I intend to use Zoom video call for conducting this 

interview. I will use RRU Licensed Zoom account to organize and hold this interview. The 

session is planned to last for 40-45 minutes and will be recorded with your permission to 

facilitate further analysis of the data. For more details on data collection, retention, as well as for 

withdrawal guidelines please refer to Research Consent form and Research Participant 

Information form attached to the invitation email. 

 

Definitions 

     Indigenization of education is the integration of Indigenous knowledge systems, pedagogies, 

and governance into educational structures and curriculum building in ways that are 

transformative, relational, and community driven. It moves beyond tokenistic inclusion and 

instead aims to generate education environments that disrupt settler colonial dominance over 

education. The move to indigenize education centers land-based, experiential, and anti-

oppressive frameworks for learning that meaningfully engages with Indigenous epistemologies. 

True Indigenization ensures education is accountable to Indigenous communities, inclusive of 

diverse Indigenous experiences, and actively works toward decolonial change in both curriculum 

and institutional structures (Smith et al., 2018). 

Anti-racist education is an active and ongoing process that challenges systemic racism and 

addresses biases within educational institutions. It requires educators to critically reflect on their 

own assumptions, recognize structural inequities, and take intentional steps toward creating 

inclusive and culturally responsive learning environments. By integrating Indigenous 

perspectives and fostering meaningful dialogue, anti-racist education moves beyond 

performative actions to cultivate genuine equity and Indigenization of education in schools 

(Chrona, 2022).  

White saviorism, as critiqued by Leanne Betasamosake Simpson (2017), refers to settler-colonial 

interventions that frame Indigenous peoples as dependent on external aid rather than recognizing 

their capacity for self-determination. White supremacy is a global system of power that upholds 

the dominance of whiteness through political, cultural, economic, and institutional structures. It 

operates on the belief in white racial superiority and is maintained through practices of racism, 

the valorization of whiteness, and the systematic devaluation of nonwhite peoples and cultures 

(Beliso-De Jesús et al., 2023). It perpetuates colonial dominance by erasing Indigenous agency 

and reinforcing the authority of the settler state and its institutions. Simpson instead calls for 
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Indigenous resurgence, rejecting saviorism narratives in favor of self-governance and land-based 

resistance. 
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The questions that will be asked in the interview: 

1. In your course, have Indigenous perspectives on tourism come up in any way? If so, how 

have students engaged with these discussions? 

2. If you were to start or expand your efforts to Indigenize your course curriculum, what 

would be the first one or two steps towards incorporating Indigenous-led perspectives 

into your teaching practices? What would help you to take those steps? 

3. Can you walk us through how you approach selecting readings for your course? What 

factors guide your choices?  

4. If you have engaged with Indigenous tourism literature, what insights have shaped your 

understanding of tourism governance? What would you be interested in exploring 

further? 

5. Considering your course and the MATM generally, what opportunities do you see for 

educating students to actively support Indigenous communities in their lives and careers?  

6. What do you know about Indigenous tourism in BC? Have you had any opportunities to 

share some examples of Indigenous tourism businesses with your students? 

7. What opportunities do you anticipate for integrating Indigenous perspectives to foster 

meaningful dialogue about equity and anti-racist education through a tourism lens? 

8. What opportunities do you anticipate for exploring Indigenization, Indigenous 

governance, and Indigenous cultures through the lens of Indigenous tourism in BC? 

https://doi.org/10.1146/annurev-anthro-052721-040400
https://doi.org/10.1146/annurev-anthro-052721-040400
https://doi.org/10.4324/9780429505010
https://doi.org/10.4324/9780429505010
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9. Thinking inspirationally about a new Indigenous Tourism course as part of the MATM 

program, how might the course you teach connect with a new Indigenous tourism course 

- pedagogically and contextually? 

10. How can University support you to incorporate new Indigenous learning outcomes to the 

course you are currently teaching? Do you see an opportunity for this?  

 

 

Regards, 

Malahat Gurbanaliyeva 
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Appendix E: Invitation Letter to Destination BC. 

 

Preamble 

Dear Participant, thank you for your time and consideration to the interview questions presented 

below for your attention. This preamble aims to share the interview questions for your prior 

reading. Furthermore, I would like to briefly outline how the interview will be conducted. For 

convenience of the process and accessibility, I intend to use Zoom video call for conducting this 

interview. I will use RRU Licensed Zoom account to organize and hold this interview. The 

session is planned to last for 40-45 minutes and will be recorded with your permission to 

facilitate further analysis of the data. For more details on data collection, retention, as well as for 

withdrawal guidelines please refer to Research Consent form and Research Participant 

Information form attached to the invitation email. 

Questions: 

4. In your opinion, what would be an effective way for tourism program students to engage with 

Indigenous tourism businesses during their studies? 

5. In your view, which aspects of Indigenous histories, cultures, governance, or socio-economic 

systems should be included in an Indigenous tourism course? 

6. What teaching methods or strategies do you consider to be most appropriate when 

Indigenous knowledge is shared in the classroom?  

7. Given the relationships between Canada and Indigenous Nations, as well as Indigenous 

tourism businesses in the province of BC, what context-based issues are important for 

tourism students to learn about?  

8. How can this course be best designed to counteract common misinterpretation of Indigenous 

communities in tourism contexts? 

9. How can this course help students understand what the best ways to support and benefit local 

Indigenous communities are, particularly those that they live and work in?  

10. Destination BC website holds a wealth of resources. In your opinion, how those resources 

should be incorporated in the classroom setting to better prepare our students to support 

Indigenous tourism businesses?  

11. What are cultural protocols or ethical considerations you believe educators must observe 

when teaching Indigenous tourism? 

12. Is there anything else you feel is important for educators to understand when developing and 

delivering an Indigenous tourism course that we haven’t discussed today? 

 

Regards, 

Malahat Gurbanaliyeva 
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Appendix F: Operationalizing RQs into Sensitizing Constructs 

Research Question 2 

In what ways might Indigenous histories, cultures, governance, and socio-economic systems be 

included in the Indigenous Tourism course through Indigenous ways of teaching (for example, 

considering both content and pedagogy)? 

1. Integration of Indigenous Histories 

This construct refers to any mention of including historical content about Indigenous 

nations, communities, or experiences as part of the course curriculum. It encompasses 

perspectives on how historical narratives can be taught using Indigenous pedagogical 

approaches, such as storytelling, land-based learning, or intergenerational dialogue. 

2. Representation of Indigenous Cultures 

This construct pertains to discussions of cultural content, including Indigenous languages, 

arts, values, and worldviews, and strategies for teaching them in culturally affirming 

ways. It includes reflections on how cultural content might resist stereotypes and foster 

understanding and respect. 

3. Inclusion of Governance and Socio-Economic Systems 

This construct captures considerations of how Indigenous governance structures, 

economic models, and community development processes can be integrated into the 

course. It further involves pedagogical strategies that highlight Indigenous sovereignty 

and self-determination in tourism contexts. 

4. Indigenous Pedagogical Approaches 

This construct denotes the methods and philosophies of teaching that reflect Indigenous 

epistemologies and relational practices, including experiential learning, ceremony, 

collective knowledge-building, and protocols of respect and reciprocity. It captures how 

content delivery aligns with Indigenous ways of knowing. 

 

Research Question 3 

How might the new course appropriately profile Indigenous tourism businesses, and what 

associated pedagogy is suitable for this learning? 

5. Profiling Indigenous Tourism Businesses 

This construct refers to participants’ perspectives on selecting, presenting, and 

contextualizing examples of Indigenous-owned and operated tourism enterprises. It 

includes considerations of representational accuracy, community permissions, and 

alignment with Indigenous economic development priorities. 
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6. Pedagogy for Indigenous Business Profiling 

This construct captures suggested teaching methods for engaging students with examples 

of Indigenous tourism businesses. It encompasses experiential approaches (e.g., site 

visits, guest speakers), case studies, and reflective practices that facilitate critical 

understanding of Indigenous entrepreneurship and its broader social and cultural 

significance. 

 

  



DEVELOPING AN INDIGENOUS TOURSIM COURSE 98 

 
Appendix G: Deductive and Inductive Coding. 

 

Code Description 

Integration of Indigenous Histories 

Land-based history (IH-1) Reference to teaching history through place, 

territory, or land-based experiences. 

History of colonialism (IH-2) Content about residential schools, 

displacement, or other colonial histories 

Indigenous community led storytelling (IH-3) Storytelling (e.g., origin stories) directly by 

community members or Elders 

Representation of Indigenous Cultures 

Indigenous culture representation through 

tourism (IC -1) 

Tourism as a way of showcasing culture(s) 

Awareness about cultural protocols (IC-2) Teaching about cultural protocols, ceremony, 

or ways of being 

Respectful engagement (IC-3) Ensuring respectful engagement with cultural 

material 

Inclusion of Indigenous Governance and Socio-Economic Systems 

Indigenous Governance (IGS-1) Teaching about self-governing traditions and 

structures, as well as treaties in BC. 

Agency Support in tourism development 

(IGS-2) 

Perspectives of ITBC 

Social Justice (IGS-3) Tourism impact on local communities  

Indigenous Economies (IG-4) Perspectives on traditional Indigenous 

economies thriving in contemporary settings 

Decolonization of Indigenous Economies (IG-

5) 

Challenging Western assumptions in 

economic development 

Indigenous Pedagogical Approaches 
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Reading list (IP-1) Inclusion of Indigenous authors and literature. 

Indigenous pedagogies (IP-2) Representation of Indigenous ways of 

knowing and being 

Experience-based learning (IP-3) Learning through practice (case studies), 

observation, or immersion (experiential) 

Data sovereignty (IP-4) Understanding of Indigenous data privacy and 

protection protocols 

Institutional Indigenization (IP-5) University efforts towards making learning on 

Indigenous governance, history, and culture 

accessible. 

Profiling Indigenous Tourism Businesses 

Holistic business models (PTB-1) Recognizing Indigenous social, cultural, and 

environmental values 

Agency representation (PTB-2) Community involvement in decision-making 

Relationship-building (PTB-3) Understanding the context-based issues 

related to Indigenous Tourism in Canada 

Socio-economic justice (PTB-3) Equal distribution of tourism business 

benefits to affected/involved Indigenous 

communities 

Distinction-based approach (PTB-4) Understanding importance of each Frist 

Nation distinction along with 

common(general) respect protocols. 

Pedagogy for Indigenous Tourism Business Profiling 

Indigenization of tourism business education 

(PBP-1) 

Utilizing resources from DBC, ITBC 

Indigenous ways of knowing (PBP-2) Sharing Indigenous teachings in respectful 

and relevant way in the classroom  

Case-based learning ethics (PBP-3) First-person teaching/sharing experience 

Community site visits (PBP-4) Learning through participation  
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Inductive Coding 

Local scale Focusing education on local scale; Immediate 

First Nation communities impacted by 

Tourism 

Global Indigenous context Appealing to global experience through 

student perspective and experiences on 

Indignity around the world 

Global citizenry Culturally prepared global citizen 

Social justice beyond Indigenous  Stronger community development beyond 

Indigenous – reviewing minorities and 

oppressed at all levels 

Accessible reading list Using recent materials that are relevant and 

accessible 

Co-constructing reading list Building reading list (some extent of it) 

collaboratively with students 

Diversifying teaching instruments Exploring ways/tools of teaching/learning 

beyond reading to include multi-media 

Indigenization of the faculty Increasing Indigenous representation in the 

faculty 

Country context Understanding bigger picture (political, 

economic, cultural) 

Student-oriented education Curriculum built on the needs of the student 

contingent 

Collaborative curriculum development Building teaching framework collaboratively 

Tourism Ecosystem Understanding layers and levels of 

partnerships in Indigenous Tourism within 

BC 

Decolonization at all levels Revision of practices on state and self-

governance institutional levels (e.g., MRTD 

profits not extended to Indigenous 

communities). 
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Indigenous leadership How Indigenous governance manifests 

though Indigenous Tourism taking leading 

positions in the industry 

Stakeholder collaboration Relationship building through collaboration 

Financial support to Indigenization  University funding more actively 

opportunities for having guest speakers, 

workshops, experiential learning, etc. in a 

classroom 

Progress of Indigenization Acknowledging significant work done to 

Indigenize learning spaces and tourism 

business by Indigenous scholars, leadership, 

communities, and agencies. 

Voluntary engagement Reaching out (Interest and engagement) from 

faculty and admin staff 

Indigenization out of time Indigenization as Indigenous people living in 

their authentic ways, and not something done 

for non-Indigenous people’s learning 

purposes 

Recognition distinctions Beware of inclusiveness that can lead to 

exclusivity 

Reflectiveness Mindful engagement focused on reflection 

within not outside 

Ethical engagement Carrying engagement, including educational 

activities, with Indigenous communities in 

transparent and respectful manner.  

Respectful engagement (Managing 

expectations). 

Understanding that some questions may not 

be answered during learning and/or that 

examples are not meant to be robust. 

Honoring rights and title. 

Variety Indigenous Business Model Managing expectations regarding how 

Indigenous Tourism business might look like 

(not always transformational experience. 
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Sometimes just a regular logistics business). 

Reflection on Tourism Industry harm Teachings about extractive nature of the 

industry and how every layer of it (every 

relationship in it) can be revisited and 

decolonized. 

 

 


